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ABSTRACT

The purposes of this research were to 1) examine the factors affecting
intercultural communication competence of undergraduate students at Guangxi
University of Science and Technology, 2) develop the task-based language teaching
and experiential culture learning cycle instructional model for enhancing intercultural
communication competence of undergraduate students at Guangxi University of
Science and Technology, and 3) study the results of implementing the task-based
language teaching and experiential culture learning cycle instructional model for
enhancing intercultural communication competence of undergraduate students at
Guangxi University of Science and Technology. The 3 research phases were carried
out to answer the 3 research objectives. The population of Phase 1 consisted of 188
former students and 12 lecturers of Integrated English Course in semester 1 of
academic year 2022 from 3 English orientations at Guangxi University of Science and
Technology; and the sample group of Phase 1 consisted of 128 former students and
6 lecturers from the above mentioned population. The target group of Phase 2
comprised 5 experts, and the sample group of Phase 3 included 34 freshmen who
enrolled in Integrated English course from Class A at Guangxi University of Science
and Technology. The research instruments involved 1) a questionnaire for students
and a semi-structured interview for lecturers, 2) a questionnaire for experts to

confirm the instructional model, 3) a set of lesson plans based on the task-based



language teaching and experiential culture learning cycle instructional model, and 4)
a set of pretest and posttest paper. The data was analyzed statistically with mean,
standard deviation, and percentage.

The research revealed the following.

1. The factors influencing the development of intercultural communication
competence of undergraduate students at Guangxi University of Science and
Technology comprised 4 internal factors and 5 external factors. The internal factors
included motivation and valence, students’ perception of ICC-relevant knowledge
and skills, cognitive style and personality, and effort and effort attribution, whereas
the external factors included teacher role, teaching objectives, teaching materials,
teaching methods and student-teacher interaction and cooperation, and teaching
assessment.

2. The task-based language teaching and experiential culture learning cycle
instructional model for enhancing intercultural communication competence of
undergraduate students at Guangxi University of Science and Technology included 5
components: 1) principle and rationale, 2) objectives, 3) contents, 4) method of
teaching & materials, and 5) evaluation. And the six steps designed for the
instructional model were 1) pre-task, 2) participation cycle, 3) description and
interpretation cycle, 4) presentation cycle, 5) response cycle, and 6) summary and
after-class task. The model was 100% confirmed to meet the criteria of utility,
feasibility, propriety, and accuracy standards, as evaluated by five experts.

3. It was found that students’ intercultural communication competence
developed significantly at a “High” relative developmental level. This result is in line
with the research hypothesis, which predicted that students’ intercultural
communication competence will be higher after the implementation of the task-

based language teaching and experiential culture learning cycle instructional model.

Keywords: Task-Based Language Teaching, Experiential Culture Learning
Cycle, Instructional Model, Intercultural Communication Competence, Undergraduate

Students
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Chapter 1

Introduction

Rationale

Integrated English course is set as one of the compulsory core courses for
undergraduate English majors in China (Ministry of Education of the People’s
Republic of China, 2018). Different from language skill-training courses such as
Extensive Reading course and Oral English course, Integrated English course has been
offered for English majors for four academic semesters successively in Guangxi
University of Science and Technology (GXUST) with the aim to develop students’
intercultural communication competence (ICC) and critical thinking ability in line with
comprehensive development of language skills (Guangxi University of Science and
Technology, 2021).

Intercultural communication competence is the ability to properly use
language and sociocultural knowledge to conduct appropriate and effective
communicative practice with members of different cultures, and it is the decisive
factor in intercultural communication activities. Based on the hypothesis that culture
and language are inseparable and communicative competence is the broader notion
of linguistic competence (Hymes, 1972; Campbell & Wales, 1970), foreign language
teaching should be the main channel to help language learners develop their ICC. In
fact, it has already become a consensus in the field of foreign language teaching to
extend the teaching objectives from “linguistic competence” (Chomsky, 1965) to
“communicative competence” (Hymes, 1972) and to “intercultural communication
competence” (Byram, 2022; Sun, 2016; Xu & Wu, 2006; Gao, 2002) in the past
decades. In accordance, ICC has also been listed as one of the key competencies for
any English major to develop in China (Ministry of Education of the People’s Republic
of China, 2018).

Majority of teachers and students have already realized that the
development of ICC is the ultimate goal of foreign language education (Jia, 1997,
Zhang, 2007). However, in practical teaching, due to the lack of a feasible and highly
recognized curriculum framework as well as an effective instructional model,

language learning and culture learning are often separately presented in different



courses, and even the so-called ICC cultivation embedded in foreign language
teaching is usually and simply presented in the form of cultural knowledge lecturing
which is scattered somewhere as language background information so that students
have little room for cultural exploration and reflection, not to speak of attending to
or performing the highly contextualized meaning that arise in acts of communication.
Inadequate ICC can be most directly reflected as cross-cultural pragmatic failure and
discourse problems easily found in students’ speeches, essays and daily
conversations with overseas teachers and students, such as unclear view
presentation, lack of in-depth cultural insights, and mixed Chinese and English
reasoning in discourse development... to name a few. And the indirect reflection of
ICC inadequacy might be cultural prejudice and parochialism of ethnocentrism which
do not easily reveal in daily communication but would be the root of serious conflict
in the long run especially when it comes to intercultural communication at national
level.

On one hand, a reasonable curriculum framework for ICC cultivation
embedded in foreign language teaching is of great importance. That means, students’
ICC can never be cultivated by just one or several culture-related courses alone.
Instead, the cultivation should run through the whole language teaching process
within a carefully designed system. What is more, requirements for ICC development
at each specific stage of the system should be set reasonably and appropriately for
students to achieve with teachers’ assistance and guidance during their foreign
language learning. So teaching contents and teaching methods should also be
carefully prepared and designed to meet the demands of language and ICC
development at its specific stage. On the other hand, ICC cultivation should never be
confined to the imparting or cramming of cultural facts. Damen (1987) points out
learning how to learn culture or adapt to cultural changes is much more important
than learning “facts” or “truth”. So the key issue of ICC cultivation is intercultural
experience. Without intercultural experience in person, what students get in training
would remain theoretical to a large degree, and it would not be so easy for them to
transfer what-they-know into what-to-do or how-to-do in real intercultural
encounters. In fact, in China, the absence of intercultural experience has been the

key issue for any ICC cultivation in practice to take into consideration.



From the perspective of Constructivism and Situational Theory, whether it is
the development of language skills or the development of ICC, most knowledge an
individual acquires in classroom is just superficial facts. Only by experiencing and
practicing can real internalization take place. Since culture learning and language
learning are interdependent, it is necessary and urgent to develop an instructional
model which can make use of intercultural experience to integrate language learning
and culture learning so that to contribute to the development of learners’ ICC at its
proper stage. First of all, from the perspective of language learning, the most
articulate application of experiential learning is task-based language teaching (TBLT)
provided by Kohonen (1992). Learning is regarded as a collaborative and
transformative rather than a transmissive process, in which self-direction and learning
how to learn are seen as central to the mastery of content. Pedagogical tasks are
what learners do in the classroom to activate and develop their language skills
through information exchange, but there is a concrete outcome that goes beyond
the manipulation of linguistic forms. That means the task has sense of completeness
which takes sociolinguistic context into consideration, and learners are able to
evaluate how well they have done at the end of the task in linguistic competence
and communicative competence. Secondly, from the perspective of culture learning,
Moran’s experiential culture learning cycle (ECLC) is one of the most feasible
applications of experiential learning. Moran (2009) adapted the stages of Kolb’s
model to more directly incorporate the cultural knowings and the cultural
experience. Content and process are joined, whether in a direct engagement in the
culture itself or in a vicarious, indirect one, such as reading cultural notes in a
language textbook, watching a film, or listening to a teacher’s stories about a trip to a
different culture. The nature of this encounter is played out in each of the four
stages, namely, participation, description, interpretation and response. Over time,
through repeated encounters and explicit reference to models of culture learning,
learners would acquire more knowledge of the target culture, develop more
appropriate linguistic and cultural behaviors at the same time.

To sum up, TBLT and ECLC could be theoretically integrated to improve
learners’ ICC as well as their language skills in some course which focuses on
learners’ learning by doing - experiential learning. Therefore, cultural experience

based on language practice is the best way for English majors to develop their ICC.



With intercultural experience, the language and pragmatic differences contained in
cultural differences will not only be presented in the process of learners’ cultural
experience and communication, but also learners’ gradual mastery of these language
and pragmatic differences will enable learners to reflect and reconstruct at the level
of self-awareness and realize the development of ICC.

In a case-based study of movie appreciation for college students,
quantitative and qualitative evaluation showed that task-based language teaching
can serve as an effective way to cultivate learners’ intercultural communication
competence (Gu, 2019). Cai and Lv’s (2019) quantitative findings revealed that
students in their teaching experiment get their intercultural communication
competence slightly developed after the implementation of task-based language
teaching in English class for one semester. Huang and He (2014) integrated culture
learning with task-based language teaching in English class and solved the problem
of “Chinese culture aphasia” in the way of ICC development. Statistic results of
Chang & Zhao’s (2012) action research showed that students’ intercultural
awareness, the most important predictor of intercultural communication
competence, developed significantly after one year’s teaching experiment with
Moran’s experiential culture learning cycle in College English course. Although some
research has been done on the improvement of ICC by implementing task-based
language teaching in English class, there has been very limited empirical research
focusing on the enhancement of students’ intercultural communication competence
by Moran’s experiential culture learning cycle in terms of instructional model, let
alone the integration of TBLT and ECLC in Integrated English course. Therefore, as
one of the key lecturers who has been offering this course for more an 10 years in
GXUST, the researcher has been interested in the development of an instructional
model integrating task-based language teaching and experiential culture leamning
cycle for enhancing undergraduate students’ intercultural communication
competence, which aims to create a good intercultural learning environment in
Integrated English course so as to improve students’ English language competence
and ICC by making full use of intercultural experiential learning opportunities.

As the rationale shown above, the author realizes the importance of

studying “Development of task-Based language teaching and experiential culture



learning cycle instructional model for enhancing intercultural communication

competence of undergraduate students”.

Research questions

1. What are the factors affecting intercultural communication competence
of undergraduate students at Guangxi University of Science and Technology (GXUST)?

2. What are the components of the task-based language teaching and
experiential culture learning cycle instructional model for enhancing intercultural
communication competence of undergraduate students at Guangxi University of
Science and Technology (GXUST)? And is the developed instructional model
appropriate for further implementation and how?

3. What are the results of implementing task-based language teaching and
experiential culture learning cycle instructional model for enhancing intercultural
communication competence of undergraduate students at Guangxi University of

Science and Technology (GXUST)?

Research objectives

1. To examine the factors affecting intercultural communication
competence of undergraduate students at Guangxi University of Science and
Technology (GXUST).

2. To develop the task-based language teaching and experiential culture
learning cycle instructional model for enhancing intercultural communication
competence of undergraduate students at Guangxi University of Science and
Technology (GXUST).

3. To study the results of implementing the task-based language teaching
and experiential culture learning cycle instructional model for enhancing intercultural
communication competence of undergraduate students at Guangxi University of

Science and Technology (GXUST).

Research hypothesis
After implementing the task-based language teaching and experiential
culture learning cycle instructional model, undergraduate students’ intercultural

communication competence will be higher than that before the experiment.



Scope of the research
Population and the sample group

Population

The total of 68 freshmen from 2 classes of students with different
levels of learning achievement, who enrolled in Integrated English course at GXUST
in semester 1 academic year 2023. Those sections involve the following.

Class A 34 students

Class B 34 students

The sample group

The 34 freshmen who enrolled in Integrated English course from Class

A were obtained by cluster random sampling.
Independent variable
The task-based language teaching and experiential culture learning
cycle instructional model
Dependent variable
Students’ intercultural communication competence
Contents

There are 7 units, 64 hours in Integrated English course for the
freshman in semester 1. The content is shown below:

Unit 1: Meeting people (10 hours)

Unit 2: Discussing time (10 hours)

Unit 3: Communicating with gestures (8 hours)

Unit 4: Getting to places (8 hours)

Unit 5: Dealing with people (10 hours)

Unit 6: Culture of colors (8 hours)

Unit 7: Cultural psychology (10 hours)

According to the development of intercultural communication
competence in this study, the researcher chooses Unit 1 and Unit 2 (20 hours) for
experiment. The contents are shown below:

Module 1.1 (Unit1): English names and titles (6 hours)

Module 1.2 (Unit1): Etiquette of meeting and introducing people (4 hours)

Module 2.1 (Unit2): Telling and asking about time in English (4 hours)

Module 2.2 (Unit2): Cultural conceptions of time (6 hours)



Time

Semester 1 of academic year 2023 (September — December, 2023)

Advantages

1. As for students, they can improve their intercultural communication
competence and language competence efficiently, which is conducive to their career
development as well as their personal growth in the long run.

2. As for lecturers who offer Integrated English course, they can improve
their teaching efficiency and enrich their educational research with the developed
instructional model. Firstly, lecturers can get their students’ language competence
and intercultural communication competence developed in the process of
intercultural experiential tasks simultaneously and effectively. Secondly, lecturers
could utilize this study as a basis or foundation for further research in line with
culture learning embedded in English learning.

3. As for universities and institutions, they can realize the outcome-based
education by reinvigorating teachers’ teaching practice and providing qualified English
talents with ICC to serve China’s social development and economic construction

better with the developed instructional model.

Definition of terms

The factors affecting intercultural communication competence of
undergraduate students refers to the internal and external factors collected from
former students who studied Integrated English course at GXUST by questionnaires
and lecturers who teach Integrated English course at GXUST by semi-structured
interviews. Both the questionnaire and the structured interview were designed by the
researcher with quality confirmation from experts. The internal factors involve the
information about students while external factors consist of information about
teachers, teaching materials, teaching circumstances and etc. All the factors are
obtained, analyzed and identified by questionnaires for students and in-depth
structured interviews with lecturers.

Development of the task-based language teaching and experiential

culture learning cycle instructional model refers to an instructional framework



which consists of the stable teaching activities and procedures. Such a developed
instructional model with 5 components: 1) Principle & rationale, 2) Objectives, 3)
Contents, 4) Methods of teaching & materials and 5) Evaluation, is confirmed by the
experts in 4 aspects: 1) Utility standards 2) Feasibility standards, 3) Propriety
standards and 4) Accuracy standards (Stufflebeam and Shinkfield, 2012) as follows:

Utility standards intend to ensure that the developed instructional
model will serve the information needs of intended users.

Feasibility standards intend to ensure that the developed
instructional model will be realistic, prudent, flexible, and frugal.

Propriety standards intend to ensure that the developed instructional
model will be conducted in conformity with teaching principles and provide positive
results.

Accuracy standards intend to ensure that the developed instructional
model shows a measure of closeness to a true value.

Task-based language teaching (TBLT) refers to a type of instruction that
relies on the use of authentic target language to do meaningful tasks. TBLT is also
referred to as task-based instruction (TBI) and can be considered a branch of
communicative language teaching (CLT). The notion of tasks is central to this type of
instruction. The assessment of learning is mainly based on task outcome and not
only on the accurate use of the target language. Generally speaking, there would be
three main phases for one task to be completed (Willis, 1996).

Step 1: Pre-task (introduction to topic and task). Topic is introduced to
students by brainstorming with the teacher together or a pre-task exercise such as
listening to a recording.

Step 2: Task cycle (task ---> planning -—->report). Students perform the
task in pairs or small groups focusing on meaning and language fluency; then
students prepare to report to the whole class focusing on material organization,
expression clarity, and language accuracy; finally students gain practice in public,
‘prestige’ language use and compare their findings and linguistic performance with
that of proficient speakers.

Step 3: Language focus (analysis and practice). Students are to

complete language-focused tasks based on what they have read or listened to; then



students are to practice new linguistic forms focusing on noticing them for later
recognition in other texts.

Experiential culture learning cycle (ECLC) refers to an experience-
centered cyclic culture learning process consisting of distinct stages occurring in
sequence. The process of culture learning consists of an ongoing series of encounters
with cultural differences presented through structured participation in the language-
and-culture curriculum (products, practices, perspectives, communities, persons). In
short, the following four steps are often followed by teachers for instruction in class
(Moran, 2009).

Step 1: Participation. Students experience and engage in certain
cultural phenomenon directly or indirectly, with an emphasis on knowing how.

Step 2: Description. Students observe and describe the cultural
phenomenon reflectively, with a focus on knowing about.

Step 3: Interpretation. Students explore and interpret the cultural
phenomenon abstractly, with a focus on knowing why.

Step 4: Response. Students respond through active experimentation,
with an emphasis on knowing oneself.

Task-based language teaching and experiential culture learning cycle
instructional model refers to an instructional model with relatively stable teaching
procedures and activities established under the guidance of the teaching ideas of
task-based language teaching and experiential culture learning cycle. After analyzing
the above-mentioned two teaching and learning approaches, the researcher found
that, although with different emphasis on language learning and culture learning
respectively, the two approaches share similar teaching steps with the same
experiential and constructivist underpinning. Following the principle of integrating
language and culture teaching, the new instructional model focuses on culture
teaching in terms of teaching content and language teaching in terms of teaching
methods. Accordingly, 6 steps are designed as below: (Willis, 1996, Moran, 2009)

Step 1: Pre-task. The teacher introduces the topic to learn and a task
set to complete with clear teaching objectives. Students are required to identify the
topic and complete a pre-test paper about the topic.

Step 2: Participation cycle. Students experience topic-related

intercultural encounters indirectly by reading, listening or watching critical incidents,
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with culture learning focusing on knowing how and language learning focusing on
receptive language skills.

Step 3: Description and interpretation cycle. Students are put into
groups for discussion based on their description and interpretation of the cultural
phenomenon reflectively, with culture learning focusing on knowing about and/or
why and language learning focusing on language fluency. The teacher provides
scaffolding and timely feedback to students during their discussion process, aiming to
support students in cultural exploration and language fluency practice.

Step 4: Presentation cycle. Students make presentations in class based
on their group discussion results, with culture learning focusing on synthesizing
knowing why and language learning focusing on language accuracy. The teacher
provides students with scaffolding and timely feedback right after their presentation,
aiming to support students in cultural exploration and language accuracy
achievement.

Step 5: Response «cycle. Students respond through active
experimentation such as role-playing and simulation games, with culture learning
focusing on self-awareness and language learning focusing on communicative
competence. The teacher observes and evaluates students’ performance, aiming to
give comments and formative assessment on students’ development of intercultural
communication competence in affective and behavioral dimensions.

Step 6: Summary and after-class task. The teacher concludes the
learning contents and asks students to check against the specific teaching objectives
and the task set provided at the very beginning of the module study. Students are
required to complete a post-test paper about the topic. Finally, the teacher gives
concluding remarks on students’ performance and assigns a writing task to further
students’ cultural study after class.

Intercultural communication competence (ICC) refers to the ability with
which individuals can properly use language and sociocultural knowledge to conduct
appropriate and effective communicative practice in three dimensions as 1) cognitive
dimension, 2) affective dimension and 3) behavioral dimension. Cognitive dimension
consists  of cultural knowledge for appropriate and effective intercultural
communication such as knowledge of English names and titles when meeting

people; behavioral dimension consists of skills of understanding and applying
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knowledge in dealing with problems in intercultural communication; and affective
dimension refers to the open and positive attitude towards intercultural
communication (Guangxi University of Science and Technology, 2021).

Undergraduate students refers to the first year college students who
major in English and get enrolled in Integrated English course at School of Foreign
Studies in semester 1 academic year 2023.

Guangxi University of Science and Technology (GXUST) refers to a
Chinese public comprehensive university with a full range of disciplines located in
Liuzhou city of Guangxi Zhuang Autonomous Region, which offers undergraduate and
graduate programs with the goal of cultivating advanced application-oriented talents

to meet the local economic construction and social needs.

Research framework

This research is a study on Development of Task-Based Language Teaching
and Experiential Culture Learning Cycle Instructional Model for Enhancing
Intercultural  Communication Competence of Undergraduate Students. The
researcher studied concepts and theories of Task-Based Language Teaching by Willis
(1996), Skehan (1996) and Chaudron et al (2005), and concepts and theories of
Experiential Culture Learning Cycle by Kolb (1984), Moran (2009), and Wang (2017).
After synthesizing the elements of these teaching methods, the Task-Based Language
Teaching and Experiential Culture Learning Cycle are synthesized into a research
concept with 6 steps: 1) Pre-task, 2) Participation cycle, 3) Description and
interpretation cycle, 4) Presentation cycle, 5) Response cycle, and 6) Summary and
after-class task. As for Intercultural Communication Competence, the researcher
studied its notion and theories by Spitzberg & Cupach (1984), Byram (2022), Kim
(2001), and Chen & Starosta (1996). After comparison and synthesis, intercultural
communication competence was identified to be consisted of 1) cognitive
dimension, 2) affective dimension, and 3) behavioral dimension. To serve as a

research concept, Figure 1.1 is presented as bellow.
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Development of Task-Based Language Teaching and Experiential Culture Learning
Cycle Instructional Model for Enhancing Intercultural Communication Competence of
Undergraduate Students
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Figure 1.1 Research framework




Chapter 2

Literature Review

In the research entitled “Development of task-based language teaching and
experiential culture learning cycle instructional model for enhancing intercultural
communication competence of undergraduate students”, the researcher studied the
documents concerning the following.

1. Integrated English course in Guangxi University of Science and Technology

2. Development of instructional model

3. Task-based language teaching

4. Experiential culture learning cycle

5. Intercultural communication competence

6. Related research

The details are as follows.

Integrated English course in Guangxi University of Science and
Technology

Principles

Principles are practical and general laws helping teachers create the
conditions for successful language learning in the classroom (Ellis, 2014). According to
National Criteria (Ministry of Education of the People’s Republic of China, 2018) and
Teaching Guide (Ministry of Education of the People’s Republic of China, 2020),
Integrated English course is set as a compulsory core course for undergraduate
English majors to develop language competence, intercultural communication
competence and critical thinking ability on the basis of integrated application of
knowledge and skills of English language and culture (Guangxi University of Science
and Technology, 2021). With altogether 240 class hours running through four
successive academic semesters within the first two college years, Integrated English
course is usually expected to provide a solid foundation for successive courses
focusing on professional specialized study (e.g. Interpretation and Translation,
Business English, and English Language Teaching). Generally speaking, intermediate

level English learners begin to take Integrated English course in the first semester of
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Grade 1, and continue to do so for two years successively with 4 hours classroom
instruction per week and 48 - 64 class hours per semester. The focus of teaching
objectives, contents, materials, and methods would vary progressively and
systematically according to students’ development in language competence and
intercultural communication competence in different semester.

Based on the course profile mentioned above, the principles for Integrated
English course are as follows (Guangxi University of Science and Technology, 2021).

1) The syllabus construction is communicative and cultural. Since language
is viewed as a meaning-based system for communication which shapes and be
shaped by culture, a balance between language and culture should be made in
terms of the teaching content.

2) The instructional pattern is experiential, which focuses on a student-
centered and transformation-oriented process. Authentic tasks focusing on meaning
negotiation should be designed for students to experience culture and language in
language use. Thus, students could get culture and language internalized cognitively
and transformed into their competences correspondingly.

3) The course emphasizes the comprehensive use of language skills and
fluency in terms of language competence. That means, receptive skills (reading and
listening) and productive skills (writing and speaking) should be activated, utilized and
developed spontaneously and simultaneously in interactional activities with fluency
taking priority over accuracy.

4) A context of language use should be created and managed within the
classroom to keep learners motivated and focused on course targets, due to the
foreign language teaching and learning environment in China.

Goals / Aims

The goals or aims which are to be pursued in Integrated English course are:

1) To facilitate the active development of language competence;

2) To facilitate the active development of cultural competence;

3) To facilitate the active development of critical thinking ability;

4) To facilitate the development of intercultural commmunication
competence.

Among the four goals, students’ development of intercultural

communication competence is the ultimate goal for the course to realize. The
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comprehensive use of knowledge and skills of language and culture are just the
means for the realization of appropriate and effective communication in intercultural
situations.

Objectives

Integrated English course in Guangxi University of Science and Technology
intends to help students well-prepared with intercultural communication
competence so as to meet the requirement of the subsequent specialized
professional studies, and the challenges from their future life and career in a
culturally diverse world. Students are to have language skills trained and
strengthened comprehensively through real-life tasks with learning materials
involving various aspects of social life. Besides, through active experience and
comparison between Chinese and Western cultures in language use, students are to
gain insights into culture and develop an international outlook by critical thinking,
which constitutes students’ intercultural communication competence. To be specific,
the objectives of the course are listed as below (Guangxi University of Science and
Technology, 2021).

1) To enable students to use words and phrases correctly and
appropriately;

2) To enable students to understand Western cultures in terms of products,
practices, perspectives, communities and persons;

3) To enable students to express ideas and opinions accurately and fluently
in a presentation or a speech;

4) To enable students to exchange information and opinions logically and
creatively in a discussion or a debate;

5) To enable students to observe, analyze, and interpret cultural
differences;

6) To enable students to write an essay of 200 words about cultural topics;

7) To enable students to adjust their words and actions according to the
communication situation and target audience;

8) To enable students to be open, positive and confident in intercultural

communication.
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Curriculum structure

The underpinning approach of Integrated English course is communicative
approach following an analytical approach in curriculum structure, which means the
cultural topics are identified and arranged according to learners communicative
needs in the real target world. However, the arrangement of the cultural topics also
follows the principle that the more abstract the topic or idea is the latter the topic
would come into class, which is in compliance with learners’ cognitive development.

What is more, in terms of the language skills, course will be organized
around the strands of speaking and writing essays about cultural topics. Speaking
would be broken down into discussions, presentations and performance such as
role-playing. Students learn to discuss topics before they learn to present or perform
them in class because discussions are more open-ended and informal than
presentations and performances but build contents and skills that can be used in
presentations and performances.

Since the sampled students for the teaching experiment are freshmen in
semester 1, the specific course structure of Integrated English | with 64 class hours in

Guangxi University of Science and Technology is presented in the following table.

Table 2.1 Course structure of Integrated English |

Unit Time (40 hrs.)
Unit 1: Meeting people 10
Unit 2: Discussing time 10
Unit 3: Communicating with gestures 8

Unit 4: Getting to places

Unit 5: Dealing with people 10
Unit 6: Culture of colors 8
Unit 7: Cultural psychology 10

The content of Integrated English | is comprised of 7 units. Unit 1 and Unit 2
are chosen by the researcher for implementing the developed instructional model in
the present study and creating lesson plans accordingly. The 2 chosen units consist
of 4 modules and cover 20 class hours in total, with 2 modules and 10 class hours

for each unit. The specific contents for Unit 1 and Unit 2 are presented below.
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Table 2.2 Units, modules and contents used in the present study

Unit Module Content Time
1. 1.1 English names and 1.1.1 Family names and their meanings ¢
Meeting  titles 1.1.2 Trouble with names and titles

people 1.2 Etiquette of Meeting  1.2.1 Protocol of introducing people

and introducing people  1.2.2 Etiquette of meeting people !
2. 2.1 Telling and asking 2.1.1 Different ways of telling the time .
Discussing about time in English 2.1.2 Regularities of time expressions
time 2.2 Cultural conceptions  2.2.1 Different views of punctuality
of time 2.2.2 Different views of scheduling 6
time

(Guangxi University of Science and Technology, 2021)

Development of instructional model

Definition of instructional model

Since the concept and theory of instructional model was first put forward in
the 1950s, many academic educators tries to define it clearly in different ways.

According to Eggen, Kauchak, & Harder (1979), an instructional model is a
prescribed teaching strategy designed to achieve specific teaching goals or teaching
objectives. It clearly prescribes teachers’ role in different stages such as planning,
implementation, and evaluation.

According to Saskatchewan Education (1991), an instructional model
represents the broadest level of instructional practices while presenting a
philosophical orientation to instruction. It is used to select and structure teaching
strategies, methods, skills and activities that address particular instructional goals and
objectives.

According to Sejpal (2013), an instructional model is a blueprint contrived in
advance for providing necessary structure and direction to the teacher to realize the
designated objectives.

According to Joyce, Weil and Calhoun (2017), an instructional model is a
plan or paradigm that can be used to form courses, design textbooks, and guide
teaching activities in classrooms and other settings. As a procedural strategic system

representing the teaching process, an instructional model provides a framework for
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organizing various types of teaching activities. Based on the way approaching
educational goals, instructional models are grouped into the following four families:
information processing family, behavioral modification family, social interaction
family, and personal family (Joyce, Weil, & Calhoun, 2017).

According to Ye (1993), an instructional model refers to a teaching method
and its operating system which involves from teaching principles, teaching contents,
teaching objectives and tasks, to teaching process. The operating system is holistic,
systematic and theorized.

According to Li (1994), an instructional model refers to a relatively stable
structure of teaching activities reflecting a particular teaching theory. Its role is to
design courses, arrange teaching materials, guide classroom teaching, and such.

From the definitions above, three features of an instructional model are
identified as follows: 1) an instructional model should be supported by certain
teaching and learning theory; 2) an instructional model should have a clear goal and
operable procedures; and 3) an instructional model should have a relatively stable
structure. Thus, in the present study, an instruction model refers to a teaching
framework with relatively stable teaching activities and concise operating procedures,
underpinned by particular teaching and learning theories, to achieve specific teaching
goals and objectives.

Models of instructional design/development as a process

Smith and Ragan (2005, p. 4) defined instructional design/development as
“the systematic and reflective process of translating principles of learning and
instruction into plans for instructional materials, activities, information resources and
evaluation”. It is the entire process of considering how educational tools should be
designed, created and delivered to effectively meet students’ learning needs and
goals, which means to ensure the quality of instruction with learning and
instructional theories. Therefore, scholars and practitioners devised various models of
instructional design/development with distinct components and processes to guide
instructional designers to develop their own instructional models. In the following,
several well-established and influential instructional design/development models are
presented and introduced.

ADDIE Model is one of the most widely acknowledged instructional design

models, designed and developed by Florida State University for the US military
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training program (Allen, 2006). With the five steps of analysis, design, development,
implementation and evaluation, ADDIE model illustrates the foundational
components of almost any learning design activity. With the dynamism and flexibility,
ADDIE model can produce training and support tools that lead to learners’
acquisition of the knowledge and skills needed for effective job performance.
However, the highly systematic model may also cause instructional designers to
ignore other factors which are beyond the ADDIE framework.

Dick and Carey’s Systems Approach Model is a typical behaviorism-
rooted procedural system consisting of ten major process components, namely 1)
identifying instructional goals, 2) conducting instructional analysis, 3) analyzing
learners and contexts, 4) writing performance objectives, 5) developing assessment
instruments, 6) developing instructional strategy, 7) developing and selecting
instructional materials, 8) designing and conducting formative evaluation of
instruction, 9) revising instruction, and 10) designing and conducting summative
evaluation. Taking components of the instructional context into consideration, the
model emphasizes the importance of examining and refining the instruction. Thus,
the first nine steps are in an iterative cycle and the last step is a culminating
evaluation of the effectiveness of the instruction, which provides guidance for making
improvements constantly (Dick, Carey, & Carey, 2015).

Taba Model is a student-centered curriculum design model. In Taba
model, a system of teaching and learning is represented in an organization of five
mutually interactive elements — objectives, content, learning experiences, teaching
strategies, and evaluative measures. There are 7 clear steps proposed for course
designers to follow: 1) diagnosis of needs, 2) formulation of objectives, 3) selection of
content, 4) organization of content, 5) selection of learning experience, 6)
organization of learmning experience, and 7) determination of what to evaluate and
the means to evaluate (Taba, 1962).

ASSURE Model is a concise instructional design framework based on
Gagne’s Nine Events of Instruction with constructivist perspective. ASSURE model
consists of 6 straightforward and practical steps regarding learner analysis, statement
of teaching objectives, selection of media, utilization of materials, the requirement
on learners’ engagement, and the evaluation and revision based on learning

outcomes. ASSURE model becomes one of the most widely taught instructional
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models, shifting instruction from teaching-centered approach to learning-centered
approach with emphasis on the use of media and teaching materials (Heinich,
Molenda, Russell, & Smaldino, 2001).

The Kemp Instructional Design Model is an instructional design framework
outlining 9 circular, non-linear stages. The initial step is to identify instructional
problems and specify goals for designing an instructional program. The second step is
to examine learner characteristics that should receive attention during planning. The
third step involves the identification of subject content and analysis of task
components related to stated goals and purposes. The fourth step is to state
instructional objectives for the learner. The fifth step is sequencing content within
each instructional unit for logical learning. The sixth step is the design of instructional
strategies for individual learner to master the objectives. The seventh phase is
planning the instructional message and delivery. The eighth step is to develop
evaluation instruments to assess objectives. And the last step is to select resources
to support instruction and learning activities.

Based on the aforementioned models of instructional design/development,
3 conclusions might be drawn in terms of components, steps, and theoretical basis
for implementation. Firstly, all models involve 4 components, namely learners,
objectives, strategy, and evaluation. Secondly, all models include 3 basic steps as
regards 1) specification of the teaching objectives according to learner needs, 2)
statement of the instructional materials and strategy, and 3) evaluation of the
implementation results. Thirdly, from the perspective of theoretical basis for
implementation, all models might be categorized into 3 groups: 1) teaching-centered
models, 2) learning-centered models, and 3) teacher-led-and-student-centered
models.

In summary, the instructional model employed in the present study involve
5 components in line with the theories above i.e., principle and rationale, objectives,
contents, methods of teaching & materials and evaluation.

Confirmatory factors analysis

To ensure the appropriateness of the developed instructional model prior
to implementation, the developed instructional model with 5 components: 1)
Principle & rationale, 2) Objectives, 3) Contents, 4) Methods of teaching & materials
and 5) Evaluation, is confirmed by the experts in 4 aspects: 1) Utility standards 2)
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Feasibility standards, 3) Propriety standards and 4) Accuracy standards as follows
(Stufflebeam and Shinkfield, 2012):

Utility standards intend to ensure that the developed instructional
model will serve the information needs of intended users.

Feasibility standards intend to ensure that the developed
instructional model will be realistic, prudent, flexible, and frugal.

Propriety standards intend to ensure that the developed instructional
model will be conducted in conformity to teaching principles and provide positive
results.

Accuracy standards intend to ensure that the developed instructional

model shows a measure of closeness to a true value.

Task-based language teaching

Theoretical background

Task-based language teaching (TBLT) refers to a type of instruction that
relies on the use of authentic target language to do meaningful tasks. TBLT is a
widely adopted and influential approach to second/foreign language teaching in
international ESL/EFL teaching communities since 1980s. Since it was first proposed
by Prabhu in 1987, BTLT has received widespread attention in foreign language
education community (i.e. Crookes & Gass, 1993; Wu, 1997; Samuda & Bygate, 2008).
As an extension of communicative language teaching (CLT), TBLT has gained
widespread recognition for promoting language learning, autonomous learning and
cooperative learning (Littlewood, 2004), and thus many countries have shifted their
language education policies and teaching syllabuses towards TBLT (Nunan, 2003).

Experiential learning

Although humanistic psychology has been influential among origins of task-
based language teaching, experiential learning is the most important underpinning
among all philosophical positions and empirical traditions which form the theoretical
and conceptual foundation of task-based language teaching. Deriving from Dewey’s
(1938) progressive philosophy of education, Lewin’s (1936) social psychology, and
Piaget’s (1972) developmental psychology, experiential learning views education as
the process of bridging the gap between what learners already know and what they

have to learn.
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Learners’ direct personal experience serve as the starting point of the
learning experience, and intellectual growth occurs to learners when they participate
in with reflection on a series of tasks. Therefore, learners’ active participation is the
core of this method, and “learning while doing” describes the positive experiential
nature of the process. In this regard, experiential learning contrasts with other
approaches to education in which teachers impart and cram knowledge to learners.
Moore (2010) proposed that experiential learning provides inspiration for the
innovation of experience-centered instruction with superiority and operability. Gross
and Rutland (2017) compared the differences between experience-centered teaching
and traditional teaching through teaching experiments. They pointed out that in
experience-centered learning, students become the center of classroom and learning
activities, and abstract teaching and learning are transformed into more meaningful
learning situations. The teaching of teachers and the learning of students are
balanced dynamically in classroom activities. Furthermore, through specific
observation and implementation of experience-centered instruction, Alkan (2016)
verified its reliability and effectiveness in improving students’ academic performance,
and claimed that students can better apply the knowledge and skills they have
learned during the experience to real life.

The most articulate application of experiential learning to language teaching
is provided by Kohonen (1992). In many respects, his model can be seen as a
theoretical blueprint for TBLT. The principles he proposed see learning as a
collaborative and transformative rather than a transmissive process, one in which the
teacher creates an environment within which the learners take control of their own
learning processes. Self-direction and learning how to learn are seen as central to the
mastery of content. For this reason, TBLT is considered effective in learning target
language fluency and cultivating student confidence.

Concerns in practice

Notion of tasks

Since TBLT was proposed, researchers have been debating on its core
concept “task”. Willis (1996) defines a task as an activity of using the target language
to achieve a certain outcome for the purpose of communication. According to
Samuda (2001), a pedagogical task is composed of an initial input, activities revolving

around the input, and the outcome. Ellis (2003, 2009) provides a comprehensive
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definition consisting of a series of important criteria for differentiating a task from an
activity. These important criteria include: 1) a task should be meaning-based; 2) there
should be actual or potential learner needs to perform the task such as conveying
information or expressing opinions; 3) learners should rely on their own verbal and
non-verbal strategies freely to complete tasks; 4) a task must have realistic goals
beyond language goals, and the completion of a task is mainly based on the
concrete achievement of its realistic goals (language itself is not an end in itself, it is
only a means to achieve realistic goals). Ellis” definition emphasizes the authentic
link between the pedagogical world and the experiential world. This principle of
authenticity is highly in line with the probability of occurrence, which is the major
concept of communicative competence proposed by Hymes (1972).

Thus, many scholars and educators call for the authenticity of learning
materials without adaptation and the use of skills and strategies in task completion,
by using teaching methods such as case study, role-playing, problem solving,
information-gap task, opinion exchange, and values clarification to reproduce or
simulate the real world in teaching. However, problems can easily arise in practical
teaching with TBLT, since there are certain requirements on the language proficiency
of learners and teachers. This has been a problem pertinent to the Bangalore Project
(Prabhu, 1987) from which TBLT draws inspiration. When the design of tasks deviates
from daily life, or when tasks fail to provide adequate linguistic support for beginners,
the process of a task completion is just superficial (Deng, 2009). For example,
avoidance of English might occur in FLT class due to student’s low proficiency of
English language or students’ limited linguistic output just necessary for completing
the task (Carless, 2004; Lee, 2005; Li, 2003).

Goals in tasks

There are two main trends in language teaching methodology, the
“language analysis” and the “language use” approach (Celce-Murcia, 2014), or
termed as the “grammatical” and the “conversational” approach (Sanchez, 2004).
These two approaches have always been contradictory, representing a dichotomous
system that seems to appear constantly in different ways and forms: written
language and oral language; learning grammar and learning how to speak; and formal

language use and informal language use. At the end of the 20th century, a new
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paradigm of the dichotomy developed into focus on form vs. focus on content, and
accuracy-oriented language teaching vs. meaning-oriented language teaching.

As for tasks in TBLT, Ellis (2003) draws useful distinction between focused
and unfocused tasks. Unfocused tasks are tasks that may lead learners to choose
from a range of forms, but the design of these tasks does not consider the use of
specific forms. On the contrary, as Ellis (2003) pointed out, focused tasks aim to
induce learners to receptively or effectively process certain specific language
features.

Littlewood (2006) asserts that TBLT includes grammar teaching with varying
degrees, based on problems of TBLT implementation in East Asian contexts. Five
categories of activities (tasks) are outlined along a continuum from no attention to
meaning to strongest focus on meaning. They are 1) non-communicative learning
activities, 2) pre-communicative language practice activities, 3) communicative
language practice activities, 4) structured communication activities, and 5) authentic
communication activities.

Willis (1996) acknowledges that focus on form should be taken into
consideration more or less in the implementation of TBLT, based on the opinion of
Skehan (1996) and Labov (1972) that language accuracy could also be achieved
during the process of task completion.

Conflict with educational values and traditions

It has been noticed that the implementation of TBLT originating from
Western settings may encounter failure in countries with different “cultures of
learning” (Littlewood, 2006; Carless, 2004; Li, 1998; Rao, 1996; Wong & Ho, 2004).
TBLT is student-centered learning which emphasizes process and action over
content, and meaning over form. The classroom roles and learning strategies
generated by this culture may conflict with those from a teacher-centered learning
culture which emphasizes knowledge transfer and accumulation (Hu, 2005). EFL
countries with similar situations should adapt rather than adopt TBLT into their
English teaching (Li, 1998; Littlewood, 2006). And teachers should make a judgment
on where to tailor their teaching methods to meet the student’s learning styles, and
where to create classroom environment for motivating students to employ suitable

learning strategies depending on the circumstances.
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Consensus on syllabus design between students and teachers

The above 3 concerns are from teachers’ perspective, and there are also
similar concerns from students’ perspective. As TBLT is a learner-centered approach,
it is better for teachers and students to make a consensus on syllabus design which
involves learning tasks and its evaluation. The reason first lies in the fact that learning
outcomes are influenced by learners’ perceptions of what constitutes a legitimate
classroom activity. This can be found by the frequent differences between the
teachers’ intention towards task outcomes and the actual outcomes that leamers
obtain (Breen, 1984). In addition, learning outcomes are also influenced by learners’
perception of what they should contribute to completing the task, their
understanding of the nature and requirements of the task, and their definition of the
situation in which the task occurs (Breen, 1984). In other words, tasks designed for
learners should involve the teacher and students negotiating objectives, planning
together, monitoring, and evaluating processes and results.

Given the above concerns in practice, task-based language teaching is not a
unified teaching method, but rather an approach that reflects different
understandings and presentations of tasks in second or foreign language teaching.

Method of teaching

Willis’s flexible framework for task-based learning

With careful examination of the four key conditions of second language
acquisition: exposure, opportunities, motivation, and focus on form, Willis (1996)
proposed a flexible framework for task-based learning. Willis elaborated on the roles
of each stage by defining and giving examples of tasks and their outcomes.
Procedures of this framework work sequentially to generate optimum conditions for
language learning, with as focus on solving the problem of language fossilization in
second language learning classroom.

As shown in Figure 2.1, the flexible framework consists of 3 major stages as
pre-task stage, task cycle stage, and focus on form stage. The pre-task stage functions
as an introduction to topic and task learners are going to learn and complete. On this
stage, topic is usually introduced to students by brainstorming with the teacher
together or a pre-task exercise such as listening to a recording. The task cycle stage
focuses on using language to exchange meanings. In fact, there are 3 sub-stages

working in sequence as task, planning and report. Students perform the task in pairs
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or small groups focusing on meaning and language fluency; then students prepare to
report to the whole class focusing on material organization, expression clarity, and
language accuracy; finally students gain practice in public, ‘prestige’ language use
and compare their findings and linguistic performance with that of proficient
speakers. As for the focus on form stage, students are first to complete language-
focused tasks based on what they have read or listened to, and then students are to
practice new linguistic forms focusing on noticing them for later recognition in other

texts.

[ PRE-TASK ]

[ Introduction to topic and task ]

[ TASK CYCLE ]

[ Task = Planning =™ Report J

[ FOCUS ON FORM ]

[ Analysis and practice J

Figure 2.1 Willis’s flexible framework for task-based learning (1996)

Skehan’s framework for implementing task-based instruction

Like Willis (1996) and Littlewood (2006), Skehan (1996) also proposed the
necessity of focus on form in task-based language teaching but with a different
perspective. Based on the analysis of inter-language development in SLA situations,
Skehan (1996) explains the relationship between accuracy, complexity, and fluency
in the process of second language acquisition. Further, he claims that tasks and
methodological stages of TBLT, as a fluency-oriented approach, should be designed
and implemented to achieve a balance between accuracy and complexity-
restructuring with interaction-opportunities for fluency. Drawing upon relevant theory

and research on proposals for task-based instruction as well as problems with TBLT
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such as a potential focus away from form and towards lexis, Skehan proposes a
framework for implementing task-based instruction to maximize the probability of
achieving the goals of accuracy, complexity-restructuring, and fluency.

As shown in Table 2.3, the framework consists of three major stages as Pre-
emptive stage, During stage, and Post stage. And Post stage is comprised of two sub-
stages as Post stage 1 and Post stage 2. Regarding Pre-emptive stage, pre-task
activities would be carried out to establish target language and reduce students’
cognitive load with the general purpose of increasing the occurrence of complexity-
restructuring. In the During stage, students would complete some tasks of
appropriate difficulty to mediate language accuracy and fluency. As for Post stage 1,
students would be provided with tasks aiming to increase their language accuracy,
encourage complexity-restructuring, and discourage excessive synthesis. As regards
Post stage 2, post-task activities can be used for students to understand the goals
and relationships of the tasks they have completed, so as to reduce discrepancies

between teachers’ and students’ views about task requirements.

Table 2.3 Skehan’s framework for implementing task-based instruction (1996)

Stage Goal Typical techniques
Pre-emptive work  Restructuring Pre-teach
- establish target language Consciousness-raising
- reduce cognitive load practice

- conventional

- parallel tasks

- rehearsal of elements
During Mediating accuracy and fluency Accuracy focus

Conformity pressure

Post 1 increasing accuracy Public performance
Encouraging restructuring - teacher
Discouraging excessive synthesis - group
- camera

Degree of analysis

Testing
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Table 2.3 (Continued)

Stage Goal Typical techniques
Post 2 Cycle of synthesis and analysis The task sequences
- repeating

- parallel tasks

Task families

Chaudron et al’s KTBLT model

Following Long (2000), Chaudron et al (2005) design and develop the
Korean Task-Based Language Teaching (KTBLT) modules and propose an instructional
model with clear procedures accordingly. Chaudron et al’s KTBLT model consists of
the teaching and learning of a sequence of pedagogic tasks that gradually increase in
complexity and in approximation to a target task. They proposed the concept of
“task series”, where each task set consists of 7 progressively increasing task series
with complexity. The module embodies implicit instruction and learning of language
knowledge, which means that grammar and vocabulary are acquired by students
through intensive exposure to typical and elaborated native-speaker input as well as
amble and intensive practice during the task process. The first three pedagogic tasks
(PTs 1-3) belong to a teacher-front and whole-class format, emphasizing on teachers’
scaffolding, while PTs 4-7 belong to a student output format focusing on students’
communicative output. Language accuracy is controlled by a large number of native-
speaker input elaboration, while language accuracy is implicitly controlled by

teachers by way of scaffolding during students’ output stage.
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Figure 2.2 Chaudron et al’s KTBLT model (2005)

In this study, the researcher investigated task-based language teaching. After
comparative analysis and synthesis of the concepts and teaching methods of Willis’s
(1996), Skehan’s (1996), and Chaudron et al’s (2005), Willis’s classical framework for
task-based language teaching and Skehan and Chaudron et al’s notion of “task
series” with increasing complexity are adopted to contribute to the framework for
the present study. According to Willis (1996), there would be three main phases for
one task to be completed.

Step 1: Pre-task (introduction to topic and task). Topic is introduced to
students by brainstorming with the teacher together or a pre-task exercise such as
listening to a recording.

Step 2: Task cycle (task—>planning —report). Students perform the

task in pairs or small groups focusing on meaning and language fluency; then



30

students prepare to report to the whole class focusing on material organization,
expression clarity, and language accuracy; finally students gain practice in public,
‘prestige’ language use and compare their findings and linguistic performance with
that of proficient speakers.

Step 3: Language focus (analysis and practice). Students are to
complete language-focused tasks based on what they have read or listened to; then
students are to practice new linguistic forms focusing on noticing them for later
recognition in other texts.

Roles of teachers and students

Roles of teachers

1. Task designer. Task design is central to TBLT. Due to the emphasis on
interaction and negotiation between teachers and students, teachers need to
constantly adjust classroom teaching activities, fully considering the basic
characteristics of TBLT and strictly following the principles of task design

2. Task presenter. Teachers should use “tasks” as a carrier and fully utilize
various means such as audio-visual to “activate” learning contents, turning boring
knowledge lecturing into communicative activities that students are willing to
participate in and accept, so that students can understand the true essence of
language learning in natural and real situations.

3. Task organizer. By forming activity groups with a clear labor division and
sincere cooperation among group members, teachers should try to ensure that
students remain positive and active through the entire learning process from
receiving tasks, preparing tasks, executing tasks, reporting tasks to analyzing tasks.

4. Task participant. Teachers should regularly participate in group activities
as group members. This could not only provide students with high-quality language
input, but also encourage them speak freely and inspire them to broaden their
thinking.

5. Task evaluator. Scientific evaluation is an important guarantee for
achieving teaching and learning objectives. Teachers should not only objectively and
actively evaluate the actual level and classroom performance of each student, but
also be good at making comprehensive evaluations based on their learning ability,
attitude, level of participation, and spirit of cooperation, so that students can

continuously experience the joy of success and progress.
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Roles of students

1. Active task participant. Students should actively participate in various
tasks and contribute to the learning environment. In the process of discussion and
cooperation, interactive and cooperative atmosphere would be build up for more
opportunities for language practice, through which students can get language
knowledge internalized and language skills developed by language use.

2. Collaborator and adventurer. Collaborative learning based on meaning
negotiation is emphasized by task-based language teaching. Therefore, students
should have a spirit of adventure taking without being afraid of making mistakes.

3. Monitor of self-regulation. In task-based language teaching classrooms,
students must take responsibility for their actions and become self-regulated learners
Students should integrate their learning process with personal goals, design and
control their own learning process. In addition, students should consistently check
their understanding of what they learn, and construct their own knowledge system.
Finally, students should discover their strengths and weaknesses during task
completion, continuously adjust their learning methods, and gradually form effective

learning strategies.

Experiential culture learning cycle

Theoretical background

Experiential culture learning has been deeply rooted in experiential learning
theory (ELT). In fact, it is the application of experiential learning theory in culture
learning. Unlike cognitive learning theories and behavioral learning theories,
experience plays a central role in experiential learning process, which is intended to
be a holistic adaptive process that merges experience, perception, cognition, and
behavior.

Based on the experiential works of John Dewey, Kurt Lewin, and Jean Piage,
Kolb (1984) proposed a comprehensive and systematic experiential learning theory
and established his famous experiential learning model in the book Experiential
Learning: Experience as the Source of Learning and Development, which
systematically elaborated on the process of experiential learning. Kolb believed that
the experiential learning process is a circular structure composed of four adaptive

learning stages, including concrete experience, reflective observation, abstract
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conceptualization, and active experimentation. According to Kolb (1984), learning is
the process of transforming experiences and creating knowledge, which means that
learners digest and absorb the content they experience, internalize it into their own
knowledge, and apply it to practice for verification.

Nunan (2003) believes that the proposal of experiential learning theory has
had a profound impact on teaching, which representatively results into the shift of
the teaching principle from “imparting knowledge” to “experiencing knowledge”.
The instructional model based on experiential learning theory requires teachers to
purposefully create vivid and realistic learning situations according to the teaching
content, so that students can effectively obtain the content, expand their knowledge
theoretically and practically, and improve their skills and competences in a relatively
authentic environment. Through direct exposure to learning content, in way of
practicing and experiencing what they are supposed to learn in person, students can
cultivate their ability of practicing and making innovation in an integrative way of
affection and cognition freely and independently.

Constructivist theory

Constructivist theory is the foundation of experiential learning theory.
Constructivism regards learning as a process of construction, and this theory requires
learners to be proactive and play a leading role in learning. Rousseau (2008)
advocated creating an instructional context for students’ learning, in which students
develop their own cognition through practical activities such as observation,
reflection, induction, and deduction in a natural and open teaching environment,
rather than just learning textbook knowledge in the classroom environment. Dewey
(1938) advocated “learning by doing”, and believed that education is the
reorganization and transformation of experience. In addition to experience, Dewey
also emphasized the value of thinking in dealing with experience.

Constructivism emphasizes the central position of learners, and teachers
should be facilitators and promoters of students’ meaning construction throughout
the learning process, rather than providers and indoctrinators of knowledge. Although
instructional models underpinned by constructivism may represent differently, the
procedural commonality lies in all models is that the teaching process involves
scenario creation and collaborative learning. Learners are not simply receiving

information passively, but are actively constructing their own meaning for the
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knowledge based on collaboration in scenarios created for their learning (Guo et al,,
2005). Compared with the traditional teacher-centered knowledge transfer model,
the experiential teaching model emphasizes learner centeredness and believes that
self-directed learning is very important. It is closer to the internalized learning
cognitive rules of learners.

In terms of intercultural foreign language teaching, the creation and
simulation of authentic contexts can stimulate students’ learning enthusiasm and
enthusiasm for participating in experiences, enabling them to discover language and
cultural application skills and rules in the perception and experience of authentic
language and culture, and apply them to language practice. This concept reflects the
new progress in contemporary foreign language teaching theory, which not only
conforms to the principles of communicative language teaching in the past, but also
reflects the characteristics of task-based language teaching. In addition, experiential
learning is not limited by time and space, and multimedia and online teaching
resources create a richer experience for experiential learning. The use of multimedia
and online experiential teaching has increased the fun of the learning process,
stimulating and stimulating students’ senses and thinking, making them active,
proactive, and happy to learn and remember language and cultural knowledge (Lv,
2012).

Concerns in practice

The key issue of experiential learning theory in practice is about the
interpretation of “concrete experience”, which is the central and salient feature of
experiential learning. Scholars and educators have different understanding about
what is meant by a “concrete experience”. For some educators, activities such as
reading a book and listening to a traditional lecture might be considered as concrete
experiences or part of experiential learning, whereas some educators do not.

The second concern is the significant amount of time and effort that
experiential learning process demands. Although time investment is vital for higher
order thinking, it obviously would cause problems for courses with time limitation.
What else, class management is often a challenge for teachers employing
experiential learning approach. It is reported that it is not effective when applied in

large classes in Hong Kong and Mainland China.
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Method of teaching

Kolb’s experiential Learning Cycle

Kolb (1984) put forward the experiential learning model on the basis of the
experiential learning theories of Dewey (1938), Kurt Lewin (1936), and Jean Piaget
(1972). As shown in Figure 2.1, the theoretical model proposes a cyclic learning
process of four distinct stages, each with a different learning purpose. Through a
cycle of observation, theorizing, and strategizing, learners go from one experience to
another and move toward mastering the subject matter at hand. In this model, the
stages occur in sequence: (1) concrete experience; (2) reflective observation; (3)
abstract conceptualization; and (4) active experimentation. The concrete experience
stage is about students’ specific experience, focusing on students’ active feelings
when participating in some practical activities in a specific situation. On the second
stage of reflective observation, students are supposed to analyze their individual
feelings and perceptions experienced on the first stage, and deeply reflect on the
connotation underlying such feelings and perceptions by actively reviewing and
evaluating the learning process. The third stage of abstract conceptualization is for
students to form abstract concepts on the content they have just observed and
reflected on. They are supposed to integrate and process the knowledge first, then
make refinement and generalization further, and finally summarize the general
conclusions about the knowledge. The last stage of active experimentation
emphasizes the importance of practical application. Students are supposed to
rationally extend the general conclusions they have just extracted and generalized to

consolidate the acquired knowledge.
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Figure 2.3 Experiential Learning Cycle and Basic Learning Styles (Kolb, 1984)

Moran’s experiential culture learning cycle

Moran (2009) adapted the stages of Kolb’s model to more directly
incorporate the cultural knowings and the cultural experience. The cultural
experience, students’ encounters with another way of life, parallels Kolb’s notion
that all learning is experience. Content and process are joined, whether in a direct
engagement in the culture itself or in a vicarious, indirect one, such as reading
cultural notes in a language textbook, watching a film, or listening to a teacher’s
stories about a trip to a different culture. The nature of this encounter is played out
in each of the four stages.

As shown in Figure 2.2, in terms of the stages of the cycle, with learner
appearing at the center, concrete experience becomes participation, where the task
is direct or indirect engagement in the culture, with an emphasis on knowing how.
Reflective observation becomes description, with a focus on knowing about. Abstract
conceptualization becomes interpretation, where learners concentrate on knowing
why. Active experimentation becomes response, with an emphasis on self-awareness,
knowing oneself. Each of the stage provides a clear pedagogical focus. Content,

activities, and outcomes merge in a distinct way for each stage.
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What is more, Moran also liberally adapted Young Yun Kim’s model of
stress-adaptation-growth (1998) to include these four stages. Therefore, in Moran’s
model of experiential culture learning cycle, the process of culture learning consists
of an ongoing series of encounters with cultural differences presented through
structured participation in the language-and-culture curriculum (products, practices,
perspectives, communities, persons). These differences can trigger emotional
reactions. Guided by the teacher, the learners engage in description, interpretation,
and response, consistent with the stages of the experiential learning cycle and
cultural knowing. Over time, through repeated encounters and explicit reference to
models of culture learning, learners acquire more knowledge of the target culture,
develop more appropriate linguistic and cultural behaviors, attain greater
understanding, and enhance their awareness of their own culture, their intentions,

and their competence as culture learners.

Participation
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Knowing Knowing
Response Oneself About Description
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Figure 2.4 Experiential Culture Learning Cycle (Moran, 2009)



37

Wang’s experiential culture learning instructional model

Drawing upon inspiration of experiential learning theories, Wang (2017)
designed an experiential culture learning instructional model for developing
intercultural awareness in English course for primary students, on the basis of
summarizing dialectic nature of language learning and culture learning. As shown in
Figure 2.3, the instructional model contains the following 6 steps:

Step 1: Experiencing and feeling. Teachers create scenarios and atmosphere
for learners to have emotional association.

Step 2: Observing and reviewing. Teachers encourage students to explore
deeper values by questioning the differences between East and West.

Step 3: Reflecting. Teachers implicitly sguide students to conduct
comparative analysis through empathy.

Step 4: Abstract conceptualizing. Teachers inspire students to share and
discuss their own understanding; Learners reach consensus on deeper understanding
of values through discussion and synthesis.

Step 5: Analyzing and synthesizing. Teachers organize students to extract
knowledge from experiences, encode information and make conclusions; Learners
incorporate new knowledge into their existing cognitive structure, thus enriching,
regulating, and transforming their existing knowledge system.

Step 6: Active demonstrating. Learners apply what they learn to practice;
teachers help students validate their learning and strengthen their learning

motivation by evaluating students’ performance.
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Figure 2.5 Experiential culture learning instructional model for developing

intercultural awareness (Wang, 2017)

In this study, the researcher investigated experiential culture learning cycle.
After comparative analysis and synthesis of the concepts and teaching methods of
Kolb’s (1984), Moran’s (2009), and Wang’s (2017), Moran’s model of experiential
culture learning cycle is adopted to contribute to the framework for the study.
According to Moran (2009), experiential culture learning cycle (ECLC) refers to an
experience-centered cyclic culture learning process consisting of distinct stages
occurring in sequence. And the process of culture learning consists of an ongoing
series of encounters with cultural differences presented through structured
participation in  the language-and-culture curriculum  (products, practices,
perspectives, communities, persons). In short, the following four steps are often
followed by teachers for instruction in class (Moran, 2009).
Step 1: Participation. Students experience and engage in certain
cultural phenomenon directly or indirectly, with an emphasis on knowing how.
Step 2: Description. Students observe and describe the cultural

phenomenon reflectively, with a focus on knowing about.
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Step 3: Interpretation. Students explore and interpret the cultural
phenomenon abstractly, with a focus on knowing why.

Step 4: Response. Students respond through active experimentation,
with an emphasis on knowing oneself.

Roles of teachers and students

Roles of teachers

1. Promoter of knowledge. While students become the center of classroom
and learning activities, teachers also change from the disseminators of knowledge to
the promoters of knowledge, cuiding students to actively participate in classroom
activities, and effectively supporting and monitoring students’ progress in students’
learning process.

2. Facilitators. Teachers play a very important role in facilitating the process,
such as assisting learners to remain open to trying novel solutions to problems, and
encouraging tenacious attitudes without fearing failure. Therefore, it is important for
lecturers to shorten the psychological distance and make students feel safe to try
out without fearing failure. In addition, special attention and care should be given to
introvert students in class. Lecturers should provide more opportunities for them to
take part in class activities and give them positive feedback or encourage them
timely for the building of confidence.

3. Instructors and collaborators. It is crucial for students to participate in
meaning negotiation collaboratively and actively. Therefore, lecturers need to be
adept at building an interactive and cooperative learning environment, creating a
classroom atmosphere that promotes attempting and adventure-taking. In addition,
teachers should also make the learning environment conducive to students’
individuality in culture exploration, and experience the joy of exploration in the
process of culture learning.

Roles of students

1. Active participant. Active stance must be maintained by students to feel,
think, and explore culture through meaning negotiation during the learning process,
experiencing proactively from topic identification to assessment. This includes
encountering and identifying the cultural topic, describing and interpreting cultural
similarities and differences reflectively, concluding and presenting group discussion

results, experimenting the cultural phenomenon with relevant ICC knowledge and
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skills by role-playing and such actively, and evaluating for learning in a learning cycle.
Moreover, students should shift their focus from the culture they experience to the
development of self-awareness and cultural awareness, going beyond knowledge
and skills on surface to values and perspectives underpinning. Thus, learners would
advance their development of intercultural communication competence
continuously by actively integrating the learning content, methods, and materials of
cultural experiences according to the learning objectives.

2. Co-worker and contributor. In the diverse group work, students are
prompted to share viewpoints and perspectives, engage in effective communication,
and collaboratively solve problems arising from intercultural communication.
Collaborative learning based on meaning negotiation fosters critical thinking and
communication skills, which is foundational to the development of intercultural
communication competence from cognitive dimension to behavioral and affective
dimensions.

3. Monitor of self-regulation. Students need to take responsibility for their
own learning and improve their ability to regulate their learning, which is a pivotal
aspect of experiential culture learning cycle. Self-regulated learning empower
students to enhance their intercultural communication competence swiftly and
flexibly by specifying the problems faced with, crafting their learning plans, setting
their own learning pace, monitoring and reflecting on the learning process, evaluating
the learning outcomes, and reorienting their own learning. Thus, the high level of
responsibility and self-awareness from inside students would drive culture learning

effectively.

The integration of TBLT and ECLC

The concept of the instructional model is proposed on the integration of
task-based language teaching and experiential culture learning cycle. Both are based
on experiential learning, with the previous one focusing more on language teaching
and the latter one focusing more on cultural learning.

The integration of TBLT and ECLC is theoretically an instructional model
with good balance between language teaching and culture teaching. The reason lies
in that any teaching materials such as texts and films used in English courses are

produced in a specific culture and bear rich cultural connotations. When such
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materials are read, watched and analyzed by students with different cultural
identities, it creates wonderful opportunities for multicultural dialogues, intercultural
exchanges, cultural exploration and mutual cultural learning. In this sense, students’
intercultural communication competence can be developed in any English courses
from different perspectives and at different stages, which means teachers should do
more scientific design for students' language learning activities integrating cultural
learning.

The teaching process should contain the four stages of “specific experience,
reflective observation, abstract conceptualization, and active practice”, which help
the students to learn by themselves and fix themselves to the class and get efficient
feedback, and finally they can experience and gain cognition from their active
learning. During different cultural experiential activities, different types of task could
be employed, so students can communicate with each other, which can help them
to improve their ways of organizing the language, provide them chances to use the
language, and the activities can also help them to internalize their knowledge. A
large number of cultural experiential activities not only help improve students’
passion of learning, but also exercise students’ ability of facing strain, ability to think
critically, ability to fit into the conversation context and put themselves in a right
position when they communicate with others.

Compared with the traditional instructional approach, it pays more
attention to students’ experience and let them join the class in an active way. It
creates a free and harmonious learning environment for students and greatly
enhances their enthusiasm for learning. Besides, it also ensures the teacher to teach
students in accordance with their aptitude, allowing students to choose according to
their own interests and hobbies, which can help them learning more effectively and
scientifically. Besides, the characteristic of the cultural experiential activities is that
the teaching environment has to be created by the teacher or the organizer
according to the specific teaching content and the requirements of the target. And
the cultural experiential activities will actively guide students to apply the knowledge
they have learned in a specific environment. With their personal experience, the
students can feel and understand the culture better. As an advanced teaching
concept, learning through cultural experiential activities has been applied to many

disciplines and fields of teaching.
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Table 2.4 shows the process of the integration of task-based language

teaching and experiential culture learning cycle.

Table 2.4 Integration of TBLT and ECLC

Task-based language teaching Experiential culture learning cycle
SA, SA. SA, SB, SB, SB, SB,
Pre-task Task cycle Language | Participation | Description nterpretation Response
Task-Planning-Report focus

7

SA, S8, S8, sB, S8, SA,
SA, (Task) SA; (Planning) | SA; (Planning) | SA; (Report)

<

5 Sz Ss Sa Ss S¢
Pre-task Participation Description and Presentation Response cycle Summary and
cycle interpretation cycle after-class task
cycle

Task-based language teaching & Experiential culture learning cycle
Instructional Model

Meaning of SA, SB, and S:

SA: Steps of task-based language teaching

SB: Steps of experiential culture learning cycle

S: Steps of task-based language teaching and experiential culture learning
cycle instructional model

Task-based language teaching and experiential culture learning cycle
instructional model refers to an instructional model with relatively stable teaching
procedures and activities established under the guidance of the teaching ideas of
task-based language teaching and experiential culture learning cycle. After analyzing
the above-mentioned two teaching and learning approaches, the researcher found
that, although with different emphasis on language learning and culture learning

respectively, the two approaches share similar teaching steps with the same



43

experiential underpinning. Following the principle of integrating language and culture
teaching, the new instructional model focuses on culture teaching in terms of
teaching content and language teaching in terms of teaching methods. Accordingly, 4
steps are designed as below: (Willis, 1996; Moran, 2009)

Step 1: Pre-task. The teacher introduces the topic to learn and a task
set to complete with clear teaching objectives. Students are required to identify the
topic and complete a pre-test paper about the topic.

Step 2: Participation cycle. Students experience topic-related
intercultural encounters indirectly by reading, listening or watching critical incidents,
with culture learning focusing on knowing how and language learning focusing on
receptive language skills.

Step 3: Description and interpretation cycle. Students are put into
groups for discussion based on their description and interpretation of the cultural
phenomenon reflectively, with culture learning focusing on knowing about and/or
why and language learning focusing on language fluency. The teacher provides
scaffolding and timely feedback to students during their discussion process, aiming to
support students in cultural exploration and language fluency practice.

Step 4: Presentation cycle. Students make presentations in class based
on their group discussion results, with culture learning focusing on synthesizing
knowing why and language learning focusing on language accuracy. The teacher
provides students with scaffolding and timely feedback right after their presentation,
aiming to support students in cultural exploration and language accuracy
achievement.

Step 5: Response cycle. Students respond through active
experimentation such as role-playing and simulation games, with culture learning
focusing on self-awareness and language learning focusing on communicative
competence. The teacher observes and evaluates students’ performance, aiming to
give comments and formative assessment on students’ development of intercultural
communication competence in affective and behavioral dimensions.

Step 6: Summary and after-class task. The teacher concludes the
learning contents and asks students to check against the specific teaching objectives
and the task set provided at the very beginning of the module study. Students are

required to complete a post-test paper about the topic. Finally, the teacher gives



a4

concluding remarks on students’ performance and assigns a writing task to further
students’ cultural study after class.

Notes: Within each task set, the first task is a critical incident which is used
as the lead-in task to activate students’ previous related knowledge of the cultural
topic, while the last task of role-playing is used as the final consolidation of the
whole task set. In terms of the teaching steps, except for the last task of role-playing
serving as the “Response” step, each task should be completed in a cycle of

“Participation — Description & Interpretation — Presentation” (Step 2 to Step 5).

Intercultural communication competence

Definition of intercultural communication competence (ICC)

Intercultural Communication Competence (ICC) has been defined by
scholars of intercultural communication and educators of foreign language teaching.
The definitions listed below are chosen as representations.

According to Kim (1991), ICC is a kind of internal competence, with which a
person can handle different intercultural communication appropriately and
effectively no matter what kind of specific intercultural situation he is in.

Meyer (1991) defines ICC as a competence that when one encounters
cultural behavior, attitudes and expectations from other cultures, one has the ability
to deal with that situation.

Dodd (2006) regards ICC as a kind of competence that one has to achieve
successful intercultural communication.

Chen (2009) believes that ICC is the extension of communicative
competence, and the only difference is that ICC emphasizes more on intercultural
situational context and the cultural identity of communicators.

In summary, intercultural communication competence is the ability to
properly use language and sociocultural knowledge to conduct appropriate and
effective communicative practice with members of different cultures.

Components of intercultural communication competence

Numerous scholars and educators of intercultural communication studied
and proposed components of intercultural communication competence as follows:

Spitzberg and Cupach (1984) explained the composition of intercultural

communication competence includes three interdependent and interactional
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components, which respectively are 1) motivation, 2) skills and 3) knowledge.
Motivation refers to the desire to communicate with others; knowledge refers to the
awareness and understanding of communication, including various cultural variables
and individual identity on the national level; and skills refer to some of the abilities
that should be possessed to engage actual behaviors necessary to communicate
effectively and appropriately, including attention ability, tolerance of uncertainty,
self-calming ability, empathy, self-behavioral adjustment ability, and the ability to
accurately predict and interpret each other's behavior.

Byram (2022) put forward five aspects about ICC. The five aspects are 1)
intercultural attitudes, 2) knowledge, 3) skills of interpreting and relating, 4) skills of
discover and interaction and 5) critical cultural awareness. And these five aspects are
strongly interrelated.

Kim (2001) proposed a new theoretical framework of ICC incorporating the
research findings of many disciplines such as anthropology, social psychology,
linguistics and sociology. According to Kim, ICC comprises of 1) cognitive dimension,
2) affective dimension, and 3) behavioral dimension. Cognitive dimension involves
the knowledge of target language and culture, cultural understanding and cognitive
comprehensive ability. The cognitive dimension mainly includes the openness of
mind, the understanding for the complexity and diversity of things, and the flexibility
of vision and perspective. The affective dimension contains empathy ability,
uncertainty tolerance, and ability to overcome prejudice and ethnocentrism.
Behavioral dimension refers to the ability to deal with communication problems, the
ability to establish and maintain relationship, and the ability to complete
communicative tasks.

Chen & Starosta (1996) also put forward a three-dimension model of
intercultural communication competence. The three levels could be represented by
1) Intercultural Effectiveness, 2) Intercultural Awareness and 3) Intercultural
Sensitivity. Intercultural Effectiveness means behavioral skills that allow individuals to
negotiate and manage complexity in the global context. Intercultural Awareness
means understanding the conventions of the host culture that affect how people
think and behave. Intercultural Sensitivity means abilities to promote positive

emotions before, during and after the intercultural contact.
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The components of intercultural communication competence are

summarized as shown in table 2.5 below.

Table 2.5 Summary of the components of intercultural communication competence

Spitzberg & Cupach _ Chen & Starosta
Byram (2022) Kim (2001)
(1984) (1996)

1) Motivation 1) Intercultural 1) Cognitive 1) Intercultural

2) Skills attitudes dimension Effectiveness,

3) Knowledge 2) Knowledge 2) Affective 2) Intercultural
3) Skills of dimension Awareness
interpreting and 3) Behavioral 3) Intercultural
relating dimension Sensitivity

4) Skills of discover
and interaction
5) Critical cultural

awareness.

The researcher takes the components of Intercultural Communication
Competence (ICC) from Kim (2001) in three dimensions 1) cognitive dimension, 2)
affective dimension, and 3) behavioral dimension. And in the present study,
Intercultural communication competence (ICC) refers to the ability with which
individuals can properly use language and sociocultural knowledge to conduct
appropriate and effective communicative practice in three dimensions as 1) cognitive
dimension, 2) affective dimension and 3) behavioral dimension. Cognitive dimension
consists of cultural knowledge for appropriate and effective intercultural
communication such as knowledge of English names and titles when meeting
people; behavioral dimension consists of skills of understanding and applying
knowledge in dealing with problems in intercultural communication; and affective
dimension refers to the open and positive attitude towards intercultural
communication (Guangxi University of Science and Technology, 2021).

A summary of the connection between teaching contents, teaching

objectives, methods of teaching and evaluation, are shown in table 2.6 below.
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Table 2.6 Summary of contents, teaching objectives, methods of teaching and evaluation

Task-Based Language Teaching Intercultural
and Experiential Cultural Learning Communication
Unit / Module / Time Method of Instruments / Activities
. Cycle Instructional Model / Steps Competence
teaching
Se So S3 S4 Ss Sg Obj,; Obj, Objs Obj,
1. Meeting people (10 hrs.) Pretest-Posttest
1.1 English names and titles (6 TBLT + ECLC T&L L T&L T&L T& T&L Vv Students’ peer evaluation
hrs.) Teachers’ class observation

Pretest-Posttest
TBLT + ECLC T&L L T&L T&L T&L T&L v Students’ peer evaluation

Teachers’ class observation

1.2 Etiquette of meeting and
introducing people (4 hrs.)

2. Discussing time (10 hrs.) Pretest-Posttest
2.1 Telling and asking about TBLT +ECLC T&L L T& T&L T&L T&L v Students’ peer evaluation
time in English (4 hrs.) Teachers’ class observation

Pretest-Posttest
TBLT + ECLC T&L L T&L T&L T&L T&L Vv Students’ peer evaluation

Teachers’ class observation

2.2 Cultural conceptions of
time (6 hrs.)
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Descriptions:
1. Meaning of S, T, L

S: Step  T: Teacher L:Learner
2. Steps

Step 1: Pre-task.

Step 2: Participation cycle.

Step 3: Description and interpretation cycle.

Step 4: Presentation cycle.

Step 5: Response cycle.

Step 6: Summary and after-class task.
3. Objectives

Objective 1: English names and titles

Students can understand and apply the cultural knowledge of English
names and titles in intercultural communication.

Objective 2: Etiquette of meeting and introducing people

Students can understand and apply the cultural knowledge of rules of
meeting and introducing people in intercultural communication.

Objective 3: Telling and asking about time in English

Students can understand and apply the cultural knowledge of rules of
telling and asking about time in intercultural communication.

Objective 4: Cultural conceptions of time

Students can understand and apply the cultural knowledge of time to

schedule time and arrange time in intercultural communication.

Related Research

Related research on Integrated English course in Guangxi Province

As for Integrated English course for undergraduate English majors in Guangxi
Province, a lot of theoretical or empirical studies have been carried out on how to
develop students’ intercultural communication competence as well as English
language proficiency in terms of teaching objectives, teaching contents and materials,
and teaching methods.

Chen (2012) studied how to reform and innovate Integrated English course

in terms of teaching materials and after-class supervision by integrating task-based
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language teaching and collaborative learning. The research pointed out that, adhering
to the principles of task-based language teaching and collaborative learning, the
latest hot issues should be adopted as teaching materials in class, and extra
materials of various difficulty levels should be provided to students to meet their
practical needs in accordance with specific teaching objectives. It was claimed that
such a reform would lead to a balance between teaching and learning, cultivating
students’ communicative competence and self-learning ability, and enabling them to
actively and effectively master English knowledge and skills in various classroom
activities.

Lu (2016) studied how to apply task-based language teaching in Integrated
English course to improve normal students’ communicative competence, critical
thinking ability, and future teaching abilities. The research result stated that, by
creating a classroom conducive to transforming knowledge into practical abilities,
TBLT can continuously enhance the English oral expression ability, critical thinking
ability, innovation ability, self-learning ability, and adaptability of normal students,
which has a great impact on their future teaching ability.

Huang & He (2014) proposed developing students’ intercultural
communication competence and communicative skills by teaching Chinese culture
with task-based language teaching in Integrated English course. By analyzing the
necessity of Chinese culture teaching in Integrated English course, the paper
presented the practice of Chinese culture teaching utilizing task-based language
teaching, which emphasizes the importance of constant comparison and contrast
between Chinese and Western cultures in cultural tasks to improve students’
language skills and solve the problem of “Chinese culture aphasia” in the way of
students’ ICC development.

Although some innovations are made in the teaching and learning of
Integrated English course in Guangxi Province as mentioned above, as far to the
researcher’s knowledge, till now there has been no research on how to assess or
evaluate students’ intercultural communication competence in Integrated English
course, and also there has been no research focusing on the use of Moran’s
Experiential Culture Learning Cycle in terms of instructional model, let alone the

integration of TBLT and Experiential Culture Learning Cycle.
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Related research on TBLT, ECLC and ICC

Cai and Lv’s (2019) studied how to develop students’ intercultural
communication competence with task-based language teaching in College English
class. In the teaching experiment lasting for one semester, they specified the learning
objectives in each class and stressed the input of intercultural knowledge. Although
the quantitative findings revealed that students in their teaching experiment just got
their intercultural communication competence developed slightly, students’ English
language proficiency had been improved and their learning motivation had been
aroused. Therefore, it was concluded that, with careful task design, reasonable
teaching procedures and enough teaching hours, TBLT is a feasible approach to
develop intercultural communication competence in college English education.

Yao (2006) applied TBLT to senior high school students’ English classroom
teaching to improve students’ ICC. The experimental results show that the advantage
of using TBLT to cultivate students’ ICC is beyond doubt, and the completion of the
task can stimulate students’ motivation to use English to communicate in the real
environment and their sensitivity to cultural differences and similarities (which is an
important indicator of ICC).

Jin (2010) explained the implementation of experiential college English
teaching through empirical research in China, and pointed out that teachers should
be good at using multi-evaluation to help learning in the process of experiential
teaching for students.

Chang & Zhao (2012) conducted an action research on improving students’
intercultural communication competence with Moran’s experiential culture learning
cycle in College English course. With 1 year of teaching experiment, statistic results
showed that students’ intercultural awareness, the most important predictor of
intercultural  communication competence, developed significantly. Therefore,
Moran’s experiential culture learming cycle was verified to be effective in developing
students’ intercultural communication competence. However, it is also pointed out
that the teaching contents should be advanced from specific, intuitive, and daily life
cultural topics to abstract and ideological topics such as values and ways of thinking;
the teaching materials should be tailored to learners’ individual needs, fully

considering learners’ cognitive level and language ability; and the method of
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comparison and contrast should be adopted to help learners deeply understand the
similarities and differences between the two languages and cultures.

Fu & Zhang (2017) made an action research on intercultural teaching in
Integrated English course, aiming to develop students’ intercultural communication
competence. By applying intercultural training methods to foreign language teaching,
they carried the teaching experiment for one year and put forward some accessible
methods and suggestions for the design and practice of intercultural teaching by
presenting a case of classroom activity. The research results showed that students’
communicative skills and intercultural communication competence mutually
promoted and improved during the learning process. However, the study also
pointed out that students’ development of intercultural communication
competence is not in the form of a linear upward trend, but a spiral upward
tendency in the process of constantly discovering and solving problems. Therefore,
activities to cultivate intercultural communication competence in Integrated English
course should be related to textbook materials as much as possible, appearing
repeatedly in different forms during the teaching process to promote and
consolidate the overall improvement of students’ ICC.

Gu (2017) constructs a framework that consists of a theoretical model and a
practical model for intercultural communicative competence (ICC) training
compatible with foreign language teaching in China. The practical model is composed
of three circles which respectively represent objectives, procedures and activities of
intercultural language teaching. Teachers create a simulated communicative
environment by designing communicative tasks or projects, enabling students to
negotiate meanings in action and cultivate practical skills of intercultural
communication competence. In her later study, Gu (2019) applied the practical
model into the course of Chinese Culture in Western Films and Television Works for
college students. The teaching experiment spanned 8 weeks with 24 teaching hours
in total. Both qualitative and quantitative data showed that students’ intercultural
communication competence developed at a significant level after the
implementation of the training model, which verified that task-based language
teaching can serve as an effective way to cultivate learners’ intercultural

communication competence with reasonable teaching procedures.
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In terms of improving students’ ICC in English language classroom in the
context of China, a summary is presented below. First of all, TBLT is widely used in
language teaching, however only a few scholars studied how to cultivate students’
ICC from the perspective of task-based language teaching. Further, empirical research
on TBLT with teaching experiments in college English language classroom is less.
Secondly, almost no research cares about the evaluation or assessment of ICC with
what was taught in class, in most cases, the instruments employed are psychological
scales. Thirdly, most research on experiential learning is theoretical study, whereas
empirical studies on practical teaching are relatively limited. As far to the
researcher’s knowledge, till now there has been no research on how to assess or
evaluate students’ intercultural communication competence in Integrated English
course, and also there has been no research focusing on the use of Moran’s
Experiential Culture Learning Cycle in terms of instructional model, let alone the
integration of TBLT and Experiential Culture Learning Cycle.

Therefore, it is meaningful and necessary to do some quantitative and
experimental study on the effectiveness of the development of task-based language

teaching and experiential culture learning cycle for enhancing college students’ ICC.



Chapter 3
Research Methodology

In the research entitled “Development of task-based language teaching and
experiential culture learning cycle instructional model for enhancing intercultural
communication competence of undergraduate students”, mixed research methods

are used by the researcher. This research is divided into 3 phases.

Phase 1 was conducted to answer research objective 1: To examine the
factors affecting intercultural communication competence of undergraduate students
at Guangxi University of Science and Technology (GXUST).

Phase 2 was conducted to answer research objective 2: To develop the
task-based language teaching and experiential culture learning cycle instructional
model for enhancing intercultural communication competence of undergraduate
students at Guangxi University of Science and Technology (GXUST).

Phase 3 was conducted to answer research objective 3: To study the results
of implementing the task-based language teaching and experiential culture learning
cycle instructional model for enhancing intercultural communication competence of
undergraduate students at Guangxi University of Science and Technology (GXUST).

The details are as follows.

Phase 1 was conducted to answer research objective 1: To examine the
factors affecting intercultural commmunication competence of undergraduate
students at Guangxi University of Science and Technology (GXUST).

The population / Sample Group 1

The population

Group 1: The population consisted of 188 former students of Integrated
English Course in semester 1 of academic year 2022 from Guangxi University of
Science and Technology. The students were all English majors but trained in three
specialized English orientations for future career development respectively. The

population was comprised of as follows.
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64 students from English Business Orientation

62 students from English Language Teaching Orientation

62 students from English Interpretation and Translation Orientation

Sample group

Group 1: The sample group was comprised of 128 former students of
Integrated English Course in semester 1 of academic year 2022 from three specialized
English orientations of Guangxi University of Science and Technology by simple
random sampling.

According to Taro Yamane’s sample size computation theory (1967), a 95%
confidence level and a maximum variability of 0.05 are required for computing the
sample size from a population. With the simplified formula presented below, a

sample size of 128 for the survey was obtained.

N
1T T+ N(e)?

n = sample size

N = population size

e = margin of error (desired level of precision), which is 5% in this study

Based on the proportion of the sample size in the total population, the
specific sample size for each specialized English orientation is presented in the
following.

Group A: 44 students from English Business Orientation

Group B: 42 students from English Language Teaching Orientation

Group C: 42 students from English Interpretation and Translation Orientation

Research Instrument 1

A questionnaire for students on factors affecting intercultural
communication competence of undergraduate students at GXUST

Designing Instrument 1: Questionnaire for students

1. Studied Integrated English course and factors affecting intercultural
communication competence.

2. Designed a questionnaire on 2 types of factors: 19 items about internal
factors and 11 items about external factors to enhance intercultural communication

competence for the students at GXUST.
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3. Presented the draft of the questionnaire to the advisors for checking
correctness and completion.

4. Assessed the validity of the questionnaire on factors to enhance
intercultural communication competence for the students at GXUST by 5 experts
(List name in Appendix A) through Index of Item-Objective Congruence (I0OC)
according to the criteria shown below (Phongsri, 2011).

+1 = Sure that the contents are related to the factors

0 = Not sure that the contents are related to the factors

-1 = Sure that the contents are not related to the factors

The acceptable items must have the I0C values no less than 0.5. The I0C
calculated from the validation measures 1.00.

5. Designed a Likert 5-point rating scale questionnaire with all items of
internal and external factors on the following score rating criteria (Fraenkel & Wallen,
2006).

5 means the highest

4 means high

3 means moderate

2 means few

1 means the fewest

6. Conducted the questionnaire survey in Guangxi University of Science and
Technology. The questionnaire was only completed by students.

Quiality validation

Used IOC by 5 experts (List name in Appendix A) to test the quality of the
questionnaire.

Data collection

1. Obtained necessary permission for data collection.

2. Collected data from the students chosen by simple random sampling by
way of the developed questionnaire.

Data analysis

The factors affecting intercultural communication competence obtained
from the students were interpreted using MEAN interpretation criteria proposed by

Phongsri (2011).
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4.51-5.00 means the highest
3.51-4.50 means high
2.51-3.50 means moderate
1.51-2.50 means few
1.00-1.50 means the fewest

Descriptive statistics, i.e. frequency, mean (X), and standard deviation (S.D.)

The population / Sample Group 2

The population consisted of 12 lecturers who offer Integrated English
course to English majors in three orientations at Guangxi University of Science and
Technology.

4 lecturers from faculty of English Business Orientation

4 lecturers from faculty of English Language Teaching Orientation

4 lecturers from faculty of English Interpretation and Translation
Orientation

The sample group consisted of 6 lecturers, with 2 from each faculty of

specialized English orientation, by simple random sampling.

2 lecturers from faculty of English Business Orientation

2 lecturers from faculty of English Language Teaching Orientation

2 lecturers from faculty of English Interpretation and Translation
Orientation

Research Instrument 2

Interview for the lecturers

Designing Instrument 2: Interview for lecturers

1. Studied Integrated English course and factors affecting intercultural
communication competence.

2. Designed the draft of a structured interview with 10 questions on 2 types
of factors (both internal and external factors) affecting intercultural communication
competence of undergraduate students at GXUST.

3. Presented the draft of the structured interview to the advisors for
checking correctness and completion.

4. Assessed the validity of the structured interview on factors affecting

intercultural communication competence of undergraduate students at GXUST by 5
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experts (List name in Appendix A) through Item-Objective Congruence (I0C) according
to the criteria as shown below (Phongsri, 2011).
+1 = Sure that the contents are related to the factors
0 = Not sure that the contents are related to the factors
-1 = Sure that the contents are not related to the factors
The acceptable items must have the I0C values no less than 0.5. The 10C
calculated from the validation measures 1.00.
6. Conducted the structured interview in Guangxi University of Science and
Technology. The structured interview was only answered by lecturers.
Quiality validation
Used IOC by 5 experts (List name in Appendix A) to test the quality of the
structured interview.
Data collection
1. Obtained necessary permission for data collection.
2. Collected data from the lecturers chosen by simple random sampling by
way of the developed semi-structured interview.
Data analysis
Content analysis
Output of Phase 1
Factors affecting intercultural communication competence of undergraduate
students at Guangxi University of Science and Technology (GXUST) were obtained by

following the procedures in a summary as shown in Table 3.1 below.

Table 3.1 Summary of the process to do in Phase 1

Topic Detail

Research Process Analyze the internal and external influential factors from
students and lecturers

Research Objectives To examine the factors  affecting  intercultural
communication competence of undergraduate students at

Guangxi University of Science and Technology (GXUST)
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Topic

Detail

Research Method

Resources / Target
Group

Instruments

Data Analysis

Results

Study the internal and external factors that affect
intercultural communication competence of undergraduate
students at Guangxi University of Science and Technology
(GXUST)

1.Population— 188 students, Sample group- 128 students

2. Key Informants— 6 lecturers

1. Questionnaire

2. Interview containing 10 questions

- Percentage

- Frequency

- Mean (X), Standard Deviation (S.D.)

- Content analysis

Draw conclusions from students and lecturers to provide
the task-based language teaching and experiential culture

learning cycle instructional model

Based on data collected from questionnaires for 128 former students and

interviews for 6 lecturers, both internal and external factors affecting students’

intercultural communication competence were identified and synthesized by the

researcher. And the obtained results were utilized to develop the task-based

language teaching and experiential culture learning cycle instructional model that

can enhance intercultural communication competence of undergraduate students at

Guangxi University of Science and Technology (GXUST).

Phase 2 was conducted to answer research objective 2: To develop the

task-based language teaching and experiential culture learning cycle

instructional model for enhancing intercultural communication competence

of undergraduate students at Guangxi University of Science and Technology

(GXUST).
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Research instrument

Conformity Assessment Form of Task-Based Language Teaching and
Experiential Culture Learning Cycle Instructional Model in terms of accuracy
standards, propriety standards, feasibility standards, and utility standards

Designing instrument

1. Studied related concepts, principles, and process about developing
instructional model, including results in terms of factors affecting intercultural
communication competence from research objective 1.

2. Designed a handout describing the development of the task-based
language teaching and experiential culture learning cycle instructional model for
enhancing intercultural communication competence of undergraduate students,
which consists of stable teaching activities and procedures. With 5 key components:
1) Principle & rationale, 2) Objectives, 3) Contents, 4) Methods of teaching &
materials, and 5) Evaluation, the developed instructional model also meets the
standards in 4 aspects: 1) Utility standards, 2) Feasibility standards, 3) Propriety
standards, and 4) Accuracy standards. The procedures of the handout were

summarized as shown in Figure 3.1 below.

= 3. Importance of the task-based language teaching and experiential culture learning cycle
instructional model

Principle & Rationale
= 1. Problems about the application of Integrated English course
= 2. Questions about students’ intercultural communication competence

Objectives
= To develop the task-based language teaching and experiential culture learning cycle instructional
model for enhancing intercultural communication competence of undergraduate students

Contents
= Unit 1 Meeting people and Unit 2 Discussing time, consisting of 4 modules and covering 20 class
hours in total

Method of Teaching & Materials
= 1.the task-based language teaching and experiential culture learning cycle instructional model
= 2. texthook & supplementary reference books, lesson plan, PPT, video and audio materials,

worksheets for students, observation forms for teachers, peer evaluation forms for students,
exercises for each unit, quiz papers for each unit, and online resources

Evaluation
= Cognitive dimension by pretest and posttest
= Affective and behavioral dimensions by class observation

Figure 3.1 Summary of the handout for developing the instructional model

3. Designed a questionnaire on confirming the appropriateness of the
instructional model in terms of utility standards, feasibility standards, propriety

standards, and accuracy standards.
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4. Presented the draft of the questionnaire to the advisors for checking
correctness and completion.

5. Assessed the validity of the questionnaire on confirming the
appropriateness of the instructional model by 5 experts (List name in Appendix A)
through Item-Objective Congruence (IOC) according to the criteria as shown below:
(Phongsri, 2011)

+1 = If you think the contents CAN measure the standards given

0 = If you are NOT SURE the contents can measure the standards given

-1 = If you think the contents CANNOT measure the standards given

The acceptable items must have the I0C values no less than 0.5. The 10C
calculated from the validation measures 1.00.

6. Designed a questionnaire on confirming the appropriateness of the
instructional model with rating results of Agree/Disagree in terms of utility standards,
feasibility standards, propriety standards, and accuracy standards.

7. Conducted the questionnaire on confirming the appropriateness of the
instructional model by 5 experts (List name in Appendix A) through frequency and
percentage.

Quality validation

Used I0C by 5 experts (List name in Appendix A) to test the quality of the
questionnaire.

Data collection

1. Asked for permission of data collection.

2. Collected appropriateness of the instructional model in terms of
accuracy standards, propriety standards, feasibility standards, and utility standards
from the 5 experts (List name in Appendix A) by using the developed conformity
assessment form of the task-based language teaching and experiential culture
learning cycle instructional model.

Data analysis

Descriptive analysis, i.e. frequency and percentage

The acceptable items must not be less than 100%.

Output of Phase 2

The appropriateness of the task-based language teaching and experiential

culture learning cycle instructional model was confirmed by experts with 100%



64

acceptable items for further implementation. The procedures followed were

summarized as shown in Table 3.2 below.

Table 3.2 Summary of the process to do in Phase 2

Topic

Detail

Research Process

Research Objectives

Research Method

Resources/Target Group

Instruments

Data Analysis

Results

Develop the task-based language teaching and
experiential culture learning cycle instructional model
in terms of accuracy standards, propriety standards,

feasibility standards, and utility standards

To develop the task-based language teaching and
experiential culture learning cycle instructional model
for enhancing intercultural communication
competence of undergraduate students at Guangxi

University of Science and Technology (GXUST)

Study the components for developing the task-based
language teaching and experiential culture learning

cycle instructional model

5 experts to confirm the model according to handout
with rating results of Agree/Disagree

Conformity assessment form of the task-based
language teaching and experiential culture learning
cycle instructional model in terms of accuracy
standards, propriety standards, feasibility standards,
and utility standards

- Frequency

- Percentage

Confirming the task-based language teaching and
experiential culture learning cycle instructional model

to teach in the classroom
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Based on the appropriateness validated and confirmed by experts with
100% acceptable items, the task-based language teaching and experiential culture
learning cycle instructional model was prepared for implementation to enhance
intercultural communication competence of undergraduate students at Guanegxi

University of Science and Technology (GXUST).

Phase 3 was conducted to answer research objective 3: To study the
results of implementing the task-based language teaching and experiential
culture learning cycle instructional model for enhancing intercultural
communication competence of undergraduate students at Guangxi
University of Science and Technology (GXUST).

The population / Sample Group

Population

The total of 68 freshmen from 2 classes of students with different levels of
learning achievement, who enrolled in Integrated English course at GXUST in
semester 1 academic year 2023. Those sections involve the following.

Class A 34 students

Class B 34 students

The sample group

The 34 freshmen who enrolled in Integrated English course from Class A
were obtained by cluster random sampling.

Research design

A one-group pretest-posttest design was used to study the implementation

results of the instructional model, which is presented in Table 3.3 in the following.

Table 3.3 One-group pretest-posttest design

Group T1 X T2
Sample group Pretest The task-based language Posttest

teaching and experiential
culture learning cycle

instructional model
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T1 - Pretest for intercultural communication competence
X — The task-based language teaching and experiential culture learning
cycle instructional model

T2 - Posttest for intercultural communication competence

Research instruments

1. Lesson plans based on the task-based language teaching and experiential
culture learning cycle instructional model

2. Pretest and Posttest

Designing Instrument 1: Lesson plans

1. Studied contents, objectives, methods of teaching, materials, and
evaluation of ICC in Integrated English course at GXUST.

2. Designed lesson plans by format given.

3. Presented the lesson plans to the advisors for checking correctness,
completion and improvement.

4. Assessed the validity of the designed lesson plans by 5 experts through
ltem-Objective Congruence (I0C) according to the criteria as shown below: (Phongsri,
2011).

+1 = Sure that the contents are related to the topics

0 = Not sure that the contents are related to the topics

-1 = Sure that the contents are not related to the topics

The acceptable items must have the 10C values no less than 0.5. The 10C
calculated from the validation measures 1.00.

5. Conducted a try-out of the developed lesson plans with another group
of samples for further improvements and implementation with the sample group.

Designing Instrument 2: Pretest and Posttest

1. Studied the testing objectives aligned with intercultural communication
competence (ICC).

2. Designed pretest and posttest and presented to the advisors for checking
correctness, completion and improvement. The pretest and posttest consist of
multiple-choice questions, and there is only one correct answer for each question.

+1 = Correct answer

0 = Incorrect answer
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3. Assessed the validity of the designed pretest and posttest by 5 experts
(List name in Appendix A) through Item-Objective Congruence (I0C) according to the
criteria as shown below: (Phongsri, 2011).

+1 = Sure that the question item is related to the objective

0 = Not sure that the question item is related to the objective

-1 = Sure that the question item is not related to the objective

The acceptable items must have the I0C values no less than 0.5. The 10C
calculated from the validation measures 1.00.

4. Took the pretest and posttest to improve and experiment another group
not sample group to find the quality of testing.

5. Conducted a try-out of the developed pretest and posttest with another
group of samples for analyzing difficulty value (p), discrimination power (r), and
reliability (KR-20) (Fraenkel & Wallen, 2006). The calculated p value measures 0.47
which falls within the range of 0.40-0.60 (moderate difficulty level for good
application), the r value measures 0.44 falling within the range of 0.40-1.00 (highest
discrimination level for very good application), and KR-20 coefficiency measures 0.93

(very good internal consistency reliability for measures with dichotomous choices).

The criteria of difficulty value (p) (Leekitchwatana, 2016)
Percentage (%) Proportion (p) Difficulty Level Application

81 -100 0.81 -1.00 Very Easy Should not be used
61 - 80 0.61 -0.80 Easy Available

40 - 60 0.40 - 0.60 Moderate Good

20 -39 0.20 - 0.39 Difficult Available

0-19 0-0.19 Very Difficult Cannot be used
The criteria of discrimination power (rLeekitchwatana, 2016)
Discrimination power (r) Discrimination Level  Application
0.40 - 1.00 Highest Very Good

0.30 - 0.39 High Good

0.20 - 0.29 Moderate Available

0.10 - 0.19 Low Cannot be used
0.01 -0.09 Lowest Cannot be used
0.00 Non Cannot be used

-1.00 - -0.01 Reversed Direction Cannot be used
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Data Collection
1. Asked for permission of data collection.
2. Collected students’ learning outcomes by using pretest before the

experiment.

3. Carried out the experiment.

4. Collected students’ learning outcomes by using posttest after the
experiment.

Data Analysis

Descriptive statistics — MEAN and standard deviation

Inferential statistics — Paired-sample t-test for dependent samples

Relative Developmental Scores proposed by Kanjanawasee (2001, pp.266-

267) as shown below.

Posttest Scores— Pretest Scores
Total Scores—Pretest Scores

Relative Developmental Scores = x 100

The calculated scores from the formula above will be interpreted according

to the criteria below.

Table 3.4 Criteria of interpreting learning outcomes by relative developmental scores

Relative Developmental Scores Developmental Level
76 - 100 Very High
51-75 High
26 - 50 Moderate
0-25 Low

Output of Phase 3 (Pretest-Posttest)

After the implementation of the task-based language teaching and
experiential culture learning cycle instructional model, students’ intercultural
communication competence is expected to get improved according to the relative
developmental scores obtained from the statistics of pretest and posttest. The

procedures undertaken in Phase 3 are summarized in Table 3.5 as below.
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Table 3.5 Summary of the process to do in Phase 3

Topic

Detail

Research process

Research objectives

Research Method
Resources / Target
Group

Instruments

Data analysis

Results

Analyze the results of implementing the task-based
language teaching and experiential culture learning cycle
instructional model by pretest and posttest

To study the results of the task-based language teaching
and experiential culture learning cycle instructional model
for enhancing intercultural communication competence of
undergraduate students at Guangxi University of Science
and Technology (GXUST)

Study the implementation results by a one-group pretest-
posttest design

Population— 68 students who enroll in Integrated English
course, Sample group- 34 students from Class A

1. Lesson plan

2. Pretest and posttest

The collected data of pretest and posttest are analyzed by
paired-sample t-test.

After implementing the task-based language teaching and
experiential culture learning cycle instructional model,
students’ intercultural communication competence will be

higher than that before the experiment.




Chapter 4
Research Results

In the research entitled “Development of task-based language teaching and
experiential culture learning cycle instructional model for enhancing intercultural
communication competence of undergraduate students”, the result of data analysis
are presented as follows:

1. Symbol and abbreviations

2. Results of data analysis

The details are as follows.

Symbol and abbreviations

The symbols and meanings used to present the data analysis as follows:

N refers to the population size

n refers to the sample size

X refers to the sample mean

S.D. refers to the sample standard deviation

GXUST  refers to Guangxi University of Science and Technology

BE refers to Business English
ELT refers to English Language Teaching
EIT refers to English Interpretation and Translation

Results of data analysis

Part 1: Analysis results serving Research Objective 1-To examine
the factors affecting intercultural communication competence of
undergraduate students at GXUST.

This section presents the analysis results for Objective 1, utilizing tables and
descriptions to illustrate the mean, standard deviation, interpretation (Level of
Attitude), and ranking of all factors in an overview. Subsequently, items of factors are

presented in a similar manner.
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Results of the survey for students

Table 4.1 Descriptive statistics of students’ demographic information (n=128)

Data Frequency Percentage
Gender
A. Male 19 14.84
B. Female 109 85.16
Total 128 100.00
Age
A. 18 yrs. 7 5.47
B. 19 yrs. 40 31.25
C. 20 yrs. 59 46.09
D. 21 yrs. 22 17.19
Total 128 100.00
University
A. GXUST 128 100.00
Total 128 100.00
English Major Orientation
A. Business English a4 34.38
B. English Language Teaching a2 32.81
C. English Interpretation and a2 32.81
Translation
Total 128 100.00

Table 4.1 presents an overview picture of the demographic information of
all student participants. Among the 128 participants, 19 (14.84%) were male and 109
(85.16%) were female. The ages of the participants ranged from 18 to above 21 years
old. Specifically, 7 participants (5.47%) were 18 years old, 40 participants (31.25%)
were 19 years old, 59 participants (46.09%) were 20 years old, and 22 of them
(17.19%) were above 21 years old. All the participants (100%) were recruited from
Guangxi University of Science and Technology, with none from other universities. As
for their major orientation in English, 44 (34.38%) were in Business English Orientation,
42 (32.81%) in English Language Teaching Orientation, and 42 (32.81%) in English

Interpretation and Translation Orientation.
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Ranking
_ Interpr
Factors X . within All
etation
Factors
Internal Factor
1. Students find that it is valuable to take IE ~ 3.77 091 High 13
course.
2. Students are very interested in enhancing  3.77 091 High 13
ICC.
3. Students would pay more effort to ICC 381 092 High 12
development if ICC would be evaluated or
assessed through exams.
4. Students know that ICC is useful for their ~ 4.01  0.77 High 5
future career development.
5. Students know that ICC is useful for their 358  0.98 High 14
personal growth.
6. Students would view ICC differently if itis 3.86 .86 High 10
set as a core competence for English
majors.
7. Students believe that language 418 0.75 High 1
competence is as important as ICC for
English majors.
8. Students believe that language is the 400 0.77 High 6
central means of learning culture in the
language classroom.
9. Students feel that they could 384 0.82 High 11

communicate more fluently, effectively and
appropriately with foreigners after taking IE

course.
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73

Factors

>

S.D.

Interpr

etation

Ranking
within All

Factors

10. Students feel that IE course helps them
how to negotiate a shared understanding
when cultural differences arise.

11. Students feel that IE course helps them
understand cultural differences in verbal and

nonverbal communication better.

12. Students feel that IE course helps them
identify and make up communication

breakdowns in intercultural communication.

13. Students feel more confident when they
are communicating with foreigners after

taking IE course.

14. Students are more engaged in IE course
with the sense of accomplishment and pride
through different activities in IE course.

15. Students believe that academic
achievements would be influenced by their
enthusiasm and willingness to participate in
classroom activities.

16. Students believe that academic
achievements depend on diligent efforts in
learning (assignments, projects, participation,
etc.) with their highest potential.

17. Students feel that their personal
character would affect their ICC

development in IE course.
18. Students feel that their personal learning
style and cognitive style would affect their

ICC development in IE course.

3.86

3.93

3.99

4.04

3.94

3.86

3.99

4.00

4.02

0.78

0.75

0.71

0.75

0.79

0.82

0.77

0.92

0.76

High

High

High

High

High

High

High

High

High

10

10




Table 4.2 (Continued)
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Ranking
_ Interpr
Factors X S.D. . within All
etation
Factors
19. Students feel the importance of ICC 406 0.75 High 2
development in IE course due to their ICC
inadequacy.
Total Average 392 0.54 High
External Factor
1. Students’ ICC development in IE course 405 0.77 High 1
would be influenced by teachers’ own
English proficiency and ICC.
2. Students’ ICC development in IE course 401 077 High 3
would be influenced if they could get
appropriate help from the teacher when they
have difficulty in learnine.
3. Students’ ICC development in IE course 3.87 0.81 High 7
depends on the teacher’s teaching model.
4. Learning tasks challenge and encourage the  3.87  0.74 High 7
students’ enthusiasm.
5. Students’ ICC development in IE course 395 0.78 High 5
depends on whether the teacher creates
meaningful situations for students to
experience culture with language.
6. Students’ ICC development in IE course 396 0.73 High 4
depends on the effectiveness of teaching
resources and materials.
7. Resources and teaching materials are 389 0.79 High 6
interesting for students to realize ICC
development in IE course.
8. If the resources and teaching materials are  4.01  0.68 High 3

maximally utilized for culture learning along
with language proficiency training in IE

course, students’ ICC would get developed.
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Table 4.2 (Continued)

Ranking
_ Interpr o
Factors X S.D. . within All
etation
Factors
9. Classroom physical environment 381 0.88 High 8

(computer, projector, air conditioner, etc.)

affects students' learning enthusiasm.

10. Students are satisfied with and inspired 403 0.74 High 2
by the cooperation and interaction between

students and teachers in IE class.

11. Students’ ICC development in IE course is  3.81  0.87 High 8
influenced by the adequacy of the course

hour.

Total Average 3.93 0.62 High

Table 4.2 presents the findings on both internal and external influential
factors of intercultural communication competence of undergraduate students at
Guangxi University of Science and Technology.

Concerning internal  factors affecting intercultural communication
competence, the overall level was observed to be high (E:3.92, S.D.=0.54).
Examining each item individually, it was noted that the factor with the highest mean
score was No.7 Students believe that language competence is as important as ICC for
English majors (X=4.18, 5.0.=0.75), followed by No.19 Students feel the importance
of ICC development in IE course due to their ICC inadequacy (X=4.06, S.0.=0.75). In
contrast, the factor with the lowest mean score was No.5 Students know that ICC is
useful for their personal growth (X=3.579, 5.D.=0.98).

Regarding external factors affecting the intercultural communication
competence of undergraduate students at GXUST, the overall level was identified to
be high (X=3.93, 5.D0.=0.62). With each factor analyzed individually, it was found that
No.20 Students’ ICC development in IE course would be influenced by teachers’
own English proficiency and ICC was allocated with the highest mean score (X=4.05,

S.0.=0.77), followed by No.29 Students are satisfied with and inspired by the
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cooperation and interaction between students and teachers in IE class (X=4.03,
S.0.=0.74). On the contrary, the factors with the lowest mean score were No.28
Classroom physical environment (computer, projector, air conditioner, etc.) affects
students' learning enthusiasm (§:3.81, S.D.=0.88) and No.30 Students’ ICC
development in IE course is influenced by the adequacy of the course hour (x=3.81,

S.D.=0.87) .

Table 4.3 Descriptive statistics of BE students’ demographic information (n=44)

Data Frequency Percentage
Gender
A. Male 10 22.73
B. Female 34 77.27
Total 44 100.00
Age
A. 18 yrs. 3 6.82
B. 19 yrs. 13 29.55
C. 20 yrs. 18 40.91
D. 21 yrs. 10 22.73
Total 44 100.00
University
A. GXUST a4 100.00
Total 44 100.00

Table 4.3 presents an overview picture of the demographic information of
students in Business English Orientation at GXUST. Among the 44 participants, 10
(22.73%) were male and 34 (77.27%) were female. The ages of the participants
ranged from 18 to above 21 years old. Specifically, 3 participants (6.82%) were 18
years old, 13 participants (29.55%) were 19 years old, 18 participants (40.91%) were
20 years old, and 10 of them (22.73%) were above 21 years old. All the participants
(100%) were recruited from Guangxi University of Science and Technology, with none

from other universities.
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Table 4.4 Results of questionnaire for students in BE Orientation (n=44)

Ranking
_ Interpr  within
Factors X S.D.
etation All
Factors

Internal Factor
1. Students find that it is valuable to take IE 3.75 0.92 Hish 13
course.
2. Students are very interested in enhancing 3.82 0.94 High 10
ICC.
3. Students would pay more effort to ICC 3.67 1.01 High 14
development if ICC would be evaluated or
assessed through exams.
4. Students know that ICC is useful for their 3.90 0.84 High 7
future career development.
5. Students know that ICC is useful for their 3.60 0.95 High 15
personal growth.
6. Students would view ICC differently if it is 3.76 0.89 High 12
set as a core competence for English majors.
7. Students believe that language 4.10 0.77 High 1
competence is as important as ICC for
English majors.
8. Students believe that language is the 3.96 0.84 High 4
central means of learning culture in the
language classroom.
9. Students feel that they could 3.75 0.82 High 13
communicate more fluently, effectively and
appropriately with foreigners after taking IE
course.
10. Students feel that IE course helps them 3.80 0.80 High 11

how to negotiate a shared understanding

when cultural differences arise.




Table 4.4 (Continued)
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Factors

>

S.D.

Interpr

etation

Ranking
within
All

Factors

11. Students feel that IE course helps them
understand cultural differences in verbal and
nonverbal communication better.

12. Students feel that IE course helps them
identify and make up communication
breakdowns in intercultural communication.
13. Students feel more confident when they
are communicating with foreigners after
taking IE course.

14. Students are more engaged in IE course
with the sense of accomplishment and pride
through different activities in IE course.

15. Students believe that academic
achievements would be influenced by their
enthusiasm and willingness to participate in
classroom activities.

16. Students believe that academic
achievements depend on diligent efforts in
learning (assignments, projects, participation,
etc.) with their highest potential.

17. Students feel that their personal
character would affect their ICC
development in IE course.

18. Students feel that their personal learning
style and cognitive style would affect their
ICC development in IE course.

19. Students feel the importance of ICC
development in IE course due to their ICC

inadequacy.

3.90

3.91

3.89

3.88

3.80

3.92

4.02

4.02

3.99

0.78

0.76

0.78

0.75

0.76

0.79

0.88

0.75

0.73

High

High

High

High

High

High

High

High

High

"

11

Total Average

3.87

0.56

High




Table 4.4 (Continued)

79

Ranking
_ Interpr  within
Factors X S.D.
etation All
Factors
External Factor
1. Students’ ICC development in IE course 4.03 0.73 High 1
would be influenced by teachers’ own
English proficiency and ICC.
2. Students’ ICC development in IE course 3.93 0.75 High 3
would be influenced if they could get
appropriate help from the teacher when
they have difficulty in learning.
3. Students’ ICC development in IE course 3.87 0.76 High 6
depends on the teacher’s teaching
model.
4. Learning tasks challenge and encourage 3.81 0.72 High 7
the students’ enthusiasm.
5. Students’ ICC development in IE course 3.89 0.75 High 5
depends on whether the teacher creates
meaningful situations for students to
experience culture with language.
6. Students’ ICC development in IE course 394 79 High 2
depends on the effectiveness of teaching
resources and materials.
7. Resources and teaching materials are 3.90 0.724 High a4
interesting for students to realize ICC
development in IE course.
8. If the resources and teaching materials are 394 0.70 High 2
maximally utilized for culture learning along
with language proficiency training in IE
course, students’ ICC would get developed.
9. Classroom physical environment 3.78 0.84 High 8

(computer, projector, air conditioner, etc.)

affects students' learning enthusiasm.
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Table 4.4 (Continued)

Ranking
_ Interpr  within
Factors X S.D.
etation All
Factors
10. Students are satisfied with and inspired 3.93 0.77 High 3

by the cooperation and interaction between

students and teachers in IE class.

11. Students’ ICC development in IE course 3.72 0.80 High 9
is influenced by the adequacy of the course

hour.

Total Average 3.89 0.61 High

Table 4.4 presents the findings on both internal and external factors
affecting the intercultural communication competence of undergraduate students in
Business English Orientation at GXUST.

Concerning internal  factors affecting intercultural communication
competence, the overall level was observed to be high (f:3.87, S.D.=0.56).
Examining each item individually, it was noted that the factor with the highest mean
score was No.7 Students believe that language competence is as important as ICC for
English majors (X=4.10, S.D.=0.77), followed by No.17 Students feel that their
personal character would affect their ICC development in IE course (X=4.02,
S.D.=0.88) and No.18 Students feel that their personal learning style and cognitive
style would affect their ICC development in IE course (X=4.02, S.D.=0.75). On the
contrary, the factor with the lowest mean score was No.5 Students know that ICC is
useful for their personal growth (X=3.60, 5.D.=0.95).

Regarding external factors affecting the intercultural communication
competence of undergraduate students at GXUST, the overall level was identified to
be high (X=3.89, 5.D.=0.61). With each factor analyzed individually, it was found that
No.20 Students’ ICC development in IE course would be influenced by teachers’
own English proficiency and ICC was allocated with the highest mean score (X=4.03,
S.D.=0.73), followed by No.25 Students’ ICC development in IE course depends on

the effectiveness of teaching resources and materials (X=3.94, S.D.=.79) and No.27 If
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the resources and teaching materials are maximally utilized for culture learning along
with language proficiency training in IE course, students’ ICC would get developed
(§=3.94, S.0.=0.70). On the contrary, the factor with the lowest mean score was
No.30 Students’ ICC development in IE course is influenced by the adequacy of the
course hour (X=3.72, 5.0.=0.80) .

Table 4.5 Descriptive statistics of ELT students’ demographic information (n=42)

Data Frequency Percentage
Gender
A. Male 4 9.52
B. Female 38 90.48
Total 42 100.00
Age
A. 18 yrs. 2 4.76
B. 19 yrs. 15 35.71
C. 20 yrs. 22 52.38
D. 21 yrs. 3 7.14
Total 42 100.00
University
A. GXUST 42 100.00
Total 42 100.00

Table 4.5 presents an overview picture of the demographic information of
students in English Language Teaching Orientation at GXUST. Among the 42
participants, 4 (9.52%) were male and 38 (90.48%) were female. The ages of the
participants ranged from 18 to above 21 years old. Specifically, 2 participants (4.76%)
were 18 years old, 15 participants (35.71%) were 19 years old, 22 participants
(52.38%) were 20 years old, and 3 of them (7.14%) were above 21 years old. All the
participants (100%) were recruited from Guangxi University of Science and

Technology, with none from other universities.
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Table 4.6 Results of questionnaire for students in ELT Orientation (n=42)

Ranking
_ Interpr  within
Factors X S.D.
etation All
Factors
Internal Factor
1. Students find that it is valuable to take IE 3.61 1.06 Hish 17
course.
2. Students are very interested in enhancing 3.72 0.93 High 16
ICC.
3. Students would pay more effort to ICC 4.01 0.84 High 7
development if ICC would be evaluated or
assessed through exams.
4. Students know that ICC is useful for their 4.08 0.76 High 4
future career development.
5. Students know that ICC is useful for their 3.61 1.01 High 17
personal growth.
6. Students would view ICC differently if it is 3.89 0.91 High 12
set as a core competence for English majors.
7. Students believe that language 4.25 0.78 High 1
competence is as important as ICC for
English majors.
8. Students believe that language is the 3.98 0.77 High 9
central means of learning culture in the
language classroom.
9. Students feel that they could 3.75 0.85 High 15
communicate more fluently, effectively and
appropriately with foreigners after taking IE
course.
10. Students feel that IE course helps them 394 0.72 High 11

how to negotiate a shared understanding

when cultural differences arise.
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Factors

>

S.D.

Interpr

etation

Ranking
within
All

Factors

11. Students feel that IE course helps them
understand cultural differences in verbal and
nonverbal communication better.

12. Students feel that IE course helps them
identify and make up communication
breakdowns in intercultural communication.
13. Students feel more confident when they
are communicating with foreigners after
taking IE course.

14. Students are more engaged in IE course
with the sense of accomplishment and pride
through different activities in IE course.

15. Students believe that academic
achievements would be influenced by their
enthusiasm and willingness to participate in
classroom activities.

16. Students believe that academic
achievements depend on diligent efforts in
learning (assignments, projects, participation,
etc.) with their highest potential.

17. Students feel that their personal
character would affect their ICC
development in IE course.

18. Students feel that their personal learning
style and cognitive style would affect their
ICC development in IE course.

19. Students feel the importance of ICC
development in IE course due to their ICC

inadequacy.

3.96

4.06

4.11

4.00

3.77

4.03

3.84

4.03

4.10

0.72

0.70

0.72

0.81

0.80

0.72

1.06

0.73

0.74

High

High

High

High

High

High

High

High

High

10

14

13

Total Average

3.93

0.55

High




Table 4.6 (Continued)

84

Ranking
_ Interpr  within
Factors X S.D.
etation All
Factors
External Factor
1. Students’ ICC development in IE course 4.08 0.76 High 1
would be influenced by teachers’ own
English proficiency and ICC.
2. Students’ ICC development in IE course 4.08 0.75 High 1
would be influenced if they could get
appropriate help from the teacher when
they have difficulty in learning.
3. Students’ ICC development in IE course 3.86 0.84 High 7
depends on the teacher’s teaching
model.
4. Learning tasks challenge and encourage 3.87 0.79 High 6
the students’ enthusiasm.
5. Students’ ICC development in IE course 3.94 0.87 High 5
depends on whether the teacher creates
meaningful situations for students to
experience culture with language.
6. Students’ ICC development in IE course 4.01 0.71 High 3
depends on the effectiveness of teaching
resources and materials.
7. Resources and teaching materials are 3.82 0.87 High 8
interesting for students to realize ICC
development in IE course.
8 If the resources and teaching materials are 3.96 0.69 High a4
maximally utilized for culture learning along
with language proficiency training in IE
course, students’ ICC would get developed.
9. Classroom physical environment 3.77 0.96 High 9

(computer, projector, air conditioner, etc.)

affects students' learning enthusiasm.
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Table 4.6 (Continued)

Ranking
_ Interpr  within
Factors X S.D.
etation All
Factors
10. Students are satisfied with and inspired 4.06 0.74 High 2

by the cooperation and interaction between

students and teachers in IE class.

11. Students’ ICC development in IE course 3.77 0.93 High 9
is influenced by the adequacy of the course

hour.

Total Average 3.93 0.64 High

Table 4.6 presents the findings on both internal and external factors
affecting the intercultural communication competence of undergraduate students in
English Language Teaching Orientation at GXUST.

Concerning internal  factors affecting intercultural communication
competence, the overall level was observed to be high (f:3.93, S.D.=0.55).
Examining each item individually, it was found that the factor with the highest mean
score was No.7 Students believe that language competence is as important as ICC for
English majors (X=4.25, 5.0.=0.78), followed by No.13 Students feel more confident
when they are communicating with foreigners after taking IE course (E:Uf.ll,
S.D.=0.72). In contrast, the factors with the lowest mean score were No.l Students
find that it is valuable to take IE course (E:3.61, S.D.=1.06) and No.5 Students know
that ICC is useful for their personal growth (X=3.61, 5.D.=1.01).

Regarding external factors affecting the intercultural communication
competence of undergraduate students at GXUST, the overall level was identified to
be high (X=3.93, S.D.=0.64). With each factor analyzed individually, it was found that
factors receiving the highest mean score include No.20 Students’ ICC development in
IE course would be influenced by teachers’ own English proficiency and ICC (X=4.08,
S.0.=0.76) and No.21 Students’ ICC development in IE course would be influenced if
they could get appropriate help from the teacher when they have difficulty in
learning (E:4.08, S.0.=0.75), followed by No.29 Students are satisfied with and
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inspired by the cooperation and interaction between students and teachers in IE
class (E:4.06, S.D.=0.74). On the contrary, the factors with the lowest mean score
were No.28 Classroom physical environment (computer, projector, air conditioner,
etc.) affects students' learning enthusiasm (f:3.77, S.D.=0.96) and No.30 Students’
ICC development in IE course is influenced by the adequacy of the course hour

(X=3.77, 5.D0.=0.93).

Table 4.7 Descriptive statistics of EIT students’ demographic information (n=42)

Data Frequency Percentage
Gender
A. Male 5 11.90
B. Female 37 88.10
Total 42 100.00
Age
A. 18 yrs. 2 4.76
B. 19 yrs. 12 28.57
C. 20 yrs. 19 45.24
D. 21 yrs. 9 21.43
Total 42 100.00
University
A. GXUST a2 100.00
Total 42 100.00

Table 4.7 presents an overview picture of the demographic information of
students in English Interpretation and Translation Orientation at GXUST. Among the
42 participants, 5 (11.90%) were male and 37 (88.10%) were female. The ages of the
participants ranged from 18 to above 21 years old. Specifically, 2 participants (4.76%)
were 18 years old, 12 participants (28.57%) were 19 years old, 19 participants
(45.24%) were 20 years old, and 9 of them (21.43%) were above 21 years old. All the
participants (100%) were recruited from Guangxi University of Science and

Technology, with none from other universities.
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Table 4.8 Results of questionnaire for students in EIT Orientation (n=42)

Ranking
_ Interpr  within
Factors X S.D.
etation All
Factors

Internal Factor
1. Students find that it is valuable to take IE 3.87 0.78 Hish 11
course.
2. Students are very interested in enhancing 3.75 0.88 High 14
ICC.
3. Students would pay more effort to ICC 3.76 0.90 High 13
development if ICC would be evaluated or
assessed through exams.
4. Students know that ICC is useful for their 4.04 0.71 High 4
future career development.
5. Students know that ICC is useful for their 3.56 0.97 High 15
personal growth.
6. Students would view ICC differently if it is 3.90 0.80 High 10
set as a core competence for English majors.
7. Students believe that language 4.19 0.72 High 1
competence is as important as ICC for
English majors.
8. Students believe that language is the 4.04 0.71 High 4
central means of learning culture in the
language classroom.
9. Students feel that they could 3.95 0.78 High 7
communicate more fluently, effectively and
appropriately with foreigners after taking IE
course.
10. Students feel that IE course helps them 3.86 0.78 High 12

how to negotiate a shared understanding

when cultural differences arise.
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Factors

>

S.D.

Interpr

etation

Ranking
within
All

Factors

11. Students feel that IE course helps them
understand cultural differences in verbal and
nonverbal communication better.

12. Students feel that IE course helps them
identify and make up communication
breakdowns in intercultural communication.
13. Students feel more confident when they
are communicating with foreigners after
taking IE course.

14. Students are more engaged in IE course
with the sense of accomplishment and pride
through different activities in IE course.

15. Students believe that academic
achievements would be influenced by their
enthusiasm and willingness to participate in
classroom activities.

16. Students believe that academic
achievements depend on diligent efforts in
learning (assignments, projects, participation,
etc.) with their highest potential.

17. Students feel that their personal
character would affect their ICC
development in IE course.

18. Students feel that their personal learning
style and cognitive style would affect their
ICC development in IE course.

19. Students feel the importance of ICC
development in IE course due to their ICC

inadequacy.

3.91

3.98

4.09

3.95

3.93

4.02

4.09

3.98

4.08

0.76

0.67

0.76

0.82

0.87

0.78

0.84

0.79

0.79

High

High

High

High

High

High

High

High

High

9

Total Average

3.94

0.53

High




Table 4.8 (Continued)
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Ranking
_ Interpr  within
Factors X S.D.
etation All
Factors
External Factor
1. Students’ ICC development in |E course 4.03 0.80 High 2
would be influenced by teachers’ own
English proficiency and ICC.
2. Students’ ICC development in IE course 4.03 0.80 High 2
would be influenced if they could get
appropriate help from the teacher when
they have difficulty in learning.
3. Students’ ICC development in IE course 3.87 0.83 High 7
depends on the teacher’s teaching
model.
4. Learning tasks challenge and encourage 3.90 0.73 High 6
the students’ enthusiasm.
5. Students’ ICC development in IE course 3.99 0.75 High 3
depends on whether the teacher creates
meaningful situations for students to
experience culture with language.
6. Students’ ICC development in IE course 391 0.70 High 5
depends on the effectiveness of teaching
resources and materials.
7. Resources and teaching materials are 3.92 0.77 High 4
interesting for students to realize ICC
development in IE course.
8 If the resources and teaching materials are 4.08 0.67 High 1
maximally utilized for culture learning along
with language proficiency training in IE
course, students’ ICC would get developed.
9. Classroom physical environment 3.82 0.86 High 8

(computer, projector, air conditioner, etc.)

affects students' learning enthusiasm.
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Table 4.8 (Continued)

Ranking
_ Interpr  within
Factors X S.D.
etation All
Factors
10. Students are satisfied with and inspired 4.08 0.70 High 1

by the cooperation and interaction between

students and teachers in IE class.

11. Students’ ICC development in IE course 3.90 0.86 High 6
is influenced by the adequacy of the course

hour.

Total Average 3.96 0.62 High

Table 4.8 presents the findings on both internal and external factors
affecting the intercultural communication competence of undergraduate students in
English Interpretation and Translation Orientation at GXUST.

Concerning internal  factors affecting intercultural communication
competence, the overall level was observed to be high (f:3.94, S.D.=0.53).
Examining each item individually, it was noted that the factor with the highest mean
score was No.7 Students believe that language competence is as important as ICC for
English majors (X=4.19, 5.0.=0.72), followed by No.13 Students feel more confident
when they are communicating with foreigners after taking IE course (§:4.09,
S.D.=0.76) and No.17 Students feel that their personal character would affect their
ICC development in IE course (E:4.09, S.D.=0.84). On the other hand, the factor with
the lowest mean score was No.5 Students know that ICC is useful for their personal
growth (X= 3.56, 5.D.=0.97).

Regarding external factors affecting the development of intercultural
communication competence of undergraduate students at GXUST, the overall level
was identified to be high (X=3.96, 5.D.=0.62). With each factor analyzed individually,
it was found that factors with the highest mean score include No.27 If the resources
and teaching materials are maximally utilized for culture learning along with language
proficiency training in IE course, students’ ICC would get developed (X=4.08,

S.D.=0.67) and No.29 Students are satisfied with and inspired by the cooperation and
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interaction between students and teachers in IE class (Y:4.08, S.D.=0.70), followed
by No.20 Students’ ICC development in IE course would be influenced by teachers’
own English proficiency and ICC (X=4.03, $D.=0.80) and No.21 Students’ ICC
development in |E course would be influenced if they could get appropriate help
from the teacher when they have difficulty in learning (X=4.03, 5.0.=0.80). On the
contrary, the factor with the lowest mean score was No.28 Classroom physical
environment (computer, projector, air conditioner, etc.) affects students' learning
enthusiasm (X=3.82, 5.D.=0.86).
Results of the interview for lecturers

A sample group consisting of 6 lecturers was obtained out of the total
population of 12 lecturers offering Integrated English course in 3 specialized English
orientations at GXUST by a simple random sampling method. This sampling
technique avoids survey bias and ensures the validity and reliability of the research

findings.

Table 4.9 Descriptive statistics of lecturers” demographic information (n=6)

Data Frequency Percentage
Gender
A. Male 0 0
B. Female 6 100.00
Total 6 100.00
Age
A. Below 29 yrs. 0 0.00
B. 30 -39 yrs. 1 16.67
C. 40 -49 yrs. 5 83.33
D. Over 50 yrs. 0 0.00
Total 6 100.00
Faculty of English Orientation at GXUST
A. Business English 2 33.33
B. English Language Teaching 2 33.33
C. English Interpretation and 2 33.33
Translation

Total 6 100.00
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Table 4.9 (Continued)

Data Frequency Percentage

Professional Title

A. Professor 0 0.00
B. Associate Professor 2 33.33
C. Assistant Professor a4 66.67
D. Lecturer 0 0.00
Total 6 100.00
Teaching Experience of
IE course
A. Below 3 yrs. 0 0.00
B. 4-6 yrs. 0 0.00
C. 7- 9 yrs. 2 33.33
D. Over 10 yrs. a4 66.67
Total 6 100.00
Overseas Working/Studying Experience
A. Working experience 4 66.66
B. Studying experience 1 16.67
C. No experience 1 16.67
Total 6 100.00

From table 4.9 provides an overview of the demographic information of the
interviewed lecturers from faculties of three English orientations at Guangxi University
of Science and Technology. All the 6 interviewees (100%) were female, and no male
lecturer was interviewed by simple random sampling technique. The ages of the
interviewees ranged from 30 to 49 years old, with 5 (83.33%) between 40 to 49 years
old and 1 (16.67%) between 30 to 39 years old. Among the 6 interviewees, 4
(66.67%) held the position of Assistant Professor and 2 (33.33%) held the position of
associate professors, with no interviewees being professors or lecturers. In terms of
teaching experience of Integrated English course, 4 (66.7%) had more than 10 years
of experience while 2 (33.3%) had 7 to 9 years of teaching experience. As regards

overseas working or studying experience, 4 (66.66%) had once worked abroad as
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visiting scholars, 1 (16.67%) had once been abroad for further study, and only 1
(16.67%) reported with no overseas experience.

Results and discussion of the interview

According to the data collected through interview with the 6 lecturers, the
influential factors in GXUST students’ intercultural commmunication competence are
discussed, identified and summarized in the form of internal factors and external
factors as below.

Internal factors

Four internal factors are identified and concluded in the following part.

Motivation (intrinsic and extrinsic): The 6 interviewed lecturers unanimously
believed that motivation affects students’ achievement of intercultural communication
competence development directly, dominantly and significantly. With clear realization of
the foreign language learning environment in China, all the teachers admitted that
getting learners to stay motivated in developing ICC is a challenge, as authentic
intercultural communication may not easily exist beyond the classroom. However, under
such circumstances, the learning motivation of students is particularly important.
Therefore, all the interviewed lecturers emphasized that it doesn’t matter whether the
motivation is intrinsic or extrinsic, and what really matters is whether students are
motivated to work in language and culture learning. So no matter it is a timely lip praise
or encouragement for passing related exams, measures need to be taken to encourage
learers to remain motivated to learn. In accordance, teachers should pay attention to
what students care about and need in teaching and learning process, and be willing to
provide various activities, methods or support to meet students’ needs and motivate
them to actively engage in the learing process.

Students’ perception of ICC-relevant knowledge and skills: All the 6
interviewed lecturers highlighted the paramount influence of students’ perception of
ICC-relevant knowledge and skills on students’ ICC development. ICC-relevant
knowledge refers to knowledge about different cultures and knowledge about
intercultural communication such as the influence of environment and sociolinguistic
knowledge, while ICC-relevant skills refers to abilities or techniques required for
communicating appropriately and effectively with people from different cultures
such as interpreting and relating skill, discovering and interacting skill, flexible ability,

and techniques to show respect for others in an intercultural situation. Interviewed
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lecturers found that students with higher level of ICC-relevant knowledge and skills
exhibit more appropriateness and more effectiveness in their intercultural
performance in role-playing or critical incident analysis. However, if students perceive
ICC-relevant knowledge only as cultural facts of English-speaking countries and ICC-
relevant skills as English language skills, they are not likely to integrate those above-
mentioned knowledge and skills learning into their language learning, and thus their
learning results would be far away from the development of ICC due to their
inaccurate perception.

Effort: All the 6 interviewed lecturers emphasized the profound impact of
effort on active and voluntary student engagement in the learning process. Due to
the limited intercultural communication opportunities students may get outside
classroom, class engagement is an extremely important and even the major way for
students to practice and experience communicating with a foreign language and all
the ICC-relevant knowledge and skills. Based on their experience and expertise in
teaching, the lecturers pointed out that the effort students would like to make is a
crucial predicator of their engagement in class which is closely related to their
achievement of ICC development. Generally speaking, the more effort students
would like to make, the higher involvement they would have in class. Students’ class
engagement mainly takes the form of answering teachers’ questions, participating in
classroom discussions, giving in classroom presentations, collaborating with other
classmates to complete tasks or projects in class, and taking notes in class. Pre-class
preparation and after-class review, although not strictly class engagement, are very
beneficial for class engagement. Generally speaking, the more students engage in
pre-class preparation and after-class review, the higher the frequency of participation
in the classroom. In consequence, teachers should foster and reinforce students’
beliefs and values about effort and class engagement in their learning process.

Personality: Four of the interviewed lecturers emphasized the influence of
students’ personality and cognitive style on students’ development of intercultural
communication competence. Both the development of English proficiency and ICC
places high demands on students' participation in classroom activities. Outgoing
students are more likely to participate in class activities, discuss and solve critical
intercultural problems together with other classmates during the learning process. As

for teachers’ feedback, they would evaluate with a positive mindset and change
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them into stimulus for them to move forward. What is more, when facing various
difficulties, they are usually positive and are more adept in solving difficult problems
with higher flexibility. Therefore, along the learning process, extroverts could
constantly gain confidence and encouragement from themselves and others, which
would further motivate them to make effort, participate in class and get all
opportunities to develop their intercultural communication competence. However,
on the contrary, 2 interviewed lecturers emphasized the special attention and care
teachers should give to introvert students in class. Teachers should provide more
opportunities to them to take part in class activities and give them positive feedback
or encourage them timely for the building of confidence.

External factors

Six external factors are identified and concluded as below.

Teacher role: All the 6 interviewed lecturers unanimously highlishted the
significant importance of teachers’ conception of ICC and teachers’ perception in
students’ needs. Lecturers emphasized the direct influence teachers’ conception of ICC
would have on the teaching objectives and teaching focus in class. Once teachers
perceive intercultural communication competence just as language proficiency,
knowledge about intercultural communication and communication techniques would
not be among the teaching objectives, not to mention the appropriate teaching
methods required for improving ICC along with language proficiency. Thus, students
would also believe they only need to work hard on the improvement of language skills
such as listening, speaking, reading and writing in the learning process, which is just
halfway along the ICC development. Since the teaching and leaming process is a
dynamic process between teachers and students in both rational and emotional aspects,
teachers should be constantly perceptive to students’ needs and adjust the teaching
accordingly. Teachers should adjust course objectives according to students’ actual
situation, shorten the temporal and spatial distance between teaching content and
students, and provide teaching methods and activities tailored to the unique needs of
different students to improve learning outcomes.

Teaching objectives: All the 6 interviewed teachers emphasized the important
role teaching objectives plays in students’ development of intercultural communication
competence. Teaching objectives are direct reflection of teachers’ perception in

intercultural communication competence and the route for its development, which
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greatly contribute to students’ recognition of ICC-relevant knowledge and skills.
Therefore, with a clear understanding and acceptance of teaching objectives, students
are more likely to initiatively preview and prepare relevant content materials before
class, achieve tasks requirements in class, and accomplish assignments or do further
exploration after class. Otherwise, students may just follow teachers passively without
knowing where they are heading. Four interviewed teachers even pointed out that
students’ self-checking against a clear list of ICC teaching objectives for each class is a
good way of ICC self-evaluation, which would help students arrange their study
autonomously. What is more, the key and difficult points of ICC teaching are also the
best entry points for inspiring students to explore cultures initiatively and think critically,
thus their understanding of culture would be deepened and their intercultural
communication competence would get developed.

Teaching materials: All the 6 interviewed teachers underlined the effect of
teaching materials on students’ development of intercultural communication
competence. Firstly, the proportion of cultural content in textbooks will inevitably
affect teachers’ cultural teaching which is highly correlated with students’
development of ICC. There are three problems about current teaching contents
which highly influenced students’ ICC development in China: a) the lack of
systematic organization of cultural teaching contents in English textbooks; b) the lack
of teaching aids for culture teaching such as relevant audio materials and PPT; and ¢)
the insufficiency of culture-based language teaching materials. Such teaching
materials cannot provide students with an experience of cultural collision, so
students cannot develop positive attitudes towards other cultures and cultural
relativism, which is a key indicator of the development of intercultural
communication competence.

Teaching methods: All the 6 interviewed lecturers believed that
appropriate teaching methods can stimulate students’ interest in learning, and
integrate cultural teaching into language teaching effectively. Keeping students
motivated in learning and engaged in class initiatively are major purposes of adopting
certain teaching methods. Although all the 6 interviewed lecturers emphasized the
importance of group discussion and role-playing in understanding values and
behaviors of other cultures, they also emphasized the integrative adoption of

multiple teaching methods as supplements to each other. One lecturer pointed out
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using blended learning to get students involved in learning before and after class
with individual assimilation and autonomous exploration. Two lecturers talked about
the effect of video-watching, micro lectures, and online live streaming on meeting
students' learning of cultural facts and cultural behavior. One lecturer emphasized
the 3P (presentation-practice-production) model for students’ learning of culture-
loaded words and phrases. For intercultural communication skills, critical incidents
should be used to develop students’ flexible ability of suspending judgment in
intercultural situations. In summary, different teaching methods should be utilized to
help students obtain different aspects of ICC-relevant knowledge and skills.

Teaching assessment: All the 6 interviewed lecturers emphasized the
importance of assessment and evaluation of ICC in students’ development of
intercultural communication competence. Four of the lecturers pointed out that
there is no clear or formal ICC evaluation or assessment in their Integrated English
course, and the current informal evaluation is formative through class observation of
classroom activities and essays related to cultural topics. What is more, the scores
given are not standardized and are solely based on the teacher's personal
preferences, thus lacking reliability and validity. In addition, introverted students are
almost unable to receive evaluation for not participating much in classroom
activities. So students’ motivation for developing ICC is relatively weak.

Teaching hour: Three interviewed lecturers reported the influence of
teaching hour on students’ development of intercultural communication
competence. Five lecturers reported that the time they allocated for teaching
culture accounted for 1/4 of each teaching hour unit (10 minutes out of 40 minutes),
while one lecturer reported less than 10 minutes each time. No matter how much
time the lecturers spent on teaching culture, 3 of them reported that they were
unable to balance language and culture teaching due to the limited time in class,
thus believing what their students learn about cultural knowledge is very limited and
superficial.

Summary of the results of the survey and the interview

As teachers and students are the two major entities with subjective
dynamics in the teaching and learning process, all the influential factors identified
from the two groups of informants are synthesized and summarized as shown in

Table 4.10 below.
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Students’ opinion

Lecturers’ opinion

Synthesized data

Internal factors

External factors

Internal factors

External factors

Internal factors

External factors

1. Valence

2. Cognitive style

and personality

3. Career
development
(extrinsic motivation)
4. Effort attribution

1. Teacher role

2. Student-teacher
interaction and

cooperation

3. Teaching

materials

4. Teaching

methods

1. Motivation (intrinsic
and extrinsic)

2. Students’
perception of ICC-
relevant knowledge
and skills

3. Effort

4. Personality

1. Teacher role

2. Teaching

objectives

3. Teaching

materials

4. Teaching
methods

5. Teaching
assessment

6. Teaching hour

1. Motivation and
valence

2. Students’
perception of ICC-
relevant knowledge
and skills

3. Cognitive style

and personality

4. Effort and effort

attribution

1. Teacher role

2. Teaching

objectives

3. Teaching

materials

4. Teaching methods
and student-teacher
interaction and
cooperation

5. Teaching

assessment
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Table 4.10 presents all the internal and external factors affecting students’
intercultural communication competence, as perceived by students and lecturers.
All the findings are ranked in descending order according to their impact on each
group of informants.

Through comparative analysis and synthesis of the factors identified from
both groups, four internal factors are ultimately affirmed as follows: motivation and
valence, students’ perception of ICC-relevant knowledge and skills, cognitive style
and personality, and effort and effort attribution. And the four internal factors arising
inside from students can be further summarized and elaborated from students’
psychological dimension, cognitive dimension and behavioral dimension as below: 1)
factors concerning students’ psychological dimension include motivation and
valence, cognitive style and personality, effort attribution; 2) factors concerning
students’ cognitive dimension encompass students’ perception of ICC-relevant
knowledge and skills; and 3) factors concerning students’ behavioral dimension
include effort.

On the other hand, the five external factors coming from outside learners
are identified to be teacher role, teaching objectives, teaching materials, teaching
methods and student-teacher interaction and cooperation, and teaching assessment.
They can be further summarized from the perspective of teachers’ subjective
dynamics throughout the whole teaching procedures to collaborate and support
students by adjusting and adapting instructional elements.

In summary, as teachers are moderators and facilitators of student-centered
learning, the above internal factors and external factors are obviously correlated with
and interdependent on each other, working inextricably to influence students’
development of intercultural communication competence. In accordance, teachers
should be carefully taking into account both the internal and external factors when
designing an efficient instructional model for enhancing intercultural communication
competence of undergraduate students in Guangxi University of Science and

Technology.
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Part 2: Analysis results serving Research Objective 2-To develop
the task-based language teaching and experiential culture learning
cycle instructional model for enhancing intercultural communication
competence of undergraduate students at GXUST.

To serve Objective 2, the collected data of confirming the appropriateness
of the 5 components of the task-based language teaching and experiential culture
learning cycle instructional model are analyzed according to 4 standards, i.e., utility
standards, feasibility standards, propriety standards, and accuracy standards
(Stufflebean & Shinkfield, 2012). The results are presented in the form of frequency
and percentage based on experts’ rating, as illustrated in table 4.11 below and its

following elaboration.
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Table 4.11 Frequency and percentage of conformability of utility standards, feasibility standards, propriety standards, and accuracy

standards of the instructional model components in 5 areas by experts

Components of Task-Based

Opinion of the experts

Language Teaching and Utility Feasibility Propriety Accuracy
Experiential Culture Learning Agree  Disagree  Agree  Disagree  Agree  Disagree  Agree Disagree
No.  Cycle Instructional Model for > g” > %’ > % > ?’;” > % > gn > gn > %
Enhancing Intercultural s £ § £ § £ § £ § £ § £ § £ § £
=) 0] = Q 3 Q 3 @ =) 0] =) 0] 2 Q 3 a
Communication Competenceof § v § ¢ ¥ ¢ o o o o o o o o o O
—_ ()] — ()] — ()] —_ ()] —_ ()] — ()] —_ ()] — ()
Undergraduate Students - o %+ 0o 4+ a % o & o & o 4 a v o
1 Principle & rationale 5 100 - - 5 100 - - 5 100 - 5 100 - -
2 Objectives 5 100 - - 5 100 - - 5 100 - - 5 100 - -
3 Contents 5 100 - - 5 100 - - 5 100 - - 5 100 - -
a4 Methods of teaching & materials 5 100 - - 5 100 - - 5 100 - - 5 100 - -
5 Evaluation 5 100 - - 5 100 - - 5 100 - - 5 100 - -
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Based on table 4.11, the conformability of each component of the task-
based language teaching and experiential culture learning cycle instructional model
by 5 experts can be elaborated respectively in the following.

Principle and rationale

The principle and rationale of the task-based language teaching and
experiential culture learning cycle instructional model has been highly rated for its
appropriateness by the 5 experts unanimously in terms of utility standards, feasibility
standards, propriety standards and accuracy standards. By way of illustration, data
from experts rating is reported as follows: 1) a 100% approval on its utility, 2) a 100%
approval on its feasibility, 3) a 100% approval on its propriety, and 4) a 100%
approval on its accuracy.

Objectives

The objectives of the task-based language teaching and experiential culture
learning cycle instructional model has been highly rated for its appropriateness by
the 5 experts unanimously in terms of utility standards, feasibility standards,
propriety standards and accuracy standards. By way of illustration, data from experts
rating is reported as follows: 1) a 100% approval on its utility, 2) a 100% approval on
its feasibility, 3) a 100% approval on its propriety, and 4) a 100% approval on its
accuracy.

Contents

The contents of the task-based language teaching and experiential culture
learning cycle instructional model has been highly rated for its appropriateness by
the 5 experts unanimously in terms of utility standards, feasibility standards,
propriety standards and accuracy standards. By way of illustration, data from experts
rating is reported as follows: 1) a 100% approval on its utility, 2) a 100% approval on
its feasibility, 3) a 100% approval on its propriety, and 4) a 100% approval on its
accuracy.

Methods of teaching & materials

The methods of teaching & materials of the task-based language teaching
and experiential culture learning cycle instructional model has been highly rated for
its appropriateness by the 5 experts unanimously in terms of utility standards,
feasibility standards, propriety standards and accuracy standards. The six stable

teaching steps designed for the instructional model including 1) pre-task, 2)
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participation cycle, 3) description and interpretation cycle, 4) presentation cycle, 5)
response cycle, and 6) summary and after-class task, were evaluated by the 5
experts in terms of the 4 standards against the teaching ideas and steps of task-
based language teaching and experiential culture learning cycle. By way of
illustration, data from experts rating is reported as follows: 1) a 100% approval on its
utility, 2) a 100% approval on its feasibility, 3) a 100% approval on its propriety, and
4) a 100% approval on its accuracy.

Evaluation

The evaluation of the task-based language teaching and experiential
culture learning cycle instructional model has been highly rated for its
appropriateness by the 5 experts unanimously in terms of utility standards, feasibility
standards, propriety standards and accuracy standards. By way of illustration, data
from experts rating is reported as follows: 1) a 100% approval on its utility, 2) a 100%
approval on its feasibility, 3) a 100% approval on its propriety, and 4) a 100%

approval on its accuracy.

Part 3: Analysis results serving Research Objective 3-To study
the results of implementing the task-based language teaching and
experiential culture learning cycle instructional model for enhancing
intercultural communication competence of undergraduate students
at GXUST. (Pretest-Posttest)

The results of data analysis serving Objective 3 are presented in 2 ways in
this section: 1) comparing students’ test scores on intercultural communication
competence before and after the teaching experiment using paired-samples t-test for
one-sample group which provide significant difference before and after learning, and
2) reporting individual relative development score (gained score) according to

developmental rate as stipulated in Chapter 3 with tables and figures.
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Table 4.12 Comparison of students’ test scores on intercultural commmunication
competence before and after learning by the developed instructional

model (Total scores=80)

Group Scores n X S.D. t df Sig.
Sample Pretest 34 35.56 10.65
-23.41 33 .000
Group Posttest 34 63.79 6.66
*p<0.05

Table 4.12 shows that the posttest average score is 63.79 (S.D.=6.66), and
the pretest average score is 35.56 (S.D.=10.65). The posttest score is higher than
pretest score by 28.23 on average, and the difference is significant at the level
of .000. The results from paired-sample t-test show t-value of 23.41 which is higher
than t-distribution (Normal distribution) and p value = 0.000 (*p < 0.05). This indicates
students’ intercultural communication competence develops significantly after the
implementation of the task-based language teaching and experiential culture learning

cycle instructional model in Integrated English course.

Comparison of students' test scores on ICC
between pretest and posttest
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Figure 4.1 Comparison of students’ test scores on intercultural communication

competence before and after learning by the developed instructional model
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Figure 4.1 indicates that all the student participants demonstrated higher in
terms of intercultural communication competence after the teaching experiment,
although their learning achievements were varying at various degrees. Analyzing with
statistics from Table 4.12, it can be summarized that students’ intercultural
communication competence developed significantly after the implementation of the
task-based language teaching and experiential culture learning cycle instructional

model.

Table 4.13 Relative developmental score of students’ intercultural communication
competence before and after learning by the developed instructional

model (Total scores=80)

Relative

Development
No. Pretest Score Posttest Score  developmental
Level
score

1 a2 67 65.79 High

2 48 64 50.00 Moderate
3 21 66 76.27 Very high
a4 30 68 76.00 Very high
5 25 52 49.09 Moderate
6 21 50 49.15 Moderate
7 27 55 52.83 High

8 24 53 53.44 High

9 23 54 54.39 High
10 26 60 62.96 High
11 at 66 57.58 High
12 32 64 68.00 High
13 40 67 67.50 High
14 25 67 76.36 Very high
15 35 67 71.11 High
16 a4 69 69.44 High
17 36 64 63.64 High

18 24 61 67.24 High

19 21 49 49.18 Moderate
20 39 68 72.09 High
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Table 4.13 (Continued)

Relative
No. Pretest Score Posttest Score  developmental Development
Level
score
21 40 67 69.05 High
22 28 54 50.00 Moderate
23 36 66 68.18 High
24 36 67 70.45 High
25 48 67 59.38 Hish
26 49 69 64.52 High
27 a7 72 75.76 High
28 51 71 68.97 High
29 a7 70 69. 70 High
30 a7 68 63.64 High
31 51 67 55.17 Hish
32 39 69 73.17 High
33 24 58 60.71 High
34 50 73 76.67 Very high
Total
35.56 63.79 64.07 High

Average
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Students' developmental level of ICC after the
teaching experiment
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Figure 4.2 Students’ developmental level of intercultural communication

competence after the teaching experiment with the developed instructional model

According to Table 4.13 and Figure 4.2, after the teaching experiment with
the task-based language teaching and experiential culture learning cycle instructional
model, the results of the pretest and posttest achievement scores on intercultural
communication competence showed that the overall developmental level of
students’ intercultural communication competence is at a “High” level with a
relative development score of 64.07 on average (X=64.07). Among the 34
participants, there are 4 students (11.76%) at “Very High” developmental level in
terms of intercultural communication competence; 25 students (73.53%) at “High”
developmental level; 4 students (14.71%) at “Moderate” developmental level. In
conclusion, students’ intercultural communication competence developed
significantly at a “High” relative developmental level after the implementation of the
task-based language teaching and experiential culture learning cycle instructional

model.
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Summary of the Task-Based Language Teaching and Experiential
Culture Learning Cycle Instructional Model

In this study, the researcher firstly conducted questionnaire survey with
students and interviews with lecturers to identify both internal and external factors
affecting undergraduate students’ development of intercultural communication
competence at Guangxi University of Science and Technology. These findings provide
a solid empirical foundation for the construction of the task-based language teaching
and experiential culture learning cycle instructional model.

Then, then instructional model was designed and the corresponding
teaching plans and student evaluation criteria are formulated. Experts were invited to
evaluate the instructional model in terms of its principle and rationale, objective,
contents, method of teaching and materials, and evaluation, according to utility
standards, feasibility standards, propriety standards, and accuracy standards. The
instructional model received unanimous 100% approval by all the five experts, which
endorses the theoretical feasibilities and prospective teaching effects of the
instructional model.

The researcher conducted a teaching experiment with implementing the
task-based language teaching and experiential culture learning cycle instructional
model in Integrated English course. Students who underwent this teaching
experiment with the instructional model demonstrated significant development of
intercultural communication competence at a significant level of .000. And students’
intercultural communication competence developed significantly at a “high” relative
developmental level with a relative developmental score of 64.07 on average
(X=60.07), which further substantiated the effectiveness of the developed
instructional model for enhancing intercultural communication competence with
practical implementation.

Based on this research process, the task-based language teaching and
experiential culture learning cycle instructional model is summarized in Figure 4.3 as

below.
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03

Contents
Four modules of integrated English course

- English names and titles
« Etiquette of meeting and introducing people
« Telling and asking about time in English

« Cultural conceptions of time

04
Methods of Teaching & Materials
« Pre-task
« Participation cycle
« Description and interpretation cycle
+ Presentation cycle

+ Response cycle
» Summary and after-class task

05
Evaluation
« Pretest-posttest
- Students’ peer evaluation
« Teachers' class observation

Figure 4.3 Task-based language teaching and experiential culture learning cycle

instructional model for enhancing undergraduate students’ intercultural

communication competence



Chapter 5

Conclusion, Discussion, and Recommendation

Based on the comprehensive data analysis and presentation in Chapter 4,
which serve all research objectives arising from the present study entitled
“Development of task-based language teaching and experiential culture learning
cycle instructional model for enhancing intercultural communication competence of
undergraduate students”, conclusions and discussions are made in the following. In
addition, suggestions for results application and future research are further

recommended on the basis of the findings.

Conclusion

According to the research objectives, conclusions can be drawn as follows.

1. The factors influencing the development of intercultural communication
competence of undergraduate students at Guangxi University of Science and
Technology comprised 4 internal factors and 5 external factors. The internal factors
included motivation and valence, students’ perception of ICC-relevant knowledge
and skills, cognitive style and personality, and effort and effort attribution, whereas
the external factors included teacher role, teaching objectives, teaching materials,
teaching methods and student-teacher interaction and cooperation, and teaching
assessment.

2. The task-based language teaching and experiential culture learning cycle
instructional model for enhancing intercultural communication competence of
undergraduate students at Guangxi University of Science and Technology includes 5
components: 1) principle and rationale, 2) objectives, 3) contents, 4) method of
teaching & materials, and 5) evaluation. The model is 100% confirmed to meet the
criteria of utility, feasibility, propriety, and accuracy standards, as evaluated by five
experts.

3. It was found that students’ intercultural communication competence
developed significantly at a “High” relative developmental level. This result is in line

with the research hypothesis, which predicted that students’ intercultural
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communication competence will be higher after the implementation of the task-

based language teaching and experiential culture learning cycle instructional model.

Discussion

Based on the conclusions drawn from the findings of the research
objectives, this section provides a thorough and detailed discussion exploring the
implication of the research results based on literature and related research in
contrast and comparison.

1. The 4 internal and 5 external factors affecting intercultural
communication competence of undergraduate students at Guangxi University of
Science and Technology were discussed as follows.

The 4 internal factors included motivation and valence, students’
perception of ICC-relevant knowledge and skills, cognitive style and personality, and
effort and effort attribution. According to expectancy theory (Vroom, 1964),
attribution theory (Platt, 1988; Weiner, 1979), and theory of self-efficacy (Bandura,
1982), if learners psychologically value intercultural communication competence
highly and estimate high probability of achieving it with hard work, attendant actions
such as active participation in class and longer duration of learning will be taken by
learners with motivation thriving inside. Cognitively, students with higher level of ICC-
relevant knowledge and skills exhibit more appropriateness and more effectiveness
in their intercultural performance, which is in agreement with the proposition that
knowledge and skills are two basic key constitutive components of intercultural
communication competence (Spitzberg, 2010; Byram, 2022; Adler, 1975; Hanvey,
1987; Moran, 2009). In terms of students’ behavioral dimension, due to the fact that
class engagement is an extremely important and even the major way for students to
practice and experience all the ICC-relevant knowledge and skills in a foreign
language learing environment in China, the effort students would like to make for
class engagement is closely related to their achievement of ICC development-the
learning outcome (i.e., Carbonaro, 2005; Jones et al, 2021). Spitzberg (2000) even
claimed that strong motivation with effort along may compensate for lack of
knowledge and skills in intercultural communication. In summary, the four internal
factors are shaping students’ intercultural communication competence from the

dimension of psychology, cognition and behavior in an interrelated way.
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The external factors included teacher role, teaching objectives, teaching
materials, teaching methods and student-teacher interaction and cooperation, and
teaching assessment. This may be explained from the perspective of teachers’
subjective dynamics throughout the whole teaching procedures to collaborate and
support students by adjusting and adapting instructional elements. Providing
students with confidence that they would be equally successful by following the
teacher step by step (Bandura, 1977), teachers with qualifications in teaching
professionalism and intercultural communication competence are also perceptive to
students’” needs and create course conducive to students’ development of
intercultural communication competence (Tudor, 1993). With accurate understanding
of ICC-relevant knowledge and skills, qualified teachers would set up balanced
language-and-culture course goal and clear teaching objectives contributing to
students’ development of intercultural communication competence (Moore, 1996;
Lessard-Clouston, 1996; Social Science Education Consortium, 1999). In order to
stimulate students’ enthusiasm and initiative in the learning process accordingly,
effective and appropriate culture-based language teaching materials would be
adapted and organized systematically (Byram, 2013; Aliakbari, 2004; Rico Troncoso,
2010; Karabinar & Guler, 2013), various teaching methods would be carefully
integrated to create encouraging classroom activities (Dornyei, 2001; Griffin &
Roberson, 2014), make input comprehensible and construct learners’ own
knowledge (Long, 1996; Ellis, 2014; Johnson, 1995), and formative and summative
assessment with standardized criteria would be included as means of monitoring and
scaffolding students’ better achievement (Wiener, 1948; Dempster, 1991; Elshout-
Mohr, 1994).

Finally, students’ development of intercultural communication
competence result from the intricate interplay between internal and extemnal factors
due to the fact that teachers and students are the two major entities with subjective
dynamics relating to the social environment in the teaching and learning process.
This may be first explained by the views of influential psychological academics (e.g.
Bandura, 1978; Fishbein & Ajzen, 1975; Tolman, 1932), which emphasize the impact
of external stimuli on human internal motivation, explaining the necessity of the
interaction between external environmental stimuli and internal beliefs and

expectations in human behavior. This resonates with similar findings in quantitative
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studies on influential factors in students’ learning achievement (e.g. Fitrianti & Nur,
2018), which assert that both internal factors and external factors contribute to
students’ learning achievement simultaneously and positive correlation exists
between some internal and external factors. Scholars with prestige in intercultural
communication and intercultural language education (e.g. Spitzberg, 2000; Byram &
Masuhara, 2013; Deardorff & Jones, 2012) also contend that the development of
intercultural communication competence in itself is a manifestation of the synergy
between both internal and external dimensions. In the teaching and learning process
aiming at improving students’ ICC development, teachers act as intermediaries to
regulate all external factors to trigger internal factors jointly promoting students’
learning outcomes. Byram & Masuhara (2013) especially emphasize teachers’
dynamism in borrowing theories and findings from empirical research to guide their
actual classroom instruction by producing materials and methods and such in
developing students’ intercultural communication competence. Therefore, the
immediate implication of these findings is that more can be done to improve
students’ learning achievement by increasing lecturers’ effectiveness of mediating
internal factors and external factors in terms of teaching objectives, teaching
materials, teaching methods, classroom environment such as student-teacher
interaction and cooperation, and teaching assessment. This is supported by the idea
of Heimlich and Norland (1994) which asserts that it is teacher who provides the
“vital human connection between the content and the environment and the
learners” (p. 109). This is also in accord with findings of research by Chamidy et al
(2023) and George et al (2020), which stated that the factor of teacher had a pivotal
positive relationship with students’ performance alongside with internal factors.
Wonu & Zalmon’s (2019) research also corroborated the results of this study
indirectly by stating that the constraints on students’ achievement were also caused
by the lecturer variable.

In conclusion, all the internal factors and external factors identified in the
study could be summarized in two aspects: learner aspect and learning situation
aspect, which coincide to serve with the aim of designing an effective instructional
model, that is, to motivate and facilitate students to realize the goal of developing

students’ ICC in an educational context.
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2. The task-based language teaching and experiential culture learning
cycle instructional model for enhancing intercultural communication
competence of undergraduate students at Guangxi University of Science and
Technology includes 5 components: 1) principle and rationale, 2) objectives, 3)
contents, 4) method of teaching & materials, and 5) evaluation. The model is
100% confirmed to meet the criteria of utility, feasibility, propriety, and
accuracy standards, as evaluated by five experts. Discussions were as follows.

The principle and rationale of the instructional model have been given
solid confirmation by all experts in terms of its utility, feasibility, propriety, and
accuracy. This suggests that the underpinning theory and tenets of the task-based
language teaching and experiential culture learning cycle instructional model are solid,
apt and conducive to enhancing undergraduate students’ intercultural communication
competence. Grounded in systematic acquisition and analysis of data in line with the
actual situation, the instructional model is conducive to the enhancement of students’
intercultural communication competence at GXUST, which is effectively supported by
the grounded theory approach (Glaser & Strauss, 1967).

The objectives of the instructional model have been given 100%
recognition unanimously by all experts in terms of utility, feasibility, propriety, and
accuracy. This consensus indicates that the objectives set by the task-based language
teaching and experiential culture learning cycle instructional model are clear,
realistic, appropriate, and pinpoint to the development of undergraduate students’
intercultural communication competence at GXUST, which is in line with the
objectives of Integrated English course stipulated by Teaching Guide (Ministry of
Education of the People’s Republic of China, 2020).

The contents of the instructional model have received a 100% approval
from all the five experts in terms of utility, feasibility, propriety, and accuracy. This
full approval shows that the learning topics and materials are well-designed and
suitable for learners to develop their intercultural communication competence with
the developed instructional model at GXUST. The role of appropriate and sufficient
comprehensible learning contents and materials in students’ learning achievement
has been expounded and emphasized by scholars such as Vygotsky (1978), Krashen
(1982) and Ellis (2014). In terms of the development of intercultural communication

competence specifically, Byram & Masuhara (2013) especially claim that the contents
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and materials should be explored to realize the ICC objectives of knowledge,
awareness, attitude and skills of language and cultures in learners’ context.

The methods of teaching & materials of the instructional model have
been confirmed to be functional, pragmatic, proper, and precise by all the experts
with 100% affirmation. This unanimous agreement implicates that the teaching
methods, techniques and resources employed are effective for the task-based
language teaching and experiential culture learning cycle instructional model, and
align with the aim of enhancing undergraduate students’ intercultural communication
competence at GXUST. The analysis on teaching methods and materials concurred
with the ideas of numerous scholars in intercultural language education (e.g., Byram
& Masuhara, 2013; Tomlinson & Bao, 2004; Pham, 2007), which state sensitive
consideration should be given while applying and adapting methods and approaches
for different social contexts to avoid inefficiency brought about by direct
transplanting. Further, careful utilization of teaching methods with the aid of different
materials such as PPT, video and live streaming should also be validated in relation
to specific objectives of ICC-relevant knowledge and skills (e.g., Byram & Masuhara,
2013; Rico Troncoso, 2010; Corbett, 2010).

The evaluation of the instructional model has been given 100% affirmation
unanimously by all five experts regarding its utility, feasibility, propriety, and
accuracy. This implicates that the evaluation and its feedback mechanisms employed
by the developed instructional model are effective and appropriate for enhancing
undergraduate students’ intercultural communication competence at GXUST. The
analysis on evaluation is supported by the findings of some empirical studies on
developing intercultural communication competence in classroom situation (e.g.,
Deardorff, 2006; Byram, 2022; Liu, 2009; Chen, 2013), which emphasize evaluation
needs to be contextualized and take into consideration its effect upon teaching and
learning in dynamics.

In conclusion, the 100% confirmation given unanimously by all the experts
in respect of utility standards, feasibility standards, propriety standards and accuracy
standards bears out the robustness of the task-based language teaching and
experiential culture learning cycle instructional model. It strongly suggests that this

model, with its five components, is well-positioned and promising to develop
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undergraduate  students’ intercultural ~communication competence  when
implemented correctly in IE course at GXUST.

3. The explanations for that students’ intercultural communication
competence developed significantly at a “High” relative developmental level
were as follows.

First, after the implementation of the task-based language teaching and
experiential culture learning cycle instructional model, students’ learning
achievement on intercultural communication competence was evaluated and
assessed by a set of pretest and posttest. The results of the assessment revealed
that all the 34 student participants demonstrated a significant development of
intercultural communication competence. To be specific, students’ mean score on
intercultural communication competence test after the experiment was significantly
28.23 points higher than that before the experiment on average at a significant level
of .000 calculated by a paired-sample t-test. These empirical data highly supported
the research hypothesis that undergraduate students’ intercultural communication
competence will be higher than that before the experiment after implementing the
task-based language teaching and experiential culture learning cycle instructional
model.

Secondly, regarding the relative developmental scores obtained by
comparing the pretest scores and posttest scores, students’ relative developmental
score was 64.07 on average. This places the students at the “High” developmental
level, which falls in the score range from 51 to 75. This interpretation is in line with
the criteria stipulated for interpreting students’ learning outcome of intercultural
communication competence, which was outlined in Chapter 3 of the dissertation.

Thirdly, this finding corroborates the finding of Ishii’s (2009) empirical study,
which stated that the intercultural instruction delivered through task-based language
teaching could foster students’ intercultural communication competence in
classroom language teaching. The intercultural instruction used by Ishii was cultural
assimilators which, similar to critical incidents used in the present study, create
intercultural scenarios with authentic conflicts or problems for students to discuss
and solve. In addition, the present finding is consistent with the empirical finding by
Chang & Zhao (2012), which verified the effectiveness of Moran’s experiential culture

learning cycle in enhancing students’ intercultural communication competence.
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Finally, this empirical finding confirms the claim of many scholars (i.e. Spitzberg,
2000; Deardorff, 2006; Liddicoat & Scarino, 2013; Gu, 2017), in which they argue that
meaning negotiation and process orientation are integral to developing ICC. The
present study adheres to this interactive approach by designing various cultural tasks
such as critical incidents for students to discuss, negotiate and complete
appropriately and effectively in a cycle of 6 steps, thereby achieving the specific aim

of developing students’ intercultural communication competence.

Recommendation

Drawing upon the thorough and detailed discussions on research findings in
the previous section, recommendations based on the implications of the study are to
be presented in the following two dimensions: applicability in practice and directions
for future research.

Applicability in practice

As for students: With the task-based language teaching and experiential
culture learning cycle instructional model, students’ intercultural communication
competence can develop significantly at remarkably high relative developmental
level. By emphasizing active engagement, collaborative learning based on meaning
negotiation (Yang, 2015), and self-regulated learning (Boekaerts, 1999), this innovative
instructional model necessitates the acquisition of a set of knowledge, skills, and
attitudes during the learning process, which make students well-positioned to enrich
their learning experiences, thus resulting in a remarkable development of
intercultural communication competence which is conducive to their career
development as well as their personal growth in the long run.

As for lecturers: In the context of implementing the task-based language
teaching and experiential culture learning cycle instructional model to enhance
students’ intercultural communication competence, lecturers can improve their
teaching efficiency and enrich their educational research with the developed
instructional model once they meet the following demands of the innovative
instructional model. Firstly, lecturers are required to understand constructs of
intercultural communication competence comprehensively (Gu, 2016). Secondly,
lecturers are required to possess a sufficient understanding of the principles and

practice of the developed instructional model in order to be able to implement it
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(Littlewood, 2006). Thirdly, lecturers need to be adept at building an interactive and
cooperative learning environment, creating a classroom atmosphere that promotes
attempting and adventure-taking (Moran, 2009; Mantle-Bromley, 1992; Social Science
Education Consortium, 1999). Fourthly, lecturers should be able to function as role
model, moderator, facilitator, and collaborator correspondingly in students’ learning
process, supporting and monitoring students’ progress (Deng, 2009). Fifthly, lecturers
should consistently monitor and improve the developed instructional model with
the aid of educational philosophies, and information and communication technology
(ICT) in their given contexts (Zhang, 2009).

As for universities and institutions: In order to realize the outcome-based
education by reinvigorating teachers’ teaching practice and providing qualified English
talents with ICC with the task-based language teaching and experiential culture
learning cycle instructional model, several recommendations for universities and
institutions are presented in the following. In the very first place, professional
development should be provided to lecturers to facilitate the implementation of the
developed instructional model (Knight, 2002). Secondly, interdisciplinary
collaboration and communication should be encouraged to improve the instructional
model for enhancing ICC in educational context (Carless, 2005). Thirdly, incentive
mechanisms should be established to encourage lecturers to engage in innovative
practices and research with the developed instructional model, so that large data
could be collected and the model could be constantly refined for students’ better
development of intercultural communication competence (Carless, 2005).

Future research

As an exploratory and quasi-experimental study, the research has met its
initial goals in creating an innovative instructional model for ICC development based
on issues that come to play in students’ ICC development in classroom teaching,
and the findings of the teaching experiment do show that students’ intercultural
communication competence could be greatly enhanced with the well-functioning
instructional model — the task-based language teaching and experiential culture
learning cycle instructional model. However, just like some limitations cannot be

avoided, future research can take the following directions.
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1. Development of Task-Based Language Teaching and Experiential
Culture Learning Cycle Instructional Model for Enhancing Intercultural
Communication Competence: A Randomized Control Trial Study.

In terms of the effectiveness of the instructional model for enhancing
students’ ICC, teaching experiment can be conducted with a larger representative
sample group with a longer study duration and randomized control trial (RCT) (Chen,
2013). Improvement in learning or achievement produced by longer study duration
would be more reliable to confirm the effectiveness of the developed instructional
model. Moreover, randomized control trial (RCT) studies can be conducted to further
guarantee the effectiveness of the developed instructional model, since RCT is
believed to be the most reliable method for examining causal inference in
education.

2. Development of Task-Based Language Teaching and Experiential
Culture Learning Cycle Instructional Model to Enhance Students’ Intercultural
Communication Competence in XXX English Course.

The developed instructional model can be extended to different English
courses for students with different academic background to contemplate its
applicability and practicality across diverse educational backgrounds. For example,
the model can be extended to General English Course for non-English majors in
universities as well as to English Course for middle school students. With more
comprehensive and complete data collected from various courses for students with
different academic backgrounds at different educational stages, the universality and
effectiveness of the developed instructional model can be further verified.

3. Development of Task-Based Language Teaching and Experiential
Culture Learning Cycle Instructional Model to Cultivate Students’ Culture
Learning Strategies.

Panel studies can be conducted in the future to understand the long-term
impact of the developed instructional model on students’ development of
intercultural communication competence, observing whether the model is in line
with student-centered learning in terms of cultivating students’ learning strategies.
Training students on how to learn is an important task for teachers to realize in
teaching (Zhuang & Shu, 1994). Due to the complexity of culture itself in terms of

culture learning in language teaching context, the primary concern of developing an
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instructional model for ICC development is enabling students to actively construct
cognitive structures for how to learn culture within their minds (Damen, 1987).
Tracking students’ intercultural performance in terms of cognitive, affective, and
behavioral dimensions over an extended period will provide a comprehensive
understanding of how the developed instructional model contributes to their
ongoing growth as intercultural speakers.

4. Development of Task-Based Language Teaching and Experiential
Culture Learning Cycle Instructional Model to Enhance Students’ Intercultural
Communication Competence with CMICC.

Future research can be conducted to innovate and optimize the model by
using computer-mediated intercultural communication (CMICC) to introduce authentic
intercultural communication into the classroom (Zhang & Li, 2012). Through apps and
software such as multiuser object oriented virtual reality spaces (MOOs and MUDs) and
interactive chat services (IRCs), authentic intercultural communication can be
integrated into various aspects and procedures of this instructional model. Online
intercultural communication or exchange in the discussion section can not only better
reflects the variability of culture and thus lead the negotiation more interactive and
meaningful, but also the cultural collisions in the negotiation process can touch
students’ minds deeply, thereby resulting in changes happening in their affective
dimension, which may not be aroused by the one-way input of cultural encounters
through text-reading or video-watching. What is more, timid or introvert students may
feel secure to participate in communication and interaction more since CMICC is not
face-to-face communication which may enable them overcome anxiety caused by
appearance, skin color, temperament, and etc.

In summary, the task-based language teaching and experiential culture
learning cycle instructional model is developed to enhance students’ ICC in
classroom teaching. However, the optimization and refinement of any instructional
model requires a data-driven long process involving data from cross-sectional studies
as well as longitudinal studies. At the same time, developing intercultural
communication competence is also a long and complex process that requires
learners to continuously grow and progress at various levels of cognition, emotion,
and behavior. Any effort on long-duration studies, randomized control trial studies,

extension for different courses and students, or innovative integration of information
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and communication technology (ICT) would contribute to a more comprehensive
evaluation of the model’s performance within distinct educational contexts, thus
providing support and practical guidance for developing students’ intercultural
communication competence in classroom teaching in an effective and personalized
way. By holding a forward-looking and comprehensive approach to evaluation,
educators and practitioners can make sure that the task-based language teaching and
experiential culture learning cycle instructional model play a pivotal role in fostering
students’ intercultural communication competence and preparing them to meet

intercultural challenges in face of an ever-changing and ever-multicultural world.
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List of experts to evaluate the instructional model

Associate Professor

Jittawisut Wimutipanya

Assistant Professor Dr.
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Professor Lei Cai

Professor Zheng Liping

Science Program
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Research tool validation request
Instructional model evaluation request
Data collection request

Permission of experimental implementation



Ref. No. MHESI 0643.14/36% Graduate School

Bansomdejchaopraya Rajabhat University

1061 Itsarapap 15 Itsarapap Rd.
Thonburi Bangkok 10600

26 June 2023
Subject Request for research tool validation

Dear Asst. Prof. Dr. Sarayut Sethakhajorn

Attachment Validation sheets

Regarding the thesis entitled “Development of Task-Based Language Teaching and
Experiential Culture Learning Cycle Instructional Model for Enhancing Intercultural Communication
Competence of Undergraduate Students” of Ms. Li Caixia, a Ph.D. student majoring in Curriculum
and Instruction Programme at Bansomejchaopraya Rajabhat University code number 6373103223,
Thailand under the supervision of Assistant Professor Dr. Wapee Kong-In as major advisor and
Associate Professor Dr. Areewan Iamsa-ard and Associate Professor Dr. Suriya Phankosol as co-
advisors, the written pretest-posttest and questionnaire as instruments will be used in the
said research. In view with this, the researcher would like your expertise to validate the attached
pretest-posttest and questionnaires to qualify for conduction. Knowing your experience in
the field of Education, I would like to ask for your help in validating the said

instrument before administering it to the participants of the study.

The research objective, definitions of terms, the pretest-posttest, questionnaire and the
validation sheets are hereby attached. T will be glad to hear your suggestions and comments for the

improvement of the instrument. Your positive response is highly appreciated.

Oiiwﬂy

(Assistant Professor Dr.Kanakorn Sawangcharoen)
Dean of Graduate School
Bansomejchaopraya Rajabhat University

Tel. (662) 4737000
Fax. (662) 4737000
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Ref. No. MHESI 0643.14/3649 Graduate School

Bansomdejchaopraya Rajabhat University

1061 Itsarapap 15 Itsarapap Rd.
Thonburi Bangkok 10600

26 June 2023
Subject Request for research tool validation

Dear Asst. Prof. Dr. Saiphon Songsiengchai

Attachment Validation sheets

Regarding the thesis entitled “Development of Task-Based Language Teaching and
Experiential Culture Learning Cycle Instructional Model for Enhancing Intercultural Communication
Competence of Undergraduate Students” of Ms. Li Caixia, a Ph.D. student majoring in Curriculum
and Instruction Programme at Bansomejchaopraya Rajabhat University code number 6373103223,
Thailand under the supervision of Assistant Professor Dr. Wapee Kong-In as major advisor and
Associate Professor Dr. Areewan lamsa-ard and Associate Professor Dr. Suriya Phankosol as co-
advisors, the written pretest-posttest and questionnaire as instruments will be used in the
said research. In view with this, the researcher would like your expertise to validate the attached
pretest-posttest and questionnaires to qualify for conduction. Knowing your experience in
the field of Education, I would like to ask for your help in validating the said

instrument before administering it to the participants of the study.

The research objective, definitions of terms, the pretest-posttest, questionnaire and the
validation sheets are hereby attached. I will be glad to hear your suggestions and comments for the

improvement of the instrument. Your positive response is highly appreciated.

Sincerely,

CV/

(Assistant Professor Dr.Kanakorn Sawangcharoen)
Dean of Graduate School
Bansomejchaopraya Rajabhat University

Tel. (662) 4737000
Fax. (662) 4737000
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Ref. No. MHESI 0643.14/ 370 Graduate School

Bansomdejchaopraya Rajabhat University

1061 Ttsarapap 15 Itsarapap Rd.
Thonburi Bangkok 10600

26 June 2023
Subject Request for research tool validation

Dear Asst. Prof. Dr. Prapai Sridama

Attachment Validation sheets

Regarding the thesis entitled “Development of Task-Based Language Teaching and
Experiential Culture Learning Cycle Instructional Model for Enhancing Intercultural Communication
Competence of Undergraduate Students” of Ms. Li Caixia, a Ph.D. student majoring in Curriculum
and Instruction Programme at Bansomejchaopraya Rajabhat University code number 6373103223,
Thailand under the supervision of Assistant Professor Dr. Wapee Kong-In as major advisor and
Associate Professor Dr. Areewan lamsa-ard and Associate Professor Dr. Suriya Phankosol as co-
advisors, the written pretest-posttest and questionnaire as instruments will be used in the
said research. In view with this, the researcher would like your expertise to validate the attached
pretest-posttest and questionnaires to qualify for conduction. Knowing your experience in
the field of Education, I would like to ask for your help in validating the said

instrument before administering it to the participants of the study.

The research objective, definitions of terms, the pretest-posttest, questionnaire and the
validation sheets are hereby attached. I will be glad to hear your suggestions and comments for the

improvement of the instrument. Your positive response is highly appreciated.

(Assistant Professor Dr.Kanakorn Sawangcharoen)
Dean of Graduate School
Bansomejchaopraya Rajabhat University

Tel. (662) 4737000
Fax. (662) 4737000
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Ref. No. MHESI 0643.14/37 | Graduate School

Bansomdejchaopraya Rajabhat University

1061 Ttsarapap 15 Itsarapap Rd.
Thonburi Bangkok 10600

26 June 2023
Subject Request for research tool validation

Dear Prof. Zhou Liugin

Attachment Validation sheets

Regarding the thesis entitled “Development of Task-Based Language Teaching and
Experiential Culture Learning Cycle Instructional Model for Enhancing Intercultural Communication
Competence of Undergraduate Students” of Ms. Li Caixia, a Ph.D. student majoring in Curriculum
and Instruction Programme at Bansomejchaopraya Rajabhat University code number 6373103223,
Thailand under the supervision of Assistant Professor Dr. Wapee Kong-In as major advisor and
Associate Professor Dr. Areewan lamsa-ard and Associate Professor Dr. Suriya Phankosol as co-
advisors, the written pretest-posttest and questionnaire as instruments will be used in the
said research. In view with this, the researcher would like your expertise to validate the attached
pretest-posttest and questionnaires to qualify for conduction. Knowing your experience in
the field of Education, I would like to ask for your help in validating the said

instrument before administering it to the participants of the study.

The research objective, definitions of terms, the pretest-posttest, questionnaire and the
validation sheets are hereby attached. T will be glad to hear your suggestions and comments for the

improvement of the instrument. Your positive response is highly appreciated.

Sincerely,

(Assistant Professor Dr.Kanakorn Sawangcharoen)
Dean of Graduate School
Bansomejchaopraya Rajabhat University
Tel. (662) 4737000
Fax. (662) 4737000
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Ref. No. MHESI 0643.14/ 371 Graduate School

Bansomdejchaopraya Rajabhat University

1061 Itsarapap 15 Itsarapap Rd.
Thonburi Bangkok 10600

926  June 2023

Subject Request for research tool validation
Dear Prof. Zhou Guixiang

Attachment Validation sheets

Regarding the thesis entitled “Development of Task-Based Language Teaching and
Experiential Culture Learning Cycle Instructional Model for Enhancing Intercultural Communication
Competence of Undergraduate Students” of Ms. Li Caixia, a Ph.D. student majoring in Curriculum
and Instruction Programme at Bansomejchaopraya Rajabhat University code number 6373103223,
Thailand under the supervision of Assistant Professor Dr. Wapee Kong-In as major advisor and
Associate Professor Dr. Areewan lamsa-ard and Associate Professor Dr. Suriya Phankosol as co-
advisors, the written pretest-posttest and questionnaire as instruments will be used in the
said research. In view with this, the researcher would like your expertise to validate the attached
pretest-posttest and questionnaires to qualify for conduction. Knowing your experience in
the field of Education, I would like to ask for your help in validating the said

instrument before administering it to the participants of the study.

The research objective, definitions of terms, the pretest-posttest, questionnaire and the
validation sheets are hereby attached. I will be glad to hear your suggestions and comments for the

improvement of the instrument. Your positive response is highly appreciated.

Sincerely,

(Assistant Professor Dr.Kanakorn Sawangcharoen)
Dean of Graduate School
Bansomejchaopraya Rajabhat University

Tel. (662) 4737000
Fax. (662) 4737000
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Ref. No. MHESI 0643.14/37.3 Graduate School

Bansomdejchaopraya Rajabhat University
1061 Itsarapap 15 Itsarapap Rd.
Thonburi Bangkok 10600

26 June 2023

Subject Request for evaluation of instructional model

Dear Asst. Prof. Jittawisut Wimutipanya

Attachment Evaluation sheets

Regarding the thesis entitled “Development of Task-Based Language Teaching and
Experiential Culture Learning Cycle Instructional Model for Enhancing Intercultural Communication
Competence of Undergraduate Students” of Ms. Li Caixia, a Ph.D. student majoring in Curriculum
and Instruction Programme at Bansomejchaopraya Rajabhat University code number 6373103223,
Thailand under the supervision of Assistant Professor Dr. Wapee Kong-In as major advisor and
Associate Professor Dr. Areewan lamsa-ard and Associate Professor Dr. Suriya Phankosol as co-
advisors, the instructional model will be developed in the said research. In view with this, the
researcher would like your expertise to evaluate the appropriateness of such a developed
instructional model. Knowing your experience in the field of Education, I would like to

ask for your help in evaluating the said instructional model before its implementation.

1 will be glad to hear your suggestions and comments for the improvement of the

instructional model. Your positive response is highly appreciated.

Sincerely,

(Assistant Professor Dr.Kanakorn Sawangcharoen)
Dean of Graduate School
Bansomejchaopraya Rajabhat University

Tel. (662) 4737000
Fax. (662) 4737000
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Ref. No. MHESI 0643.14/374 Graduate School

1061 Itsarapap 15 Itsarapap Rd.
Thonburi Bangkok 10600

26 June 2023
Subject Request for evaluation of instructional model
Dear Asst. Prof. Dr. Wanida Ploysangwal
Attachment Evaluation sheets

Regarding the thesis entitled “Development of Task-Based Language Teaching and
Experiential Culture Learning Cycle Instructional Model for Enhancing Intercultural Communication
Competence of Undergraduate Students” of Ms. Li Caixia, a Ph.D. student majoring in Curriculum
and Instruction Programme at Bansomejchaopraya Rajabhat University code number 6373103223,
Thailand under the supervision of Assistant Professor Dr. Wapee Kong-In as major advisor and
Associate Professor Dr. Areewan lamsa-ard and Associate Professor Dr. Suriya Phankosol as co-
advisors, the instructional model will be developed in the said research. In view with this, the
researcher would like your expertise to evaluate the appropriateness of such a developed
instructional model. Knowing your experience in the field of Education, I would like to

ask for your help in evaluating the said instructional model before its implementation.

I will be glad to hear your suggestions and comments for the improvement of the

instructional model. Your positive response is highly appreciated.

Sincerely,

()/\

(Assistant Professor Dr.Kanakorn Sawangcharoen)
Dean of Graduate School
Bansomejchaopraya Rajabhat University

Tel. (662) 4737000
Fax. (662) 4737000

Bansomdejchaopraya Rajabhat University
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Ref. No. MHESI 0643.14/ 375 Graduate School

1061 Ttsarapap 15 Itsarapap Rd.
Thonburi Bangkok 10600

2 June 2023

Subject Request for evaluation of instructional model

Dear Dr. Panas Jansritong

Attachment Evaluation sheets

Regarding the thesis entitled “Development of Task-Based Language Teaching and
Experiential Culture Learning Cycle Instructional Model for Enhancing Intercultural Communication
Competence of Undergraduate Students” of Ms. Li Caixia, a Ph.D. student majoring in Curriculum
and Instruction Programme at Bansomejchaopraya Rajabhat University code number 6373103223,
Thailand under the supervision of Assistant Professor Dr. Wapee Kong-In as major advisor and
Associate Professor Dr. Areewan lamsa-ard and Associate Professor Dr. Suriya Phankosol as co-
advisors, the instructional model will be developed in the said research. In view with this, the
researcher would like your expertise to evaluate the appropriateness of such a developed
instructional model. Knowing your experience in the field of Education, I would like to

ask for your help in evaluating the said instructional model before its implementation.

1 will be glad to hear your suggestions and comments for the improvement of the

instructional model. Your positive response is highly appreciated.

Sincerely,

(Assistant Professor Dr.Kanakorn Sawangcharoen)
Dean of Graduate School
Bansomejchaopraya Rajabhat University

Tel. (662) 4737000
Fax. (662) 4737000

Bansomdejchaopraya Rajabhat University
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Ref. No. MHESI 0643.14/ 37 Graduate School

1061 Ttsarapap 15 Itsarapap Rd.
Thonburi Bangkok 10600

2 June 2023
Subject Request for evaluation of instructional model
Dear Prof. Lei Cai
Attachment Evaluation sheets

Regarding the thesis entitled “Development of Task-Based Language Teaching and
Experiential Culture Learning Cycle Instructional Model for Enhancing Intercultural Communication
Competence of Undergraduate Students™ of Ms. Li Caixia, a Ph.D. student majoring in Curriculum
and Instruction Programme at Bansomejchaopraya Rajabhat University code number 6373103223,
Thailand under the supervision of Assistant Professor Dr. Wapee Kong-In as major advisor and
Associate Professor Dr. Areewan lamsa-ard and Associate Professor Dr. Suriya Phankosol as co-
advisors, the instructional model will be developed in the said research. In view with this, the
researcher would like your expertise to evaluate the appropriateness of such a developed
instructional model. Knowing your experience in the field of Education, I would like to

ask for your help in evaluating the said instructional model before its implementation.

I will be glad to hear your suggestions and comments for the improvement of the

instructional model. Your positive response is highly appreciated.

Sincerely,
(Assistant Professor Dr.Kanakorn Sawangcharoen)

Dean of Graduate School
Bansomejchaopraya Rajabhat University

Tel. (662) 4737000
Fax. (662) 4737000

Bansomdejchaopraya Rajabhat University
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Ref. No. MHESI 0643.14/ 377 Graduate School

Bansomdejchaopraya Rajabhat University
1061 Itsarapap 15 Itsarapap Rd.
Thonburi Bangkok 10600

926  June 2023
Subject Request for evaluation of instructional model
Dear Prof. Zheng Liping
Attachment Evaluation sheets

Regarding the thesis entitled “Development of Task-Based Language Teaching and
Experiential Culture Learning Cycle Instructional Model for Enhancing Intercultural Communication
Competence of Undergraduate Students” of Ms. Li Caixia, a Ph.D. student majoring in Curriculum
and Instruction Programme at Bansomejchaopraya Rajabhat University code number 6373103223,
Thailand under the supervision of Assistant Professor Dr. Wapee Kong-In as major advisor and
Associate Professor Dr. Areewan lamsa-ard and Associate Professor Dr. Suriya Phankosol as co-
advisors, the instructional model will be developed in the said research. In view with this, the
researcher would like your expertise to evaluate the appropriateness of such a developed
instructional model. Knowing your experience in the field of Education, I would like to

ask for your help in evaluating the said instructional model before its implementation.

I will be glad to hear your suggestions and comments for the improvement of the

instructional model. Your positive response is highly appreciated.

Sincerely,

CV’\

(Assistant Professor Dr.Kanakorn Sawangcharoen)
Dean of Graduate School
Bansomejchaopraya Rajabhat University

Tel. (662) 4737000
Fax. (662) 4737000
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Ref. No. MHESI 0643.14/ 37% Graduate School

1061 Itsarapap 15 Itsarapap Rd.
Thonburi Bangkok 10600

9¢  June 2023
Subject Request for data collection
Dear President of Guangxi University of Science and Technology

Attachment 1. 128 copies of questionnaire

2. one interview paper for 3 lecturers

Regarding the thesis entitled “Development of Task-Based Language Teaching and
Experiential Culture Learning Cycle Instructional Model for Enhancing Intercultural Communication
Competence of Undergraduate Students” of Ms. Li Caixia, a Ph.D. student majoring in Curriculum
and Instruction Programme at Bansomejchaopraya Rajabhat University code number 6373103223,
Thailand under the supervision of Assistant Professor Dr. Wapee Kong-In as major advisor and
Associate Professor Dr. Areewan lamsa-ard and Associate Professor Dr. Suriya Phankosol as co-
advisors, the researcher needs to collect data using questionnaire in terms of current situation of
intercultural communication competence from 128 students and 3 lecturers of Guangxi University of
Science and Technology. Hence, I'm formally requesting your assistance in distributing the attached
questionnaire to the informants as referred above and please send the completed ones back to the

researcher via 268" Donghuan RD Liuzhou Guangxi.

The researcher plans to use this data for her thesis completion and further necessary

publication as required by the Ph.D. course.

I am grateful for your consideration of my request. I pledge to adhere to any stipulations you
deem fit. You may reach me at the phone number or email address provided below in case of any

related questions. I look forward to your response.
Sincerel

(Assistant Professor Dr.Kanakorn Sawangcharoen)
Dean of Graduate School
Bansomejchaopraya Rajabhat University
Tel. (662) 4737000
Fax. (662) 4737000

Bansomdejchaopraya Rajabhat University
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Ref. No. MHESI 0643.14/ 374 Graduate School

1061 Ttsarapap 15 Itsarapap Rd.
Thonburi Bangkok 10600

94 June 2023

Subject Request for permission to implement experiment

Dear President of Guangxi University of Science and Technology

Regarding the thesis entitled “Development of Task-Based Language Teaching and
Experiential Culture Learning Cycle Instructional Model for Enhancing Intercultural Communication
Competence of Undergraduate Students” of Ms. Li Caixia, a Ph.D. student majoring in Curriculum
and Instruction Programme at Bansomejchaopraya Rajabhat University code number 6373103223,
Thailand under the supervision of Assistant Professor Dr. Wapee Kong-In as major advisor and
Associate Professor Dr. Areewan lamsa-ard and Associate Professor Dr. Suriya Phankosol as co-
advisors, the researcher needs to implement an experiment in compliance with approved methodology
and collect data in terms of intercultural communication competence from 34 students of one class
who enroll in Integrated English Course at School of Foreign Studies of Guangxi University of
Science and Technology during the 1st Semester of academic year 2023. Hence, I’m formally
requesting permission to implement the experiment and access the aforementioned data.

The researcher plans to use this data for her thesis completion and further necessary
publication as required by the Ph.D. course.

1 am grateful for your consideration of my request. I pledge to adhere to any stipulations you
deem fit. You may reach me at the phone number or email address provided below in case of any

related questions. I look forward to your response.

Sincerely,

0/‘

(Assistant Professor Dr.Kanakorn Sawangcharoen)
Dean of Graduate School
Bansomejchaopraya Rajabhat University
Tel. (662) 4737000
Fax. (662) 4737000

Bansomdejchaopraya Rajabhat University
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Appendix C

Research Instruments

Questionnaire for students (Objective 1)
Interview for lecturers (Objective 1)
Questionnaire for experts (Objective 2)
Lesson plan (Objective 3)

Pretest-Posttest testing paper (Objective 3)
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Questionnaire for students

Directions:

The questionnaire is the instrument for collecting data in the 1st phase of
the research entitled “The Development of Task-Based Language Teaching and
Experiential Culture Learning Cycle Instructional Model for Enhancing Intercultural
Communication Competence of Undergraduate Students” conducted by Ms. Li
Caixia, a Ph.D. student in Curriculum and Instruction Programme at
Bansomdejchaopraya Rajabhat University under the supervision of Assistant Professor
Dr. Wapee Kong-In, major advisor, Associate Professor Dr. Areewan lamsa-ard and

Associate Professor Dr. Suriya Phankosol, co-advisor.

This questionnaire is divided into 3 sections i.e.

Section 1 Common data of the respondents

Section 2 The information on factors affecting the development of
intercultural communication competence of undergraduate students at GXUST

The questionnaire consists of closed-ended items that can only be
answered by selecting from provided number from 1 (strongly disagree) to 5 (strongly
agree).

The important issues of the items consist of two groups of the factors:
Internal factors (respondents) and External factors (teachers, teaching content,
circumstances, etc.).

Section 3 Suggestions for improving the questionnaire better

Data obtained from this questionnaire are only used for the purpose of
conducting aforementioned research and remain confidential. Individual or personal

data presentation will be avoided.
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Answer the questionnaire:

Section 1 Common data of the respondent

Directions: Please put v into the o according to your own personal data.

1. Gender O A Male [ B. Female
2. Age QA 18 yrs. Qs 19 yrs.
Q20 yrS. Qb 21 yrs.

3. University Q) A exusT L B. Others
4. English Major Orientation

L A Business English

Qs English Language Teaching

Qe English Interpretation and Translation

Section 2 Statements on factors affecting intercultural communication
competence of undergraduate students in Integrated English Course at GXUST
Directions: Please rate the following factors by putting Vv into the attitude level
column based on the criteria given below. Each statement can select only one

answer.

5 means you STRONGLY agree with this statement.

4 means you QUITE agree with this statement.

3 means you remain NEUTRAL with this statement.

2 means you DO NOT QUITE agree with this statement
1 means you STRONGLY DISAGREE with this statement.
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[tems

Answers

4

3

2

Internal factors (respondents)

1. Students find that it is valuable to take IE course.

2. Students are very interested in enhancing ICC.

3. Students would pay more effort to ICC development if

ICC would be evaluated or assessed through exams.

4. Students know that ICC is useful for their future career

development.

5. Students know that ICC is useful for their personal

growth.

6. Students would view ICC differently if it is set as a core

competence for English majors.

7. Students believe that language competence is as

important as ICC for English majors.

8. Students believe that language is the central means of

learning culture in the language classroom.

9. Students feel that they could communicate more
fluently, effectively and appropriately with foreigners after

taking IE course.

10. Students feel that IE course helps them how to
negotiate a shared understanding when cultural differences

arise.

11. Students feel that IE course helps them understand
cultural differences in verbal and nonverbal

communication better.

12. Students feel that IE course helps them identify and
make up communication breakdowns in intercultural

communication.

13. Students feel more confident when they are

communicating with foreigners after taking IE course.

14. Students are more engaged in IE course with the sense
of accomplishment and pride through different activities in

IE course.

15. Students believe that academic achievements would
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Answers

[tems

5| 4

3

2

be influenced by their enthusiasm and willingness to

participate in classroom activities.

16. Students believe that academic achievements depend
on diligent efforts in learning (assignments, projects,

participation, etc.) with their highest potential.

17. Students feel that their personal character would affect

their ICC development in IE course.

18. Students feel that their personal learning style and
cognitive style would affect their ICC development in IE

course.

19. Students feel the importance of ICC development in IE

course due to their ICC inadequacy.

External factors (lecturers, teaching content, circumstan

ces, etc.)

20. Students’ ICC development in IE course would be

influenced by teachers’ own English proficiency and ICC.

21. Students’ ICC development in IE course would be
influenced if they could get appropriate help from the

teacher when they have difficulty in learning.

22. Students’ ICC development in IE course depends on

the teacher’s teaching model.

23. Learning tasks challenge and encourage the students’

enthusiasm.

24. Students’ ICC development in IE course depends on
hether the teacher creates meaningful situations for

students to experience culture with language.

25. Students’ ICC development in IE course depends on

the effectiveness of teaching resources and materials.

26. Resources and teaching materials are interesting for

students to realize ICC development in IE course.

27. If the resources and teaching materials are maximally

utilized for culture learning along with language proficiency
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Answers

[tems

4

3

2

training in IE course, students’ ICC would get developed.

28. Classroom physical environment (computer, projector,

air conditioner, etc.) affects students' learning enthusiasm.

29. Students are satisfied with and inspired by the
cooperation and interaction between students and
teachers in IE class.

30. Students’ ICC development in IE course is influenced

by the adequacy of the course hour.

Section 3 Suggestions for improving the instruction better

Thank you for your kind cooperation for completing the questionnaire!

A / ——
> >
Researcher .........J.cx jf/( Bz Sign

(Ms. Li Caixia)
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Interview for Lecturers

Directions:
This interview is a part of research entitled “The Development of Task-Based
Language Teaching and Experiential Culture Learning Cycle Instructional Model for

Enhancing Intercultural Communication Competence of Undergraduate Students”.

Research Objective 1: To examine the factors affecting intercultural communication

competence of undergraduate students at GXUST.

It is conducted by Ms. Li Caixia, a Ph.D. student in Curriculum and Instruction
Programme at Bansomdejchaopraya Rajabhat University under the supervision of
1. Assistant Professor Dr. Wapee Kong-In, major advisor
2. Associate Professor Dr. Areewan lamsa-ard, co-advisor

3. Associate Professor Dr. Suriya Phankosol, co-advisor

The following open questions are the instrument for collecting data in 1™ phase of
the research, concerning about factors affecting intercultural communication

competence of undergraduate students at GXUST.

Please write down your own opinion for each question. Data obtained from this
interview are only used for the purpose of conducting aforementioned research and

remain confidential. Individual or personal data presentation will be avoided.
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Section 1 Demographic information of the respondents

Directions: Please put v into the o according to your own personal data.

1. Gender O A male U B. Female
2. Age

L A Below 29 yrs. 8. 20 -39 yrs.

O ¢ 40 49 YIS. L . over 50 YIS.

3. Faculty of English Orientation at GXUST
A Business English
Qs English Language Teaching
dc English Interpretation and Translation

4. Professional Title

L A. Professor L B. Associate professor
O C. Assistant professor O D. Lecturer

5. Experience of teaching Integrated English Course
L A Below 3 yrs. I yrs.
Qc7o9 YIS. L . over 10 YIS.

6. Overseas Working/Studying Experience
Yy Working experience
Qs Studying experience
O c no experience

Section 2 Information about factors affecting intercultural communication

competence of undergraduate students at GXUST

Directions: The following questions are open-ended. Please answer the questions
honestly and frankly according to your own opinion or experience. There are no
“correct” or “incorrect” answers. All the data collected will be highly confidential

and will be used for the research only.

1. Why do you accept or select to teach Integrated English Course? (e.g.,

preferring to teach, being expert in the content, being requested, or other reasons.)
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2. Do you think students enjoy taking the course? What are their attitude
towards in-class teaching and activities, and after-class assignments? (e.g. observation,

students’ comments)

3. What do you think students expect for Integrated English Course in terms

of teaching content and competence development?

4. Do you think intercultural communication competence should be one of
the objectives for Integrated English Course? If so, what do you think it mean? And
how do your rank it among linguistic competence, the four language skills, discourse

competence, and communicative strategies?

5. Previously, what problems do you meet in your teaching in terms of

intercultural communication competence, and how do you find the solution?

6. How do you prepare to improve students’ intercultural communication
competence along language competence in terms of contents, materials, locations,

facilities, and etc.)
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7. How do you create opportunities for students to get engaged in language-

and-culture learning in class? (Please clarify the methodology.)

8. What tasks do you design to improve students' learning enthusiasm?

9. How do you keep students focused on the learning process in terms of

objectives, contents, and their roles in learning?

10. How many methods would you like to use to measure students’
performance in terms of intercultural communication competence? And do you think
your measurement and assessment can reflect students’ learning effect and

knowledge level?

Comment and recommendation for improving the instruction better

(Ms. Li Caixia)
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Assessment of confirm the quality of task-based language teaching and
experiential culture learning cycle instructional model for enhancing
intercultural communication competence of undergraduate students

Research Title: Development of Task-Based Language Teaching and Experiential
Culture Learning Cycle Instructional Model for Enhancing Intercultural
Communication Competence of Undergraduate Students

Dear assessors,

The present study is conducted by Li Caixia, a Ph.D. student in Curriculum and
Instruction Programme at Bansomdejchaopraya Rajabhat University, Thailand, under
the supervision of the following advisors.

1. Major Advisor: Assistant Professor Dr. Wapee Kong-In

2. Co-advisor: Associate Professor Dr. Areewan lamsa-ard

3. Co-advisor: Associate Professor Dr. Suriya Phankosol

The attached open questions are the instrument for collecting data in phase
2 of the research, the objective of which is to confirm instructional model.

Please write down your own opinion for each question. Data obtained from
this questionnaire are only used for the purpose of conducting aforementioned
research and remain confidential. Individual or personal data presentation will be
avoided.

These questions involve 3 parts as follows.

Part 1: Assessor’s information

Part 2: Assessment of the quality of the instructional model on a 5-point
rating scale basis in 4 aspects 1) Utility standards 2) Feasibility standards 3) Propriety
standards and 4) Accuracy standards

Part 3: Suggestions

The researcher certifies that all information obtained from this questionnaire
will be used for academic purposes and to generate maximum benefit meeting
objectives.

Thank you very much for dedicating your valuable time and providing useful
information to this research for the benefit of further research and development.

Name: Li Caixia
Ph.D. student
Curriculum and Instruction Program

Bansomdejchaopraya Rajabhat University
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Directions: Please answer all questions by making v in the answer box that

corresponds to your opinion or the truth using the following criteria.

Rating Results

Assessment Items
Agree | Disagree | Remarks

Utility Standards

The task-based language teaching and
experiential culture learning cycle instructional
model concerns principle & rationale for

1 | enhancing intercultural communication
competence of undergraduate students at

Guangxi University of Science and Technology

The task-based language teaching and
experiential culture learning cycle instructional
model can be used to enhance intercultural

2 | communication competence of undergraduate
students at Guangxi University of Science and

Technology.

The task-based language teaching and
experiential culture learning cycle instructional
3 | model contains necessary and enough

contents.

Methods of teaching & materials employed by
the task-based language teaching and
experiential culture learning cycle instructional
model are appropriate and effective in
enhancing intercultural communication
competence of undergraduate students at

Guanegxi University of Science and Technology.
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Assessment Iltems

Rating Results

Agree

Disagree | Remarks

The task-based language teaching and
experiential culture learning cycle instructional
model can promote and evaluate the
intercultural communication competence of
undergraduate students at Guangxi University of
Science and Technology.

Feasibility Standards

The lecturer can apply the task-based language
teaching and experiential culture learning cycle
instructional model for enhancing intercultural
communication competence of undergraduate
students at Guangxi University of Science and
Technology in their work and it is worth the
time for actual use.

The lecturer can develop the students with the
task-based language teaching and experiential
culture learning cycle instructional model for
enhancing intercultural communication
competence of undergraduate students at
Guanegxi University of Science and Technology.

It is easy to use the task-based language
teaching and experiential culture learning cycle
instructional model for enhancing intercultural
communication competence of undergraduate
students at Guangxi University of Science and
Technology.

The students always develop their learning with
the task-based language teaching and
experiential culture learning cycle instructional
model for enhancing intercultural
communication competence of undergraduate
students at Guangxi University of Science and
Technology.
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Assessment Iltems

Rating Results

Agree

Disagree

Remarks

10

The students are comfortable in learning by
themselves with the task-based language
teaching and experiential culture learning cycle
instructional model for enhancing intercultural
communication competence of undergraduate
students at Guangxi University of Science and

Technology.

Pro

priety Standards

11

It is appropriate for lecturers to use assessment
results to improve the students with the task-
based language teaching and experiential
culture learning cycle instructional model for
enhancing intercultural communication
competence of undergraduate students at

Guanegxi University of Science and Technology.

12

It is appropriate for students to create
knowledge by themselves with the task-based
language teaching and experiential culture
learning cycle instructional model for enhancing
intercultural communication competence of
undergraduate students at Guangxi University of

Science and Technology.

13

It is convenient to use the task-based language
teaching and experiential culture learning cycle
instructional model for enhancing intercultural
communication competence of undergraduate
students at Guangxi University of Science and

Technology.
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Assessment Iltems

Rating Results

Agree

Disagree | Remarks

14

It is a systematic process to use the task-based
language teaching and experiential culture
learning cycle instructional model for enhancing
intercultural communication competence of
undergraduate students at Guangxi University of

Science and Technology.

15

The task-based language teaching and
experiential culture learning cycle instructional
model for enhancing intercultural
communication competence of undergraduate
students at Guangxi University of Science and
Technology is clear and suitable for use in

learning and students’ development.

Accuracy Standards

16

The task-based language teaching and
experiential culture learning cycle instructional
model for enhancing intercultural
communication competence of undergraduate
students at Guangxi University of Science and
Technology is comprehensively analyzed from
different contexts and sufficient for the

synthesis of patterns.

17

The task-based language teaching and
experiential culture learning cycle instructional
model for enhancing intercultural
communication competence of undergraduate
students at Guangxi University of Science and

Technology has a clear process.
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Rating Results

Assessment Items
Agree | Disagree | Remarks

The task-based language teaching and
experiential culture learning cycle instructional
model for enhancing intercultural

18 | communication competence of undergraduate
students at Guangxi University of Science and
Technology is described and the acquisition is
clear.

The task-based language teaching and
experiential culture learning cycle instructional
model for enhancing intercultural

09 communication competence of undergraduate
students at Guangxi University of Science and
Technology uses techniques and tools which
acquires accurate information and

communication.

The task-based language teaching and
experiential culture learning cycle instructional
model for enhancing intercultural

20 | communication competence of undergraduate
students at Guangxi University of Science and

Technology is a correct and comprehensive

learning system.

Suggestions
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Lesson Plan

Content of Integrated English course for experiment contains:
1. Unit 1: Meeting people
Module 1.1: English names and titles (6 hours)
2. Unit 1: Meeting people
Module 1.2: Etiquette of meeting and introducing people (4 hours)
3. Unit 2: Discussing time
Module 2.1: Telling and asking about time in English (4 hours)
4. Unit 2: Discussing time

Module 2.2: Cultural conceptions of time (6 hours)

Method of teaching (Task-Based Language Teaching and Experiential Cultural
Learning Cycle) refers to relatively stable teaching procedures and activities
established under the guidance of the teaching ideas of task-based language teaching
and experiential cultural learning cycle. Accordingly, 6 steps are followed in
classroom teaching as below:

Step 1: Pre-task.

Step 2: Participation cycle.

Step 3: Description and interpretation cycle.

Step 4: Presentation cycle.

Step 5: Response cycle.

Step 6: Summary and after-class task.
Intercultural communication competence (ICC) refers to the ability with which
individuals can properly use language and sociocultural knowledge to conduct
appropriate and effective communicative practice in three dimensions as 1) cognitive
dimension, 2) affective dimension and 3) behavioral dimension (Guangxi University of
Science and Technology, 2021). The cognitive dimension is evaluated by pre-test and
post-test on teaching contents, and the affective and behavioral dimensions are
measured with class observations. As for the cognitive dimension in detail, students
can understand and apply the cultural knowledge covered by the 4 teaching plans in

intercultural communication.
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Lesson
Module Objective ltem
Plan
1) English names and titles: Students
1 L1 English names and | 1, nderstand and apply the cultural
(6 hrs) titles l(Uﬂit 1 Meeting knowledge of English names and titles 120
people) in intercultural communication.
2) Etiquette of meeting and
1.2 Etiquette of introducing people: Students can
2 meeting and understand and apply the cultural 20
(@ hrs) | introducing people knowledge of rules of meeting and
(Unit 1 Meeting people) introducing people in intercultural
communication.
3) Telling and asking about time in
3 2.1 Telling and asking English: Students can understand and
about time in English apply the cultural knowledge of rules | 1- 20
@hrs) | (Unit 2 Discussing time) | ©f telling and asking about time in
intercultural communication.
4) Cultural conceptions of time:
. 22 Cultural Students can understand and apply
conceptions of time the cultural knowledge of time to| 1-20
6 hrs) | (Unit 2 Discussing time) | Schedule time and arange time in
intercultural communication.
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Lesson Plan 1

Unit 1 Meeting people

Module 1.1 English names and titles (6 hours)

Objective
Students can understand and apply the cultural knowledge of English names

and titles in intercultural communication.

Contents
1. Family names and their meanings
1.1 English family names and their origins
1.2 English given names and their meanings
2. Trouble with names and titles
2.1 Differences in the ways Chinese names and Western names are written
2.2 Differences between English titles and Chinese titles both in their written

forms and in their usage

Method of teaching (Task-based language teaching and experiential cultural

learning cycle)

Step 1: Pre-task.

The teacher introduces the topic of English names and titles to students
with clear and specific learning objectives and tasks to complete. Then students are
required to complete a pre-test paper about the topic.

Learning objectives for students to perceive:

O be able to understand English family names and their origins;

@ be able to understand English given names and their meanings;

® be able to identify the differences in the ways Chinese names and

Western names are written;
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@ be able to understand the cultural differences between English titles and
Chinese titles both in their written forms and in their usage;

® be able to correct or ask for confirmation when somebody gets their
names wrong.

Tasks for students to complete:

O A critical incident about English names and titles

@) English family names and their origins — listing, discussion & reading

®) English given names and their meaning — discussion & writing

@ Trouble with names — discussion, reading & listening

® Trouble with titles — discussion, reading & listening

® Addressing others by name or by title — role-play

Note: Tasks @ - ®) are a task set concerning English names and titles for the
teaching module of Lesson Plan 1. Task @ (a critical incident) is used as the lead-in
task to activate students’ cultural knowledge of English names and titles, while Task
® (role-play) is used as the final consolidation of the whole task set. In terms of the
teaching steps, except for Task ® (role-play) serving as the “Response” step, each
task should be completed in a cycle of “Participation — Description & Interpretation

— Presentation” (Step 2 to Step 5).

Step 2: Participation cycle.

Students experience an intercultural encounter or a task related with
English names and titles by reading, watching or listening to a critical incident / task-
related materials, with culture learning focusing on knowing how and language
learning focusing on receptive language skills.

Requirements on students individually:

O be able to understand the critical incident / task literally by reading,
watching or listening;

@ be able to feel and think about the cultural problem about English

names and titles presented in the critical incident / task-related materials.
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Note: Each student should suggest ideas as many as possible. And every

idea, no matter how silly it seems to be, should be written down.

Step 3: Description and interpretation cycle.

After a long list of ideas has been generated, students are put into groups
to discuss and evaluate with group members based on their description and
interpretation of the cultural trouble caused by names and titles reflectively, with
culture learning focusing on knowing about and/or why and language learning
focusing on language fluency. The teacher provides scaffolding and timely feedback
to students during their discussion process, aiming to support students in cultural
exploration and language fluency practice.

Questions for students to answer by discussion:

(O How to address Elizabeth Nora Smith in different situations?

@ How much do you know about English family names and their origins?

B What does your Chinese and English given name mean? And are there
any differences?

@ What are the differences in the ways Chinese names and Western names
are written

® What are the cultural differences between English titles and Chinese
titles both in their written forms and in their usage?

Requirements on students during collaboration:

@ listen patiently and share information actively with each other;

@ practice suspending judgment when comparing and contrasting cultures;

® do exercises on the language forms for interrupting, clarifying, confirming,
introducing, and correcting in meaningful interaction;

@ practice beginning a conversation, correcting or asking for confirmation

when somebody gets you wrong.
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Note: Students should read, listen to or search for information using the
Internet sources according to the directions constantly given by the teacher during

the description and interpretation process of cultural exploration.

Step 4: Presentation cycle.

Students make presentations in class based on their group discussion
results, with culture learning focusing on synthesizing knowing why and language
learning focusing on language accuracy. The teacher provides students with
scaffolding and timely feedback right after their presentation, aiming to support
students in cultural exploration and language accuracy achievement.

Requirements on students for presentation:

O practice summarizing notes

@ practice the “explanation-example” discourse pattern for presentation

® consolidate the study of language forms for interrupting, clarifying,
confirming, introducing, and correcting.

Note: Students should ask questions for clarification, correct or supplement
each other during the group presentation process. This would better their
development of intercultural communication competence by broadening and

deepening their cultural study collaboratively.

Step 5: Response cycle.

Students respond through active experimentation such as role-playing and
simulation games, with culture learning focusing on self-awareness and language
learning focusing on communicative competence. The teacher observes and
evaluates students’ performance, aiming to give comments and formative
assessment on students’ development of intercultural communication competence
in affective and behavioral dimensions.

Note: This is Task ® (role-play), which is used as the final consolidation of
the whole task set concerning English names and titles, as well as students’ active
experimentation with what they learn to function appropriately and effectively in

intercultural communication.
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Step 6: Summary and after-class task.

The teacher concludes the learning contents and asks students to check
against the specific teaching objectives and tasks provided at the very beginning of
this module study. Students are required to complete a post-test paper about the
topic. Finally, the teacher gives concluding remarks on students’ performance and

assigns a writing task to further students’ cultural study after class.

Learning materials

(1) textbooks & supplementary reference books
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(3) video and audio materials

. audio and vide.

» video materials for classroom teaching

Video-Australia

Video-America Video-America
U1S1 Convers U1 S1 Comvers U1 S2.Convers U1 S2.Convers U1 S3 Convers U1 53 Convers n attitude nway of telling n attitude
ation 1.mp3 ation 2mp3 ation 3.mp3 ation 4mp3 ation 5 Part ation 5 Part towards time.mp4 towards
1mp3 2mp3 time.wmy timewmy
07 08 0 Video-Chinese  Video-Conversa Video-How to
U251 Dialog U251 Dialog ~ U2.S1 Dialog U2 $1 Dislog U2 S1 Dialog U2 S1 Dialog attitude tion address
1.mp3 2mp3 3mp3 amp3 Smp3 6.mp3 towards starters MPG people MPG
time.wmv
13 14 15 16 17 182,53 How .
U2S1 Dislog  U2.$1 Diaslog ~ U2.$1 Telling U2 S2Intervie U252 Weeken doyoubecome ~ Video-Namein  Video-Scheduli Video-social
WORKSHEETS
Student A
What shall I call you?—role-play
et Approach a stranger and greet
f— him/here
Your name Goo Ling (.
P
same oftheforcgn | Lesie Dl
S Introduce vourself+
pY
2ad round:
o

Your name i

You've been told that the mame of the foreign
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Correct hisher address, and ask
him/her to call you the given name«

Respond to hisher confirmations
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Video-British Video-British
attitude way of telling
towards time.mp4

time.wmy

Video-indian  Video-introduc
attitude e people
towards formally.mpg

time.wmy.
H
Video-Thai Video-What's
Student B+

Respondtoit +

Respond to it and make sure how to
address himher+

Ask for confirmation+

Find the reasons why he/she has

made such a mistake and make sure

4 how to address himher

=
Show himher you know something

about Chinese naming system«

Respond to hisher address and ask
him/her call you the given name+




(5) peer evaluation form for oral presentation and role-playing

Peer Evaluation Form for Oral Presentation and role-playing«

Peer Evaluation Form for Group Presentation with PPT.

-
o
Name of Presenter: © T .
Evaluation item: Evaluation scaler ) Name of Presenter: -
1. The presenter spoke cleatly. © 1o 2¢ 30 40 56 o Evaluation item - Evaluation seores- .
2. The presenter spoke at 2 good volume.© 10 20 30 40 50 . 1. Organization and Clarity: viewpoints and responses are outlined both 30: a
3. The presenter spoke at 2 good pace.¢ 10 20 30 40 5 . clearly and orderly.
4. The presenter faced the audience ¢ e 2 3¢ 4 50 2. Use of Facts and Statistics: reasons, examples and facts are given to 30 .
5. The presenter appeared relaxed 1¢ 3.: 3¢ 4o 2.: - support viewpoint. <
6. The presenter had appropriate postures oo 200 3 4o S 3. Use of Argument and Rebutal: argrments made by the ofher teams are 1 E
7. The presenter used effective hand gestures.» 1o 20 30 40 5o, responded to and dealt with <Fectively.e
8. The presenter made eye contact with the audience.s | 1 2¢ 3¢ 40 50, f;”"" {ation Style:tone of voice. tee of gestures. and level of enthusios .
9. The report covers the3 situations.~ e 20 3¢ 4 Se - Presentation Style: tone of veice, wse of. gestares, and level of enfhnaasm ¢
10. The report was logically amanged 1o 2 3 4o 56 are comvineing to andience.
11. The presenter provided some good examples. o2 3 4 5o L 5. Teamwork: show tacit understanding and cooperation between team 10- .
12. The conclusion wrapped up the speech.¢ 1 20 30 4 L members.
Total scoree © a Total score:> 2 °
Explanation of scale: 1 = fail; 2 = unsatisfactory; 3 = pass; 4 = good; 5 = excellent- F
Interpretation of total score: 12 = fail; 13-24 =unsatisfactory; 25-36 = pass; 37-48 = good;
49-60 = excellent .
. Evaluator Group Number: -
. .
Evaluator Group Number: - Group- | Tteme| Tteme| Tteme| Tteme| Ttem«| Iteme| Tteme| Iteme| Tteme| Tieme| Tteme| Tteme| Total-|-
. Numbers| 12 2 3o | 4o 5 [ 70| 8 % | 10s] e | 125 Scoreq
Group+ | Ttem| Ttem.| Ttem:| Item.| Item| Item| Item.| Item:| Item+] Iremo| Item| Item]| Totals. Gl | o] ¢ o o) o] o] o) o] o) of o] 2
Number] 1o | 20| 30| 40| 50| 6o | 75| 8 | 9o | 100 | 110 | 12| Score| G2 ° ® ® ° ° v ® ® ¢ g g B E
Gle ER R R e | - - R o o El Gl | e | o] o] o o e[ e o] o] o o] E
G- ER c e[ - o | - o ER o o B Gl | o | o | o] o | o e[ o] o] o] ¢« ¢ - E
G3o o o o o - F) o o o o o o o o G3- - B B s s B F s P s a a E
G&- - |~ C - [ - v | - - v | < - - e G | e | o | | = < v <] <1 =1 <1 <] - E
(< ER c e[ - o | - o ER o o B & 1 ST T
G6= R ] E - R - - e
(6) teachers’ observation forms
Teacher Evaluation Form for Oral Presentations? «
@ Evaluation item< Evaluation scalec .
Grammar « Verb Forms+ le 20 3¢ 4o 3¢ .
Anrticless 1e 20 3+ 4o 3¢ .
Prepositions< 1e 20 3e 4e 5e .
Word Choice~ le 20 3¢ 4o 3¢ .
Sentence Structures 1e 20 3¢ 4o 5¢ .
Others 1e 20 3¢ 4o 30 .
Total score: « o .
Presentation | « .
Comments< @
Explanation of scale: 1= fail; 2 = unsatisfactory; 3 = pass: 4 = good: 5 = excellent
Interpretation of total score: 6 = fail; 7-12 = unsatisfactory: 13-18 = pass: 19-24 = good: «
25-30 = excellent
Integrated English — Obsevation Form
Class A: English Business (34 students) Teacher: Li, Caixia
Class Att Group Participation Presentation Role—playing perfor
Student Group " - - - - " . " - " . "
No. Name No. 11. [11. [11. (11. (11, [11. [11. [12. |unit|unit|unit|unit|Rema |unit|unit|unit | unit|Rema (unit|unit|unit |unit Remarks
- © o [10 |13 |17 |20 |24 |27 fo1 | 1-1 |1-2 |2-1[2-2 |wks |1-1 |1-2|2-1 |2-2 | rks |1-1|1-2 | 2-1 | 2-2
Unit 1 Meeting people Gy Pyprer
Quize Cyrita oy
e 18, Dontwomy too much, Jave. Yowrson ____homealready: Lat's go back apd check itout...
ngusge Knoudedge . £) serumed Bywillswm
- Languzge Knowdedge ©) b rerumad. D) mey have erumad
Directions: There sre For esch 0. The rules for casel e social situation. -
choices marked with A), 8} €], snd D} Choose the one that best completes the A)with By Cyter Dyer .
sentence... .
1 many le's Last aperson was. liCloze .
) showing Bjoamed  Cysad D indicatss inthe box o passge f
2 Thers are rules and of each inserted in the corresponding blank. The words can be used OMCE ONLY.
A) taien precadence over Bjmads introductions to . )
[ pe—— [ —
3. An incressing mumber of women are choosing to their original family name sfter A) Unless B primary Comdnnz Dj zanting E)details
iz —_— = N F) potentislly G) diffrently ) approprists ) opportmity ) swiowardnass |
Al commpromiss Bycetsin C)mcognize D) provide K) parias LjAlough  Mxommon ¥ypracedance ) simuations
4. Petnames s oftenussd, even____ formal occasions. o &
Ayon Bywith eyt Dyin. The pumposs of introducing peopls is 1o Sve fiem am (1) to £et 1o Jmow =sch ather
5. Yousss,in Chinawomen donot____hair rusbands'names. They___ theirowa. This mesms thar yor mesd to mersion the names of Both 2), Teually yon osis at the perzon
e B kep ou e sy = end Tism you £ivs thenams ofth perscn being
rm—— you &1 iz minformal ssin, (4 s liks D, R, M. And M.
should be s ke (5). < e person you e introducing.
Dy with., 0 shonld be imtoducad to wha OF
conrss | this iz not ways sy to dacide, In 2 budmess sision, rank and amthodty e e
Dytold . eteminants. In ofer siveaions, elder pecpis tak= (5) over yourzer on=s,
veomen overmen, When introduacing people, be carsfl to £veid (2]
Dyfor s 4 orp— .
c D) mever, :
ﬂ*“‘*‘"‘m';‘)m’hm“’g‘) ' I Transiation.,
A Directions: Transiste the following sentences into Engish with a word or phrse given..
D) idamtity .
stend forin the neme Cacil B. DeMiLle? . 1 =5
i Dyicemtity . 2 T ERAR.
immmigration zv.
A . Syen Dy wits 3
13. I it accaptable fora young Amsrican to grest Sisnds ___skug?., 4  Qiewiss).
A Bywith © Dby, s  frage
15. st do the Britsh do when they arsintroducsd____ amew parsor? . s
At w Cyen D) for., 7.
16, Trymotto___ amess in thekitchent., 3
A) maks Bjtaks Cyus D) offer s °.
17 Fisvwissto____sbolidsy in this sasson . Bt
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(8) exercises on the language forms & writing assignment on cultural study

UNIT ONE: MEETING PEOPLE "

wokpsTUDY _ becalled
Wonks Lcas. Fuamples and Erercmes

be known as

To name’ is 10 officially give someone @ name. expecially @

ol in spokem English in the place of mames when you

111, Repiace the underlined words or phrases in the following sentences with  words  or
phrases from the text that best Aeep the meaning of the aviginal.

1 Listem 0 cnch marme ane gt it drm b the henchets hevide cach masme (5 5)

e oo s mame. oo when vou o ot meed 10 e

Writing Assignment (Group Research):

Conduct research in the library or on the Internet with group members,
and prepare a five-minute oral presentation about: a) how Chinese
parents give names to their children; b) the changes in Chinese naming
rules in recent years. Your presentation will be more substantial if you
analyze regional differences or reasons of changes. Make an outline or
prepare a small set of PowerPoint slides. The passage on Page 11 is for [

your re ference.

Essay Title: Chinese Naming Culture
Essay Number: 2708756
Deadline:

Online learning resources
(1) online platforms (micro lectures and videos)
https://www.xueyinonline.com/detail/236076815
https://hikeweb.zhihuishu.com/RSRCcenter/resourceCenter/sharedQuestionB
ank/resourceDetails/1684?VNK=c871f2f3
http://eol.exust.edu.cn/meol/index.do
(2) other websites for audio and video materials, reading materials,
published research papers, and exercises
https://ieltsliz.com/ielts-listening-english-names/
https://www.englishclub.com/speaking/titles.php
https://ieltsliz.com/listening-practice-for-english-names/
https://www.pigai.org/
https://www.fifedu.com/iplat/htmUl/index.html


https://hikeweb.zhihuishu.com/RSRCcenter/resourceCenter/sharedQuestionBank/resourceDetails/1684?VNK=c871f2f3
https://hikeweb.zhihuishu.com/RSRCcenter/resourceCenter/sharedQuestionBank/resourceDetails/1684?VNK=c871f2f3
http://eol.gxust.edu.cn/meol/index.do
https://ieltsliz.com/ielts-listening-english-names/
https://ieltsliz.com/listening-practice-for-english-names/
https://www.pigai.org/
https://www.fifedu.com/iplat/html/index.html
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https://max.book118.com/html/2012/0409/1545370.shtm

Evaluation

1. Observation

(1) Class attendance

(2) Group participation

(3) Presentation

(4) Role-playing performance
2. Checking

(1) Pretest—posttest

(2) Exercises

Pretest and posttest paper
Objective 1: English names and titles

Students can understand and apply the cultural knowledge of English

names and titles in intercultural communication.

1. Which of the following is a surname instead of a given name? ( )
A. Morgan
B. Ruth
C. David
D. Joseph
Correct answer: A
2. Which of the following is a given name instead of a surname? ( )
A. Hardy
B. Simon
C. Miller
D. Edwards

Correct answer: B
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3. Which of the following family names indicates the job a person’s ancestor did
in ancient time? ( )

A. Hall

B. MacDonald

C. Green

D. Weaver

Correct answer: D
4. Which of the following family names shows who a person’s ancestor was in
ancient time? ()

A. Gardner

B. Harris

C. Taylor

D. Wood

Correct answer: B
5. You have to make a phone call to Ann Smith, who you just know by name on a
customer name list. Which of the following is the most appropriate way for you to
address her? ()

A. Lady Ann

B. Miss Smith

C. Mrs. Smith

D. Ms. Smith

Correct answer: D
6. You are going to visit an American professor named Steve Kulich in his office.
Which of the following is the most appropriate way for you to address him? ( )

A. Steve

B. Teacher Kulich

C. Prof. Kulich

D. Mr. Kulich

Correct answer: C
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7. Which of the following is the right way to file away the name for future
reference? ()

A. Ann Smith

B. Ann, Smith

C. Smith, Ann

D. Smith Ann

Correct answer: C
8. You are cheering for an American professor named Steve Kulich in a basketball
game on the spot. Which of the following is the right way for you to cheer for
him? ()

A. Go, Steve.

B. Go, Kulich.

C. Go, Prof. Kulich.

D. Go, Mr. Kulich.

Correct answer: B
9. Which of the following family names tells where a person’s ancestor lived or
came from? ( )

A. Smith

B. Williams

C. O’Neil

D. Hill

Correct answer: D
10. If a Chinese girl named Xia Liyun (E i) attends an international conference
and wants to make sure her name enters the name list under the right
alphabetical letter, which of the following is NOT the correct way for her to
register for the conference? ( )

A. L. Xia

B.L.Y. Xia

C. Xia Liyun

D. Xia, Liyun

Correct answer: C
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11.How should you address an elder lady when asking for directions in street? ( )
A. Grandma
B. Madam
C. Lady
D. Ms.
Correct answer: B
12. How should you address a bus driver who is not wearing a nametag? ( )
A. Bus driver
B. Man
C. Sir
D. Brother
Correct answer: C
13. If a married woman uses her husband’s family name instead of her own, her
original family name is called her . ()
A. first name
B. maiden name
C. given name
D. nickname
Correct answer: B
14. Which of the following names is NOT written in the right way? ( )
A. Emma Jones
B. Rodgers Susan
C. Ivy Russell
D. William Thompson
Correct answer: B
15. In English-speaking countries, a person’s surname is usually their . ( )
A. first name
B. middle name
C. last name
D. maiden name

Correct answer: C
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16. If a woman is addressed as Miss Johnson, she’s probably . ()
A. Unmarried
B. Married
C. Divorced
D. Single
Correct answer: D
17. If you and your boss are on a first name basis, your relationshipis . ()
A. less formal than usual
B. more formal than usual
C. more romantic than usual
D. friendship
Correct answer: A
18.If a senior male executive asks you to do something, you can reply with “Yes,
0
A. Sir
B. Dear
C. Mister
D. Man
Correct answer: A
19. What’s a short or cute name that’s only used by close friends and relatives
called? ( )
A. a common name
B. a household name
C. a nickname
D. a given name
Correct answer: C
20. After Grace Jones married John Smith, her students called her . ( )
A. Mrs. Jones
B. Miss Smith
C. Mrs. Smith
D. Mrs. Grace

Correct answer: C
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Lesson Plan 2

Unit 1 Meeting people

Module 1.2 Etiquette of meeting and introducing people (4 hours)

Objective
Students can understand and apply the cultural knowledge of rules of meeting

and introducing people in intercultural communication.

Contents
1. Protocol of introducing people
1.1 Rules for making introductions
1.2 Introducing people in formal and informal situations
2. Etiquette of meeting people
2.1 Different etiquette of meeting and introducing people from different
nations and cultures

2.2 Etiquette of meeting and introducing people in China

Method of teaching (Task-based language teaching and experiential cultural

learning cycle)

Step 1: Pre-task.

The teacher introduces the topic of etiquette of meeting and introducing
people with clear and specific learning objectives and tasks to complete. Then
students are required to complete a pre-test paper about the topic.

Learning objectives for students to perceive:

@ be able to understand the rules for making introductions;

@ be able to explore the differences between introducing people in formal

and informal situations;
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® be able to explore the different etiquette that is involved in meeting and
introducing people from different nations and cultures;

@ be able to explore etiquette of meeting and introducing people in China
by a simple survey;

® be able to behave appropriately and effectively by asking for and giving
information in the context of the etiquette of meeting and introducing people.

Tasks for students to complete:

@ A critical incident about etiquette of meeting and introducing people

@ General rules for making introductions — reading & discussion

® Introducing people in formal and informal situations — reading, listening
& discussion

@ Different etiquette of meeting and introducing people — listening,
reading & discussion

®) Getting acquainted in China — survey, discussion & writing

® Introducing and meeting people — role-play

Note: Tasks O - ® are a task set concerning etiquette of meeting and
introducing people for the teaching module of Lesson Plan 2. Task @ (a critical
incident) is used as the lead-in task to activate students’ cultural knowledge of
meeting and introducing people, while Task ® (role-play) is used as the final
consolidation of the whole task set. In terms of the teaching steps, except for Task ©
(role-play) serving as the “Response” step, each task should be completed in a cycle

of “Participation — Description & Interpretation — Presentation” (Step 2 to Step 5).

Step 2: Participation cycle.

Students experience an intercultural encounter or a task related with
etiquette of meeting and introducing people by reading, watching or listening to a
critical incident / task-related materials, with culture learning focusing on knowing

how and language learning focusing on receptive language skills.
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Requirements on students individually:

@ be able to understand the critical incident / task literally by reading,
watching or listening;

@ be able to feel and think about the cultural problem about etiquette of
meeting and introducing people presented in the critical incident / task-related
materials.

Note: Each student should suggest ideas as many as possible. And every

idea, no matter how silly it seems to be, should be written down.

Step 3: Description and interpretation cycle.

After a long list of ideas has been generated, students are put into groups
to discuss and evaluate with group members based on their description and
interpretation of the cultural trouble caused by etiquette of meeting and introducing
people reflectively, with culture learning focusing on knowing about and/or why and
language learning focusing on language fluency. The teacher provides scaffolding and
timely feedback to students during their discussion process, aiming to support
students in cultural exploration and language fluency practice.

Questions for students to answer by discussion:

O Why does Susie get so angry while the woman touches her son?

@ Do these rules for making introductions apply in China?

® How to introduce people in formal and informal situations respectively?
Are there any differences? And what are they?

@ How much do you know about the possible cultural differences in
meeting and introducing people from different nations and cultures? What are the
major differences in terms of greeting, eye contact, handshake, small talk, proximity,
and speech style?

® What are the rules of meeting and introducing people in China?

Requirements on students during collaboration:

@ listen patiently and share information actively with each other;
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@ practice suspending judgment when comparing and contrasting cultures;

® do exercises on the language forms of introducing people, and asking for
and giving information about the etiquette of meeting and introducing people;

@ practice meeting and introducing people.

Note: Students should read, listen to or search for information using the
Internet sources according to the directions constantly given by the teacher during

the description and interpretation process of cultural exploration.

Step 4: Presentation cycle.

Students make presentations in class based on their group discussion
results, with culture learning focusing on synthesizing knowing why and language
learning focusing on language accuracy. The teacher provides students with
scaffolding and timely feedback right after their presentation, aiming to support
students in cultural exploration and language accuracy achievement.

Requirements on students for presentation:

@ practice summarizing information collected

@ practice the “explanation-example” discourse pattern for presentation

® consolidate the study of language forms of introducing people, and
asking for and giving information about the etiquette of meeting and introducing
people.

Note: Students should ask questions for clarification, correct or supplement
each other during the group presentation process. This would better their
development of intercultural communication competence by broadening and

deepening their cultural study collaboratively.

Step 5: Response cycle.
Students respond through active experimentation such as role-playing and
simulation games, with culture learning focusing on self-awareness and language

learning focusing on communicative competence. The teacher observes and
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evaluates students’ performance, aiming to give comments and formative
assessment on students’ development of intercultural communication competence
in affective and behavioral dimensions.

Note: This is Task ® (role-play), which is used as the final consolidation of
the whole task set concerning etiquette of meeting and introducing people, as well
as students’ active experimentation with what they learn to function appropriately

and effectively in intercultural communication.

Step 6: Summary and after-class task.

The teacher concludes the learning contents and asks students to check
against the specific teaching objectives and tasks provided at the very beginning of
this module study. Students are required to complete a post-test paper about the
topic. Finally, the teacher gives concluding remarks on students’ performance and

assigns a writing task to further students’ cultural study after class.

Learning materials

(1) textbooks & supplementary reference books

- XTERBEEEN

Getting acquainted
in Canada

Encounters with Westerners:
tmproc g Skalls i Enghsh amd Intercaltural Communicaton

BSTALZERRAETS
—— L J AT e

=M

The protocol ;
of introductions
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(2) PPT

T

Susie, an Anericaa living in China, broaght ber four-year-old son f a pack one
Task fanction Teaching focus aftemoon to lethim play. As be was playing beside her, however, she looked
. ) X _ 7 .+ Seactvate e knowlede of heals| | 10w a noticed maay peopl starig a ber child. Affera few miontes, au
Etiquette of meeting and introducing people Prining o kag Lot elderly Chinese woman walked up with a big smile aad reached down aad patted
- the boy's head. “ B ETE! " she said. She then proceededto b his
2. Howto introduce peope? st ke cheeks with ber band. A the woman was touching his face, bowever, Susie
—teadg. listening & T 1 ““‘“““sg - 7 M‘;“‘ o quickly reached down and picked the boy up. “How dare you touch my son!” She
dicussion ae m‘“"‘”ﬂ‘g ks b yelled at the woman angrily
mformal situations. Questions:
+ s practice using 2 dictionary to 1. Why does Susie get so angry while the woma touching her son?
explore polysemous words. n ‘ﬂ 4 - ¢
3. Language work Lingisic |* Ssmvestai cobocations based on 2Bt oes s el Anteenn opsaic
o verb + nown combations. Answer:
g - ol vl 1. The woman isinvading the personal space of ber son
:L::'? e it 2. Americans generally prefera large distance between strangers asd them,
FE—— S pocics B commaaiy especally when one’s own child isinvolved.
2 m”‘"“"“‘ PP | Consobdation | fuctions they have leamed i this task
™ setina semi-authentic stuation.

o vl

1) Rules of introduction in China and in Western countries —

Look at the following rules and decide: (1) Do these rules apply in -
China? and (2) Do you think they apply in Western countries?

Rule 1: Titles and full names must always be used in an introduction.
Rule 2: A woman is always introduced to a man first.

Rule 3: You should never use a political or religious fopic to get the
conversation started.

Step One (individual work, 2 min): Put atick (¥) in aa appropriate columa R = | Sl == =
of the table below { =
Step Two (group work, $ min): compare your ideas and then discuss with -
your group members about the following questions with explanation.

1) which rules do you like/dislike?

2) would you like to change anything?
Step Three (Group report):

‘This is an open discussion. None
of these rules is applied 100% in
China or in Westem countries.

(3) video and audio materials

CABDOUT L SOIMCE A G
MO SCROCRE MG S

sudio materlals for ¢, audio and vide... > video materials for classroom teaching v o 1R video materials f

- H
Video-America  Video-America  Video-Australia Video-British Video-British
U1 51 Convers U1 S1 Convers U1 S2 Convers U1 S3 Convers U1 S3 Convers n attitude n way of telling n attitude attitude way of telling
ation1mp3  ationZmp3  alion3mp3  ationdmp3  alionSPart aiion Part towards timempd towards towards timemp4
1.mp3 2mp3 time.wmv time.wmy time.wmv
07 08 1" 12 Video-Chinese Video-Conversa Video-How to Video-Indian Video-introduc
U251 Dislog  U2.S1_Dialog U251 Dislog  U2.51 Dialog attitude tion address attitude e people
1.mp3 “2mp3 3mp3 4mp3 5mp3 “6mp3 towards starters MPG people MPG towards formally.mpg
time.wmv time.wmv

0 0 O 0

13 14 15 16 17 18U2.53 How 3
U2S1 Dislog  U2.$1 Dislog U251 Telling U252 Intenvie U252 Weeken doyoubecome ~ Video-Namein  Video-Scheduli Video-social Video-Thai Video-What's



(4) worksheets for students

Hzmkia.
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frem e Usicn of Chi

i bread from the Minisiry of Edmcation 4

F the Heijing Teacken

ary of Education «

+ head from

Be Ministry of Feacign

(5) peer evaluation form for oral presentation and role-playing

Peer Evaluation Form for Oral Presentation and role-playing~

Peer Evaluation Form for Group Presentation with PPT.
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v
M
Name of Presenter: ¢ R .
Evaluation itemo Evaluation scale- . Name of Presenter. «
1. The presenter spoke dleadly. © To 20 3¢ 40 3¢ o Evaluation item < Evaluation scores: -
2. The presenter spoke at a good volume.» 1o 20 30 4o 50, 1. Organization and Clarity: viewpoints and responses are outlined both 0 E
3. The presenter spoke at 2 good pace. 10 20 30 4o e . clearly and orderly.<
4. The presenter faced the audience. - e L 2. Use of Facts and Statistics: reasons, examples and facts are given fo 30 .
5. The presenter appeared relaxed o 2 3 40 5o L support viewpoist, +
6. The presenter had appropriate postures.< o A L L 3. Use of Argument and Rebuttal: arguments made by the other teams are 20 P
7. The presenter used effective hand gestures.’ 1o 20 30 4a 50 4 responded to and dealt with effectively.c
8. The presenter made eye contact with the audience.s | 10 20 30 4o 50 e R s evel of ot "
9. The report covers the 3 situations. o 20 3¢ e 50 L - Prescntation Siyle: tone of voice, use of gestures, and level of enthusiasm - ’
10. The report was logically amranged. e 2 3¢ 4da S50, are convincing to audience. < : )
11. The presenter provided some good examples.¢ 1o 26 30 de S0 . 5. Teamwork: show tacit understanding and cooperation between team 105 »
12. The conelusion wrapped up the speech e 2 3¢ de S0 L members -
Total score:¢ ¢ P Total score:s ¢ »
Explanation of scale: 1 = fail; 2 = unsatisEactory; 3 = pass, 4 = good; 5 = excellents S
Interpretation of total score: 12 = fail: 13-24 = unsatisfactory; 25-36 = pass; 3748 = good;
4960 = excellent ,
¥ Evaluator Group Number: -
M
Evaluator Group Number: « Group- | Ttem| ltem| ltem) Iteme) Iteme Item| Item Item| lteme) Iteme) Item) Item Total-|.
. Numberd 1v 2 30 4 5¢ 6 8 9 | 10| He| 124 Score
Group' | Iteme| Item<| Item<| Item+| Item+| ltem<[ Item«| Iteme[ Iteme[ Itemo| Item| Iteme| Totale]. Glo ‘ ‘ ‘ z z - - - : : : : :
Numberd| 1e | 20 | 3¢ | 4o | 5| 60| 7o | 8 | 9o | 10¢| 1l | 120 | Scored| G2 ¢ ¢ ¢ ° ° » » » ¢ ¢ ¢ ¢ L
Gle | o | o] o] o] o ¢ o « o« « o o] « | 6] o] «| ¢ =] =] =] =] =] «] =] =] =] =«
G- o | - o - B e e - - = B EmS Gt | | o] ¢ 2| ] <] ] o1 < =] =] [ +
G3o o o o o o B B B B B B o e G| | ¢ ¢ =1 =1 =1 =1 » p p B B p
Ga- B B B B B - - - - - - - Em S G T T T T T T T . . — -
G | o -] -] - -] - [ - -] -] -]+ e = — T e e B
G6- B B B B B - - - - - - - Em S
y .
(6) teachers’ observation forms
Teacher Evaluation Form for Oral Presentations® «

a Evaluation item~ Evaluation scale” .
Grammar ¢ | Verb Formse 10 2 3e 40 EEI
Articles 10 20 3a 40 S50 .
Prepositions< 1e 20 3 40 50 .
Word Cheices 1 2 32 4s S5e .
Sentence Structures 10 2 30 40 50 .
Others 1 2e 3 40 50 .
Total score: « - .

Presentation | +

Comments« <

Explanation of scale: 1 = fail: 2 = unsatisfactory: 3 = pass: 4 = good: 5 = excellent

Interpretation of total score: 6 = fail: 7-12 = unsatisfactory: 13-18 = pass: 19-24 = good: +

25-30 = excellents

Student
No.

Integrated English — Obsevation Form
Class A: English Business (34 students) Teacher: Li, Caixia
Grou Class Att Group Participati Presentation Role—playing perfor
Name No. P 11. [11. [11. [11. |11, [11. [11. [12. (unit|unit|unit|unit|Rema (unit|unit|unit|unit|Rema |unit|unit|unit|unit Remarks
3 06 |10 |13 |17 [20 |24 |27 |01 1-1 | 1-2 [ 2-1 | 2-2 [ rks | 1-1 | 1-2 | 2-1 | 2-2 | rks | 1-1 | 1-2 | 2-1 | 2-2




(7) quiz paper
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) . A) maka Ejmeant Cyaka Dj prafer .,
Unit 1 Meeting pecple ! 18, What's the Chiness____of &7,
Quize A) squivalent Bjnsme Cytitls D) idemtity..
19. Dor't woury too much, Tane. Yourson home slready. Lat's 2o back and chack it out...
A) r=tomsd B)will smtum
I Language Knowledge., € has reromad D) may hava reremead
Directions: There are 20 incomplete sentences inthis part. For each sentence there are four 20. Tha rules for casual politanass vany tha social sitearion. .,
choices marked with A}, 8] €), and D} Choose the one that best completes the A with Ejte Cfer Djen .
sentence.. o
1. Along timeage, many psople’s last names something sbout who the personwas. Il Cloze .
A) showing E)namad C)zaid D) indicatas ., Directions :Decide which of the words given in the box below would best complete the passage it
2 Thesaszo amdthe &i ef2ach s b2 inserted in the corresponding blank, The werds can be used ONCE ONLY. .
A) taken pracadancs over E)mads imtroductions 10 .. .
C) takem over D) taken into sccoumt ., -
3. An incresmsing number of women am choosing to their criginal family name afer }‘_"-ﬂeﬂ_ gm C)making Dysetting JEJM -
J ¥ 2
A compromisa B)eeain Cyrcoemiz D) provids K partiss LyAlthoush  Myommon ¥) precedence O situations
4. Petnsmes s oftmussd, svan formal pcasions... g
A) on E)with Cyef Djin. The purposs of introdicing paopls is to sive fham an (1) to g2t to koow each other
5. Youses, in Chinawemen do not their busbands’ names. They thamis oW, This masns that younasd to mention the names of both {2), Ususlly you lock st the person
A) mse.. mss B) uss. ke . you ar2 ing somams 10 and say thei and them you give thanama ofthe parson being
€) kesp ... take D) take. kesep., i (5] ¥ou &= in ani samting, (4), tles like Dr, Riev, M. And Mz
6. Isthis your first visit China?., should ba usad . It show that you a2 awar2 of the {3), of the parzon you a2 mwroducing.
A) oo E) in <) w© D) with.. The finst st=p in (8) introductions is to decide whe should be introduced to whom OF
7. Aman pemad Teylor usually did atailor’s work. . course , this is not dlways emsy to decide. In @ business situsion, tank and authedty are e
A) showed B)asked Cycdled Ditold .. o) dsterminants In ofher situstions, older people take (8) over younger ones, and
8. He likes to beaddressad *3ir’ or ‘M Partridge’. . woman ovarmen. people, be carsfiel © ‘sensitive topics such as
A) with Bya Cyto Djfor . i politics. H ion doss nothing other than creara {10)
o He Imewher, but they ars 1o longer frisnds |
A) aver E)onca Cyaven D) naver., '
10. Them it dawnad me thar [ should try another mail box.., I Translation .
Ao Eja Cyen Dyin
11. Mor= and mere unmarrisd womsn ar= now using the M Directions= Translate the following sentences into English with  word or phrase given, .
A) title E)name C)initial D) identity ., N
12. What doss the “B” stand for in the name Cecil B. DeMille?., 1 EFdge s, SbfRsATERE T ENENAEER. (e precadmoz ovar).,
A) titls B)nams C)initial D) identity ., 2. PERE—P AEREEE, FE—SERAESRS, AFSREAERAR.
13. Tam dlso Lok ‘ard to gatting i immi law., (volunteer).,
Ao E)by Cyen D) with ., 3 FEESRSSHEIET. (beacquantdwith)
14. Iz it acceptabla fora voung Amarican to grest frisnds ahugl., 4 EEDNTE. FREEREAAFEC: FEEETEIUE. (ikewis),
A)to B)with Con D) by 5. EMEHRES. AT CANAEEERS SEHER. (vazedy).,
15. Wht do the Britizh do when they ar= introduosd apew parson?., 6. EN&F, EftaE FHRETLESIAMETFFNERT (atnama. . titls).,
Ao E)with Cyen Dj for., 7 WEPEE, ALESEFDEERTSE. (gadovnd .
16. Try not to amess in the kitchen! ., 8 NEF)EVSH ) EFRE. (aquainmes)
A) make E)tske Cyme Dj offer.. o FESFHNEN T &S TTE. (withthebelped)
17.Ttis wiszto aboliday in this season... 10. R ERME—TF . (inroduce) .

(8) exercises on the language forms & writing assignment on cultural study

@ Wfenme's rescarch. she made scme very valasble dicoverics (coune 5. 9)

Exercise o Do PE——
L S——— et s during e day. Ok p. 10)

Part One and Two L They_ egmn ot oo s largs some. (grindp 10)
L Fllim the blank with an appropriste word. 9. Biforr cach clam, the teacher 0 s if amy st weve abwent. (sl 3 10)
1 Now sy ___ what priciplethe leser heve boen 10, Falacso e o pecple o 9.'chok._(reervation . 13)

Ao phe B omgma  C m_pweed D gwp Doy weking wih chideen? fexpesience . 13)
2 Lok overthe char and y % i ot why th s e aranged ___ 8wy 12 Mymotersways ________ ifwe domt aerve when we sy we will. (kw5 14)

™ 5o cw D we "o me Vet my chogee
3 New puthe it ___ siphabesienl onder down the right hand cobmn. okt . (o . 14)

A w . c u D e " Mary's s came back sty sfer 10 days. Goy 3. 141
A Thinpersom west ot o fsh 15, 1 o b bter

A w B e c oo D = 16, It coher shudents s he Party
5 Pet e e ofen st evem _ ol oceasioms. 17, That bt ofthe form i for UK ciirms - # o't

A ™ c o D - S or ‘Me Pavidge (nbdens 161
6 the comversaion thee problems cterod wih sames amd___ of s " Lame it

P, (- € o O s 20 The compamy b changed e of i werking pecties
7. Rendthe tpesrie o find et wht peple sy _ the fobowing canen —

A o 5w Cow 0 e 31, The b willapply oqusly 0 oem amd women excepe materny feave (came . 16)

. e In Wesmin, packens of Crparetes come w4 gomerarmens heath warmng e, G
i o e stion s mormig (3¢ . 30)

. - "
A come_mkmg B comng ke C. commg kg D, come ke 5 T mow et sy g wh o cll cch b . 1)
10 Yo i o wmen s ok _ e b’ e, Thy_ he own & lmilaf ot 3
A - L e d L D ke Aoy T W sugucaty ther e help | fioed the right persen (p.21)
5. e o v __ Che?
- " . cw e Part Three & Four
L Collcuion
1 Cottoction
[ specilschotip____ sty w3 |53 131) 17 ST F
' 2 The Swien el oen. e rwe World Wars. (ke p 13) bl 118 ¢
2 3 The Pilgrion come o America after how religrous bebchs  (persconte 9. 40
3 S— A Chmioman Mo s ____ the Poople's Republie of China. (oo p. 34)
. o w cheaner o e Nonpital o & Mg . (e . §) S The puarpone of 8 comchusion is 10 ____ the meaim poses of the anticke (summ p. 35)

b

Assignment & Check
2) Getting inted in Chi rvey, di: ion & writing (P.24)

Step1 Chinese way of meeting and introducing people—survey & discussion
(1) interview 10 people from different walks of life. If an interviewee cannot

speak English, Chinese has to be used.

(2) review Question forms in I11/3/2(“‘Language work”. Page 23 of Ss” Book)

because you may need these forms in the survey.
(3) summarize the data you have collected during the survey.

Step 2 share your findings in the group discussion, and come up with the common

practices among the Chinese when they meet and introduce people.
Step 3 write an article entitled “Getting Acquainted in China™
Note:

(1) this task will help you consolidate what you have learned in this task set:
(2) you have to follow the structure of the text when you write the essay.

Essay Title: Getting acquainted in China
Essay Number: 2708802
Deadline:

o Thywee o oty iy Deforeseaching a5 . 37)
T My prndtaher whem b wan twelve sea . 34)

B ey s o the 3! e o (B measmsms (403 300

9. We___ happily __ five years. (maery p 40)

10 Wo're g b0 ot purte b cesbership e thin yeu. (give . 52)

11, Zhoo Enlet e Chimese Revolution, (devose p. 52)

12t w0 __ e thigs Lt me do i by sy i . 330

13, Plowse__ thee formsbefore you b bere (68 p. 21}

1 Replac with words or
phrases mcaming of the arrgimel.

1 Vo a sk 0 i youe oy o # o (. 23)

2 There s mny ways 1o give oher gl on o form (. 34)

3 M catng Mg wos Ressan (. 31)

4 The following. e

3
When b visied Chis = 19480 b i the Clumene Conal Syemphony (p.12)
[T ——

Chuarchil wom the Nobel Prige for Lierstare i 1953 (9. 13
He was & urnaio and  sokdher hefore be it i pobiscs (9. 33)
Churhil wan o sodicr i e Biish Arwey (. 1)

L Tramlation

ARG E OV R .. (world-wide fame p.33)
B0 LLRMUL ERERY. (afoolp. $3)

AR 0 % IAA . (im advance p. $3)

RSN FREN. (poll one’s log p. 3)

RSN WRWRH, WS, (poir off p. 54)

WA BRI F M. (e up p.SS)

AW K. (look forward 1o p.45)

SRR AN O A0, FRCHRERAN. (approaching p. 20)

IR AR A, (make friends p. 45)

AF . E-RREHRNE. §6 VRLD. D P SRANED. 07 VSN
R R RO BN T PRRS. 199 ¥, REGNABRATHG
W HEARERANCHLE. BRI IRANG. £5 AREW2H. (o,
. 12, couse, devore, persecte . 13, give. doy)

o AR, LY. 0T

T " m PHM T —ABART.
RONE FERMEBOER. HMNK. VRTEAH LI RRRIT 54— RRN, B
ARHL . (work revervasion, mivnce, mix, expericace. axviows, joy. sccident, )
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Online learning resources
(1) online platforms (micro lectures and videos)

https://moocl.xueyinonline.com/nodedetailcontroller/visitnodedetail?cours

eld=236076815&knowledeeld=765499264

https://hikeweb.zhihuishu.com/RSRCcenter/resourceCenter/sharedQuestionB

ank/resourceDetails/1684?VNK=c871f2f3

http://eol.gxust.edu.cn/meol/index.do

(2) other websites for audio and video materials, reading materials,
published research papers, and exercises

https://www.pigai.org/

https://www fifedu.com/iplat/html/index.html

https://max.book118.com/html/2012/0409/1545370.shtm

https://www.englishclub.com/speaking/greetings-quiz.php

https://www.rightattitudes.com/2007/11/03/etiquette-protocol-introducing-
people/

https://janejacksoncoach.com/business-etiquette-how-to-make-

introductions/

Evaluation

1. Observation

(1) Class attendance

(2) Group participation

(3) Presentation

(4) Role-playing performance
2. Checking

(1) Pretest-posttest

(2) Exercises


https://mooc1.xueyinonline.com/nodedetailcontroller/visitnodedetail?courseId=236076815&knowledgeId=765499264
https://mooc1.xueyinonline.com/nodedetailcontroller/visitnodedetail?courseId=236076815&knowledgeId=765499264
https://hikeweb.zhihuishu.com/RSRCcenter/resourceCenter/sharedQuestionBank/resourceDetails/1684?VNK=c871f2f3
https://hikeweb.zhihuishu.com/RSRCcenter/resourceCenter/sharedQuestionBank/resourceDetails/1684?VNK=c871f2f3
http://eol.gxust.edu.cn/meol/index.do
https://www.pigai.org/
https://www.fifedu.com/iplat/html/index.html
https://max.book118.com/html/2012/0409/1545370.shtm
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Pretest and posttest paper
Objective 2: Etiquette of meeting and introducing people
Students can understand and apply the cultural knowledge of rules of

meeting and introducing people in intercultural communication.

1. Choose the best meaning for the phrase “What’s up?” ( )
A. There’s something in the sky. What is it?
B. What have you done since | saw you last?
C. I don’t know what the meaning of the word “up” is.
D. This doesn’t mean anything.
Correct answer: B
2. If you were performing introductions among the following people, whom would
you mention first? ()
A. A president of a company
B. A client
C. A manager
D. An outside consultant
Correct answer: A
3. James Smith is a doctor. Which one of these is the most formal way he could
introduce himself? ()
A. My name is Dr. James Smith.
B. ’'m James.
C. My name is James Smith.
D. ’'m Jim Smith.
Correct answer: A
4. What are the first things we say to people when we see them? ( )
A. Farewells.
B. Greetings.
C. See you later.

D. Take care.



191

Correct answer: B
5. You have just been introduced to a new colleague with “This is James Smith,
who’s joining us today.” What should you say as responding the situation
appropriately? ()
A. Good afternoon, Dr. Smith. How do you do?
B. Hello, James. Pleased to meet you.
C. Nobody told me we were getting a new team member !
D. It’s my pleasure to work with you, Dr. Smith.
Correct answer: B
6. Which of the following would be the most appropriate way for making
introductions in a business situation? ()
A. Persons of lesser authority are introduced to persons of greater authority.
B. A man is introduced to a woman.
C. A young person is introduced to an older person.
D. A client or customer is introduced to the CEO of your company.
Correct answer: A
7. Which of the following would be the most appropriate when being introduced
in a business situation? ( )
A. A firm and brief handshake
B. A kiss on the cheek
C. A quick hug
D. Nothing but “Hello”
Correct answer: A
8. Which is NOT a greeting? ( )
A. Hello.
B. Hi.
C. Good night.
D. Good evening.
Correct answer: C

9. You are introducing an important guest to your team. Choose the most formal
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way of introducing him. ( )

A. Hi everybody, this is Jim from WordBurger Medical.

B. I would like to introduce Dr. James Smith from WordBurger Medical.

C. This is James Smith.

D. | say nothing, he can introduce himself.

Correct answer: B
10. What do British people often talk about when they first meet? ()

A. Food

B. Health

C. Weather

D. Income

Correct answer: C
11. A colleague is talking to you about someone you know a little, but not well.
Fill in the blank to finish the conversation. “Is James a friend of yours?” “No, he’s
just a/an J00)

A. Acquaintance

B. Relative

C. Stranger

D. Aunt

Correct answer: A
12. Which of the following is NOT considered as an appropriate conversation
starter? ()

A. Religion

B. Sports

C. Political issues

D. Weather

Correct answer: A
13. What should you do when greeting a female in a formal situation and where
her marital status is unknown to you? ()

A. Use Mrs.
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B. Use her first name.

C. Use Ms.

D. Don’t address her by name.

Correct answer: C
14. When we encounter someone, what is the part of the bodies that we notice
first? ()

A. face

B. hands

C. eyes

D. clothing

Correct answer: A
15. Which of the following is the most formal way for you to say when introducing
two people to each other? ()

A. I’d like to introduce...

B. May | introduce...

C. I’d like you to meet...

D. May | present...

Correct answer: D
16. Which of the following is NOT correct when you are shaking hands with the
person you are first introduced to in American business situation? ()

A. Give a firm, quick and brief handshake.

B. Give a soft and brief handshake.

C. Give a firm, long and enduring handshake.

D. Give a soft and enduring handshake.

Correct answer: A
17. Which of the following is correct when you are talking with someone for the
first time? ()

A. Look constantly at the person you are talking with.

B. Look firmly at the person you are talking with.

C. Make a joke with the person you are talking with.
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D. Stand close to the person to show intimacy.
Correct answer: A
18. You’re meeting with Dr. James Scott to discuss your lab results. How should
you greet him? ( )
A. Hey, James!
B. Good morning, Dr. Scott.
C. How are you, Mr. Scott? ( )
D. All of the answers are correct.
Correct answer: B
19. Which of these is NOT an example of a nonverbal communication skill when
meeting someone for the first time? ()
A. language used
B. eye contact
C. volume of speech
D. the speed of our speech
Correct answer: A
20. Which of the following is NOT true about gestures and cultures in meeting and
introducing people? ( )
A. Identical gestures always produce identical meanings in different cultures
because gestures are natural displays of feelings.
B. Illustrators usually come naturally to individuals in their cultures.
C. There are no gestures that mean the same thing to members of different
cultures.
D. Gestures are not universally understood or have the same meanings
across cultures.

Correct answer: A
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Lesson Plan 3

Unit 2 Discussing time

Module 2.1 Telling and asking about time in English (4 hours)

Objective
Students can understand and apply the cultural knowledge of rules of telling

and asking about time in intercultural communication.

Contents
1. Different ways of telling the time
1.1 Different ways of telling the time in English
1.2 Different ways of asking about the time in English

2. Regularities of time expressions

Method of teaching (Task-based language teaching and experiential cultural

learning cycle)

Step 1: Pre-task.

The teacher introduces the topic of telling and asking about time in English
with clear and specific learning objectives and tasks to complete. Then students are
required to complete a pre-test paper about the topic.

Learning objectives for students to perceive:

O be able to understand different ways of telling and asking about the time
in English;

@ be able to use different ways to tell and ask about the time in English
appropriately and effectively;

®) be able to identify regularities of English time expressions;

@ be able to use regularities of English time expressions appropriately and

effectively;
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® be able to identify the language forms that are used to express three
different functions in telling and asking about time.

Tasks for students to complete:

O A critical incident about telling and asking about time in English

@ Different ways of telling the time in English — group discussion &
listening

®) Different ways of asking about the time in English — group discussion &
listening

@ Regularities of English time expressions — listening & discussion

® Asking about and telling the time — role-play

Note: Tasks O - ® are a task set concerning telling and asking about time in
English for the teaching module of Lesson Plan 3. Task @ (a critical incident) is used
as the lead-in task to activate students’ cultural knowledge of telling and asking
about time in English, while Task ® (role-play) is used as the final consolidation of
the whole task set. In terms of the teaching steps, except for Task & (role-play)
serving as the “Response” step, each task should be completed in a cycle of

“Participation — Description & Interpretation — Presentation” (Step 2 to Step 5).

Step 2: Participation cycle.

Students experience an intercultural encounter or a task related with telling
and asking about time in English by reading, watching or listening to a critical incident
/ task-related materials, with culture learning focusing on knowing how and language
learning focusing on receptive language skills.

Requirements on students individually:

@ be able to understand the critical incident / task literally by reading,
watching or listening;

@ be able to feel and think about the cultural problem about telling and

asking about time in English presented in the critical incident / task-related materials.
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Note: Each student should suggest ideas as many as possible. And every

idea, no matter how silly it seems to be, should be written down.

Step 3: Description and interpretation cycle.

After a long list of ideas has been generated, students are put into groups

to discuss and evaluate with group members based on their description and

interpretation of the cultural trouble caused by telling and asking about time in

English reflectively, with culture learning focusing on knowing about and/or why and

language learning focusing on language fluency. The teacher provides scaffolding and

timely feedback to students during their discussion process, aiming to support

students in cultural exploration and language fluency practice.

they?

Questions for students to answer by discussion:
(O What does the train attendant mean by “From two to two to two two”?

@ How to tell the time in English? How many ways are there? And what are

® How to ask about the time in English? How many ways are there? And

what are they?

@ How much do you know about regularities of English time expressions?
Requirements on students during collaboration:

@ listen patiently and share information actively with each other;

@ practice suspending judgment when comparing and contrasting cultures;
® do exercises on the language forms of different ways of telling the time;
@ practice telling and asking about time in English.

Note: Students should read, listen to or search for information using the

Internet sources according to the directions constantly siven by the teacher during

the description and interpretation process of cultural exploration.
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Step 4: Presentation cycle.

Students make presentations in class based on their group discussion
results, with culture learning focusing on synthesizing knowing why and language
learning focusing on language accuracy. The teacher provides students with
scaffolding and timely feedback right after their presentation, aiming to support
students in cultural exploration and language accuracy achievement.

Requirements on students for presentation:

@ practice summarizing information collected;

@ practice the “comparison and contrast” discourse pattern for
presentation;

® consolidate the study of language forms of different ways of telling the
time.

Note: Students should ask questions for clarification, correct or supplement
each other during the group presentation process. This would better their
development of intercultural communication competence by broadening and

deepening their cultural study collaboratively.

Step 5: Response cycle.

Students respond through active experimentation such as role-playing and
simulation games, with culture learning focusing on self-awareness and language
learning focusing on communicative competence. The teacher observes and
evaluates students’ performance, aiming to give comments and formative
assessment on students’ development of intercultural communication competence
in affective and behavioral dimensions.

Note: This is Task ® (role-play), which is used as the final consolidation of
the whole task set concerning telling and asking about time in English, as well as
students’ active experimentation with what they learn to function appropriately and

effectively in intercultural communication.
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Step 6: Summary and after-class task.

The teacher concludes the learning contents and asks students to check
against the specific teaching objectives and tasks provided at the very beginning of
this module study. Students are required to complete a post-test paper about the

topic. Finally, the teacher gives concluding remarks on students’ performance.

Learning materials

(1) textbooks & supplementary reference books

S XFRRERTNRN

-

Improving Skills m Englick and Intercultural Communication

BT
L AT o

IR

Encounters with Westerners:

Teaching Modules Summary of task functions & learning focus
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(3) video and audio materials

B
ORI K ABOU S SOMCE T CSS
(OREs® sl (SasiED

audio and vide... > video materials for classroom teaching v o 1% video materials fc

c

01 05 06 Video-America Video-America  Video-Australia Video-British Video-British
U151 Convers U1 _S1 Convers U1 S2 Convers  UT_S2 Convers U153 Convers  U1_S3_Convers n attitude nway of telling n attitude attitude way of telling
ation L.mp3 ation 2mp3 ation 3.mp3 ation 4mp3 ation 5 Part ation 5_Part towards time.mp4 towards towards time.mp4
1mp3 2mp3 time.wmy time.wmv time.wmv
o7 08 Video-Chinese Video-Conversa Video-How to Video-indian Video-introduc
U2.51 Dislog U2 S1_Dialog attitude tion address attitude e people
“1mp3 “2mp3 towards starters MPG people MPG towards formally.mpg
time.wmv time.wmv
13 14 15 18 U2 53 How 3} 5 i
U251 Dislog U251 Diaslog U251 Teling U2 52 Intenvie doyoubecome  Video-Name in Video-Scheduli Video-sacial Video-Thai Video-What's
B: A fifteen forty-six. oy
A: Fifteen...forty...Could you tell me that again in

Time
Asking about and telling the time
—listening

the 12-hour clock please?
: Fourteen minutes of four.
: sce. And now if's sixtcen minutes after chree.
So there’s still half an hour to go.

>2

B: Right.
Dialog | (British) A: Thank you.
A: Excuse me. What's the time now? B: Notatall

B: It's one cwenty-six.
A: Thank you.
B: Notatall.

Dialog 7 (British)
A: Excuse me. My watch’s stopped. Could you
please tell me what time it is?

Dialog 2 (American) B: Twenty-one forty-five.
A: Excuse me. What's the time by your watch,  A: [ beg your pardon? I...Do you mind telling me
please? that in the 12-hour clock?

: Ic's six minutes of nine.
A: Er..you sure that’s the right time?
B: I think so. My watch keeps pretty good time.
A: Thank you.
B: It all right.

Dialog 3 (British)

: Excuse me. Could you please tell me the time?
B: Mm. If’s just gone two.

: Past two already?
B: Three minutes past two, to be exact.

B: Notatall. A quarter to ten.
A: Thanks a lot.
B: That's all right.

Dialog 8 (American)

A: Hello, Francis.

B: Hello, lan.

A: What time do you have?

B: Hm. Four twelve.

A: Oh, I though it was four thirty. My watch mus
be fast.

: Thank you. B: My watch is a bit slow. I think it's five minures
: Notarall slow.
A: Then it's about seventeen after four, right?
Dialog 4 (American) B: 1 think so.

A: Have you got the time, George?

B: Sorry, I haven't gor a watch. Bur the radio just
said sixteen oh five.

A: Sixteen...oh..five. What will that be in the 12-hour
clock?

B: Five after four.

A: Isee.

Dialog § (British)
: Excuse me.
B: Yes?
A: Twonder if you have the time on you?
B: Oh yes. Its...coming up to three.
A: How many minutes to three?
B: Five to three.
A: Thanks.
B: Noratall.

Dialog 6 (American)
A: Excuse me, at what time does Flight 773 arrive?

: Pm supposed to be here no later than rwenty
after four. I'm so glad I'm not late.

Telling the time in English—listening

A question from Muhammad from Syria:

Muhammad from Syria wants to know why we put the
indefinite article “a” before quarter, but not before half,
when asked about the time?

Prof. Michael Swan answers:

If's an interesting question, and 'm not sure I've got &
very good answer; it’s just one of those irregularities.
There's often no real explanation: It’s just that
languages are tidy at one part, and untidy at others,
perhaps because of the way they've been passed down
from person to person over the centuries, 5o it’s not
surprising if changes creep in, and things ger a bit
messy! Perhaps we dropped the article before “half”
because it’s such a common word. In fact, we can
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(5) peer evaluation form for oral presentation and role-playing

Peer Evaluation Form for Oral Presentation and role-playing-

Peer Evaluation Form for Group Presentation with PPT.
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"
"
Name of Presenter: ¢ S .
Evaluation fteme Evaluation scale- . Name of Presenter: -
T The presenter spoke dearly. = o 2 3¢ 4 5 . Evaluation item - scores: .
2. The presenter spoke at a good volume = e 2 3¢ 4 5o 1. Organization and Clarity: viewpoints and responses are outlined both 30 B
3. The presenter spoke at a good pace.« e 2 3¢ 4 5o clearly and orderly.
4. The presenter faced the audience.« e 2e 3¢ 4o S0 2. Use of Facts and Statistics: reasons, examples and facts are given to 300 B
5. The presenter appeared relaxed LA B support viewpoiat. »
? ge presenter haddapé’fmpm‘ip";‘“’“ ° i" - g” j” ;” ° 3. Use of Argument and Rebuttal: arguments made by the other teams are 20- B
€ presenter used effective hand gestures.o e 20 o e 50, responded to 2nd dealt with effectively.
8. The presenter made eye contact with the audience.s | e 26 3¢ 4¢  5¢ 151;‘”&“ B, roiee o of aestures. and Jevel of enthusi o
9. The report covers the 3 situations < e 20 3¢ 4 S, - Presentation Style: tone of voice, use of gestares, and level of enthusiasm g ¢
10. The report was logically arranged. e 20 3 4 S50 are convincing to andience.-
11. The presenter provided some good examples.o 1 20 30 40 S0 . 5. Teamwork: show tacit understanding and cooperation between team 10+ °
12. The conclusion wrapped up the speech.< 1e 20 30 40 S0 . members.¢
Total score:® ° o Total score:e a o
Esplanation of scale: 1 — fail; 2 — unsatisfactory; 3 = pass; 4 = good: 5 = excellent” .
Interpretation of total score: 12 =fail; 13-24 = unsatisfactory; 23-36 =pass; 37-48 = good; » .
49-60 = excellent. §
. Evaluator Group Number: -
. v
Evaluator Group Number: - Group- | Ttem.| Trem.] Ttem| Tiemo| Ttem| Tteme| Ttemo| Tiems| Tiem.] Tteme] Ttem:| Tiem.] Total:]:
. Numbers| 1+ % 3 4 5 6 8 9¢ | 10:] 1¢| 124 | Scores
Group | Ttem+| Ttem+| Ttem| Trem+| Ttem| Ttem+| Ttem+] Trem+| Ttem:| Ttem] Ttem+] Ttem-| Totalr|s Gle | e | e ] e v | o) ef o] e e e] of ¢ c b
Number] 1¢ | 20| 3¢ | 40| 50| 62| 75| 80 | 90| 100 | 110| 12¢ | Score] G- ) . | - B v - - B E P . E . s
Gl- - - B - > > > > > v > v 7 e Gl | ¢ | ¢ | | ¢ [ » | | ¢ | - e | < - - |
[ < @ - @ ¢ @ - - ¢ - - - v o G | o | e | » | o[ = el o[ - . . ’ . o s
G3- < @ - @ ¢ @ - - ¢ - - < < o G | | <+ | -1 + | - |l e | - . P B E o s
[ < @ - @ ¢ @ - - ¢ - - < < o - e e R B p P I - - - - .
G5- EREE B B B R - R - - e — - PP R R L
G6- - o ° o © o o - © - o - v o ¢
(6) teachers’ observation forms
Teacher Evaluation Form for Oral Presentations® «
a Evaluation item« Evaluation scales “
Grammar < | Verb Forms« 1 20 3e 4a 50 4
Articlese 1e 2e 3e 4e 5e 4
Prepositions® 1o 20 34 4o 50 .
Word Choices 1= 20 3e 4a 5
Sentence Structure 1= 26 3e 4a 5
Others 1< 2¢ 3¢ 4e 5¢ +
Total score: « @ +
Presentation | « “
Comments< | «
Explanation of scale: 1 = fail; 2 = unsatisfactory: 3 = pass: 4 = good: 5 = excellent<
Interpretation of total score: 6 = fail; 7-12 = unsatisfactory: 13-18 = pass: 19-24 = good: «
25-30 = excellent+
Integrated English — Obsevation Form
Class A: English Business (34 students) Teacher: Li, Caixia
Student Group Class Att Group Participation Presentation Role-playing performance
No. Name No. |[H- [1- 11 finofne o . iz unit|unit|unit|unit|Rema junit|unit|unit|unit|Rema [unit|unit|unit|unit Remarks
3 © |06 10 |13 17 |20 |24 |27 |01 | 1-1 | 1-2[2-1 [2-2 |zks [ 1-1|1-2 |2-1 |22 |zks [1-1 |1-2[2-1|2-2
Unit2 + 14 cme = — A plase e p—— Djscheculed  E) apology o
. ) sxbast Ejeastion Cyaxibit D) exhibition. ) poramially ) sruay B prior Dsmemouly  Timpenant
Quize 15, Teaamise captel was__ with s Sstive ctmosphira B gt Trims N0y senizg X0 aaty ©) veming

Language Knowledge . A) parmasting E)psmamad  C)pamastion D) parmams.,

. o 16 et cil Gepetien s ‘Duncrasity is someing many paopls stmssls Wi, A webaits has cramad 2 (1) =
hoices marked with a), B) C). and D). Choose the one that best completes the A) important B)importance  C) urg=nt D) sz . find bow much andho Litls valus Sfferent 2aions sround e wedd () on pncrualisy
sentence. | 17. Nawapepar o all ___obsfrstwith astory. ) )

. oy ik D) s . a2 sign of Gisespact. Butin Malayeia ssine.

Thstromens ___ widsly in theirtastas. 16, Tais fors commary sil, is avary zosd .

A) counter B)chmnzs ©)differ Dyvary Bjpresparity  C)prospsctor D) presparous. o anive a Laast 10 mimutes ssrly

sions somaritis . beirinthe__fshion € 1701, Which mamns he

A) difficult B)had C) exbitrary D) negative .\ EB)prevailing  C) prevail D) prevalance . ot sk 2

v . I, . commodit, with pacpls Ssqeennly (9), p balf o hous las 1o masing

o D D Dypon © T Comt g ‘pumcruslty is not sasm 2 & vimus in Indls Pacpls Sppeaciams it but it may mt be

Thetheory of __is Binstein’s theory conceming space,time andmotion. + ¢ :

A) relativity Bjselation C)mElativism D) relevance - '

He is interested in how our of death affect the way we liv 1. Blank Filling !

A) persistance B)perception C) pareptivity D) parcaptibility.. Directions V. Transiation.,

1o our intelligance. . ‘coliocation or form. Directions: P Ehven.
B) insurr D) imeuie s .

In US, the salespeople. so-called a8 wiling to et for boues for their sppeipmEmt 1, We ____on many things. (&iffemss) 1

with thedismts. 3 Working in a sizo-fors rili. (pencral)

A)spplicmions Bysuppliczmts Cympslie D) suppons, 3. The proposal was PR

Thefact the shehed pologizad ____ forzothing with Bim. 4. Thedsrimess ssved mafrom

A) counted B s C)explsined D) marters o 5. Hebs businass in New Y .

Wier will esily s coon dess... 1 s that will dizecly help llevists ptiemts"pein, (pienit)

A) permeme B)pemit Cypemuzie D) peruade 7. Youad better not clesn the vacwum wumtil you it (plug) .+ !

Theflms budzm___atough schadule. 5 nwmm P —

A) detacrad Bydmsined  C)diamed D) deceived, 5 Thiswill ba. opportumity for bar (marvel)

fou can ses i S 10 TRe vz that intarest retas veill Sl (peavail) |

A) popular Bydiffem ©)divams D) marvalous ., . '

‘sz ofthe most popular sposts in the UK. . . Cloze . -

A) Caickst ByPale Cmgf  D)Tscki. Directions: Decide which of the words given in the bax belew wouid best complee the v

Wehaves every English class... passage’ .
A) diction B)distator C) dictation D) dication . -
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(8) exercises on the language forms

- Language work
lomerd for e Lt i ver Dl (12) She N2 04 |
— seven: “T'm oot carly, am 17" she asked

Different ways of telling the time
Read the tramscript of Profesor Swas's

7
Diaee? | o't e to sy plam.

2 1o axk what time it is

Examples: (1) When someone asked me 1 realized | [
:_‘.‘;’::‘_."" wasn't wearing my watch. (2) She asked s policeman what time ___ | 1. the time ar dute when something is planned o happen - ad YT e s s ot
time it is 1w disracted for 8 moment by someces ____ the ime. | | 125, ] Timing word mening the time, day, or date that €TF ol

- wsed expecially when you are me)

3 of saving that @ clock or mackine shows what time il i3 date - g e 3
b on Page 3w Prfowor Swan's rmpomss
say 8.00 245 luwt\ (1) The clock on the wall five o'clock. (2) Your Examples: (1) The letier docsn’t say the
435, mine 430 (3 My calculator slso | | timing | it sores cone et T
o all the plays s season. (4) The estimated
TTR2, but ' sure the be lase (9

tell the time the tme

410 be able 12 read the time from a clock

Exampls: (1) The chiden e lsring b 10 ___ @
tell the thme 25 | 13-, seven years old and he still can't
el time (mt —_——

T ot & particular time

~- i e | Exampls: (1) There willbe ancthr wrni 230 ) T tumed the | | tometable s
v gt o dght. () The clocks change for summertime
it on Satuday. 4) A one-duy coume for beginners will | | schodule insy | “Timeable” and Schadule” hoth shov the imes when something

Online learning resources
(1) online platforms (micro lectures and videos)

https://moocl.xueyinonline.com/nodedetailcontroller/visitnodedetail?cours

eld=236076815&knowledgeld=765499269

https://hikeweb.zhihuishu.com/RSRCcenter/resourceCenter/sharedQuestionB

ank/resourceDetails/1684?VNK=c871f2f3

http://eol.gxust.edu.cn/meol/index.do

(2) other websites for audio and video materials, reading materials,
published research papers, and exercises

https://www.pigai.org/

https://www fifedu.com/iplat/html/index.html

https://max.book118.com/html/2012/0409/1545438.shtm

https://www.youtube.com/watch?v=58HVNI9uNmg

https://www.youtube.com/watch?v=KLysBNYVH8U

https://www.youtube.com/watch?v=W54FDipWx6k

https://www.youtube.com/watch?v=g9PnF31N5sE

https://www.elt-els.com/2015/04/telling-time-in-english-multiple-

choice.html


https://hikeweb.zhihuishu.com/RSRCcenter/resourceCenter/sharedQuestionBank/resourceDetails/1684?VNK=c871f2f3
https://hikeweb.zhihuishu.com/RSRCcenter/resourceCenter/sharedQuestionBank/resourceDetails/1684?VNK=c871f2f3
http://eol.gxust.edu.cn/meol/index.do
https://www.pigai.org/
https://www.fifedu.com/iplat/html/index.html
https://max.book118.com/html/2012/0409/1545438.shtm
https://www.youtube.com/watch?v=58HVNI9uNmg
https://www.youtube.com/watch?v=KLysBNYVH8U
https://www.youtube.com/watch?v=W54FDipWx6k
https://www.youtube.com/watch?v=q9PnF31N5sE
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Evaluation

1. Observation

(1) Class attendance

(2) Group participation

(3) Presentation

(4) Role-playing performance
2. Checking

(1) Pretest—posttest

(2) Exercises

Pretest and posttest paper
Objective 3: Telling and asking about time in English
Students can understand and apply the cultural knowledge of rules of

telling and asking about time in intercultural communication.

1. According to the time shown on the clock, which of the following expression is
NOT right? ( )
A. a quarter before five
B. a quarter of five
C. four forty-five
D. sixteen forty-five
Correct answer: A
2. According to the time shown on the clock, which of the following expression is
NOT right? ()
A. six minutes to nine
B. six after nine
C. eight fifty-four
D. six till nine
Correct answer: B
3. According to the time shown on the clock, which of the following expression is
NOT right? ( )
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A. a quarter to ten

B. a quarter before ten

C. a quarter till ten
D. twenty-one forty-five
Correct answer: B
4. According to the time shown on the clock, which of the following expression is
NOT right? ( )
A. five minutes to four
B. five after four

C. four oh five

D. sixteen oh five

Correct answer: A
5. According to the time shown on the clock, which of the following expression is
NOT right? ( )

A. three minutes past two

B. three after two

C. two to three

D. fourteen oh three
Correct answer: C
6. According to the time shown on the clock, which of the following expression is
NOT right? ( )
A. sixteen minutes past three
B. sixteen after three

C. three sixteen

D. sixteen fifteen
Correct answer: D

7. According to the time shown on the clock, which of the following expression is
NOT right? ()
A. twelve minutes of four
B. twelve after four

C. four twelve

D. sixteen twelve

Correct answer: A
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8. According to the time shown on the clock, which of the following expression is
NOT right? ( )
A. seventeen minutes past four
B. seventeen till four
C. four seventeen
D. sixteen seventeen
Correct answer: B
9. According to the time shown on the clock, which of the following expression is
NOT right? ( )
A. twenty-six minutes to one
B. twenty-six after one
C. one twenty-six
D. thirteen twenty-six
Correct answer: A
10. According to the time shown on the clock, which of the following expression is
NOT right? ( )
A. five minutes to three
B. five till three
C. five after three
D. fourteen fifty-five
Correct answer: C
11. Which of the following statement about regularities of time expression is
CORRECT? ( )
A. It is wrong to add “a” before quarter when telling the time.
B. The phrase “a half past nine” is usual when we are talking about the time.
C. It is correct to use the indefinite article “a” in the following phrases: “a half
an apple” or “a quarter of an orange.”
D. The phrase “quarter past seven” is all right in English.
Correct answer: D
12. Which of the following statement about regularities of time expression is
CORRECT? ()
A. The phrase “a half past nine” is usual when we are talking about the time.

B. It is correct to use the indefinite article “a” in the following phrases: “a half
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an apple” or “a quarter of an orange.”
C. British people often use the 24-hour clock when talking about timetables.
D. It is normal to say “twenty minutes past six.”
Correct answer: C
13. Which of the following statement about regularities of time expression is
CORRECT? ( )
A. These days, people say “twenty-one” rather than “one and twenty.”
B. Both British and American people say “five past ten” when they’re telling
the time.
C. British people usually say “five till eleven” when talking about the time.
D. The American equivalent to the British “past” is “after”, and to British “to”
is “of”/“till”/“before”.
Correct answer: D
14. Which of the following statement about regularities of time expression is NOT
correct? ()
A. The indefinite article “a” can only be used before “quarter”.
B. The word “minute(s)” can only be used after figures other than fives.
C. One can use 24-hour clock only when referring to timetables.
D. It is normal to say “twenty minutes past six.”
Correct answer: D
15. Which of the following statement about regularities of time expression is NOT
correct? ()
A. The phrase “quarter past seven” is all right in English.
B. The indefinite article “a” can only be used before “quarter”.
C. British people usually say “five till eleven” when talking about the time.
D. British people often use the 24-hour clock when talking about timetables.
Correct answer: C
16. Which of the following statement about regularities of time expression is NOT
correct? ()
A. The indefinite article “a” can only be used before “quarter”
B. Both British and American people say “five past ten” when they’re telling
the time.

C. The American equivalent to the British “past” is “after”, and to British “to”
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is “of?/“till”/“before”.
D. The word “minute(s)” can only be used after figures other than fives.
Correct answer: B
17. What time is it? ()
A. It is half past eight.
B. It is a quarter past eight.
C. It is a quarter to eight.

D. It is fifteen to eight.
Correct answer: B
18. Which of the following statement is NOT asking about the time? ( )
A. What’s the time by your watch?
B. Could you please tell me the time?
C. Have you got the time?
D. Do you have time?
Correct answer: D
19. Which of the following statement might be an appropriate answer to “What
time do you have?” ()
A. | have twenty minutes.
B. Sorry, | don’t have time for you.
C. Now it’s sixteen minutes after three.
D. Sorry, I’'m really busy now.
Correct answer: C
20. Which of the following statement might be an appropriate answer to “I wonder
if you have the time on you”? ()
A. It’s coming up to three.
B. Your watch is really nice.
C. No, I don’t have any time.
D. Yes, | can stay with you for 10 minutes.

Correct answer: A
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Lesson Plan 4

Unit 2 Discussing time

Module 2.2 Cultural conceptions of time (6 hours)

Objective
Students can understand and apply the cultural knowledge of time to

schedule time and arrange time in intercultural communication.

Contents
1. Different views of punctuality
1.1 Different views of punctuality
1.2 Chinese attitudes towards punctuality
2. Different views of scheduling time
2.1 Social and cultural dimensions of scheduling time

2.2 Monochronic culture vs. polychronic culture

Method of teaching (Task-based language teaching and experiential cultural

learning cycle)

Step 1: Pre-task.

The teacher introduces the topic of cultural conceptions of time with clear
and specific learning objectives and tasks to complete. Then students are required to
complete a pre-test paper about the topic.

Learning objectives for students to perceive:

O be able to understand social and cultural dimensions of punctuality;

@ be able to investigate Chinese attitudes towards punctuality by a simple

survey;
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® be able to explore different social and cultural dimensions of scheduling
time;

@ be able to understand monochronic culture and polychronic culture;

® be able to explain and act appropriately and effectively in intercultural
communication involving punctuality and scheduling time.

Tasks for students to complete:

O A critical incident about cultural conceptions of time

@) Different views of punctuality — reading, listening & discussion

® Chinese attitudes towards punctuality — survey, discussion & writing

@ Social and cultural dimensions of scheduling time — listening, reading &
discussion

® Monochronic culture vs. polychronic culture — reading & discussion

® Acting out the critical incident — role-play

Note: Tasks O - ® are a task set concerning cultural conceptions of time
for the teaching module of Lesson Plan 4. Task @ (a critical incident) is used as the
lead-in task to activate students’ cultural knowledge of meeting and introducing
people, while Task ® (role-play) is used as the final consolidation of the whole task
set. In terms of the teaching steps, except for Task ® (role-play) serving as the
“Response” step, each task should be completed in a cycle of “Participation —

Description & Interpretation — Presentation” (Step 2 to Step 5).

Step 2: Participation cycle.

Students experience an intercultural encounter or a task related with
etiquette of meeting and introducing people by reading, watching or listening to a
critical incident / task-related materials, with culture learning focusing on knowing
how and language learning focusing on receptive language skills.

Requirements on students individually:

O be able to understand the critical incident / task literally by reading,

watching or listening;
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@ be able to feel and think about the cultural problem about cultural
conceptions of time presented in the critical incident / task-related materials.
Note: Each student should suggest ideas as many as possible. And every

idea, no matter how silly it seems to be, should be written down.

Step 3: Description and interpretation cycle.

After a long list of ideas has been generated, students are put into groups
to discuss and evaluate with group members based on their description and
interpretation of the cultural trouble caused by cultural conceptions of time
reflectively, with culture learning focusing on knowing about and/or why and
language learning focusing on language fluency. The teacher provides scaffolding and
timely feedback to students during their discussion process, aiming to support
students in cultural exploration and language fluency practice.

Questions for students to answer by discussion:

O Why doesn’t Ms. Merrick seem happy to see Alice?

@ Do people value being punctual the same way?

® What are Chinese attitudes toward punctuality

@ How much do you know about rules of scheduling time?

® What does monochronic culture and polychronic culture mean
respectively? Which one do you think China belongs to?

Requirements on students during collaboration:

@ listen patiently and share information actively with each other;

@ practice suspending judgment when comparing and contrasting cultures;

® do exercises on the language forms of discourse functions of the
punctuation mark “dash”, and the language forms used to express contrasting
attitudes towards time;

@ practice brainstorming and presenting your own opinions in response to

what you have read in terms of cultural conceptions of time.
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Note: Students should read, listen to or search for information using the
Internet sources according to the directions constantly given by the teacher during

the description and interpretation process of cultural exploration.

Step 4: Presentation cycle.

Students make presentations in class based on their group discussion
results, with culture learning focusing on synthesizing knowing why and language
learning focusing on language accuracy. The teacher provides students with
scaffolding and timely feedback right after their presentation, aiming to support
students in cultural exploration and language accuracy achievement.

Requirements on students for presentation:

O practice summarizing information collected

@ practice summarizing and reporting findings from a spoken survey for
presentation

®) consolidate the study of the language forms of discourse functions of the
punctuation mark “dash”, and the language forms used to express contrasting
attitudes towards time.

Note: Students should ask questions for clarification, correct or supplement
each other during the group presentation process. This would better their
development of intercultural communication competence by broadening and

deepening their cultural study collaboratively.

Step 5: Response cycle.

Students respond through active experimentation such as role-playing and
simulation games, with culture learning focusing on self-awareness and language
learning focusing on communicative competence. The teacher observes and
evaluates students’ performance, aiming to give comments and formative
assessment on students’ development of intercultural communication competence

in affective and behavioral dimensions.
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Note: This is Task ® (role-play), which is used as the final consolidation of
the whole task set concerning cultural conceptions of time, as well as students’
active experimentation with what they learn to function appropriately and effectively

in intercultural communication.

Step 6: Summary and after-class task.

The teacher concludes the learning contents and asks students to check
against the specific teaching objectives and tasks provided at the very beginning of
this module study. Students are required to complete a post-test paper about the
topic. Finally, the teacher gives concluding remarks on students’ performance and

assigns a writing task to further students’ cultural study after class.

Learning materials

(1) textbooks & supplementary reference books

S AFRRERINEN

-

Encounters with Westerners:
Improcing Skills i Englisk and Intercultural Communication

B3 FRERTS
Ao L J T3t 100

SR

The relativity of time

© ot 5 o e e s mptas Rt A 3 S e

-
-~

-
n‘ Further Reading | .




(2) PPT

Teaching Modules

A Different ways of telling the

Cultural conceptions of time
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Critical Incident

Alicehas  westem English eacher e Ms. Meick. Several mes o
‘camps, Alice bas seen Ms, Merick s chaed wit e, At the o of
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audio and video .. » audio materials for classroom teaching
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» video materials for classroom teaching
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time.wmv time.wmv
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time.wmv:
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(4) worksheets for students

of Education «
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o AfFawsa

il foom e Minisiry of Edmcation 4

(5) peer evaluation form for oral presentation and role-playing

Peer Evaluation Form for Oral Presentation and role-playing-

Peer Evaluation Form for Group Presentation with PPT.

v
v
Name of Presenter: « t X
Evaluation iteme Evaluation scale - Namne of Presenter:
1. The presenter spoke cleatly. < o 20 30 10 30 o Evaluation item < Evaluation scoves:
2. The presenter spoke at 2 good volume. la 20 3¢ 4o 50 o 1. Organization and Clarity: viewpoints and responses are outlined both o o
3. The presenter spoke at a good pace.# o 20 3% 4 e, clearly and orderly.
4. The presenter faced the audience.¢ e 2 3¢ 4 54 . 2. Use of Facts and Statistics: reasons, examples and facts are given fo 30¢ o
5. The presenter appeared relaxed o o 20 3 40 Se support viewpeiat. +
6. The presenter had appropriate postures.~ 1o 20 30 4o 56 . 3, Use of Argument and Rebuttal: arguments made by the other teams are 20+ .
7. The presenter used effective hand gestures. e 20 3 40 e, ed o s
: responded to and dealt with effectively.e
8 The presenter made eye contact with the audience.s | 1o 26 3+ 4o 5o P S o ot ¢ estures, and eve of e 0
9. The report covers the 3 situations. e 20 3 40 5, - Presentation Syle: fone of voice, use of gestures, and level of enthusiasm . °
10. The report was logically amanged. e 20 3 40 e, are convineing to audience.¢ )
11. The presenter provided some good examples.# o 20 30 46 S0 4 5. Teamwork: show facit understanding and cooperafion befween team 100 .
12. The conclusion wrapped up the speech ¢ e 20 30 4 S0, members.
Total score:e . . Total score: B ¢
Explanation of scale: 1 = fail; 2 = unsatisfactory; 3 = pass; 4 B
Interpretation of total score: 12 = fail; 13-24 = unsatisfactory: ass; 3748 = good; ;
49-60 = excellente .
. Evaluator Group Number: -
. .
Evaluator Group Number: « Group- | Ttem| Ttem| Ttem] Iteme| Tteme| Ttem| Ttem] Tems| Trem-| Ttem-| Tteme] Ttem-[ Total-
. Numberd 1o | 20| 3| 4| 5| 6| 7| 8 [ 9] 10:] 1| 120 Seores
Groupo | Itemd] Tteme| Tteme| Ttem+| Ttem<| Ttemo| Ttem-| Ttem| Ttem<| ltem-| Ltem-| Ttem-| Totalo|: Gle | | ef e e o o) e e ] ef e ] ¢
Numbers] 10| 20| 30| 40| 5o | 60| 75| 8 | 90| 100| 11o| 120 | Scored] G2 » ¢ # ¢ . » ® ¢ ¢ [ [l B »
Gle | o | o | | e[ e el o el el el el el [ 6] ] el el ol el sl ] 1+ -1->
G20 ) [ F) I @ B o o o o B [ o o G4 ° ¢ ¢ 2 . ¢ ¢ e ‘ 2 ’ 2 ’
G3e @ @ < < o @ El Pl F] Fl @ < ¢ 1o G5- @ . @ i 0 @ e @ o @ @ r °
Gt | o | o | o[ o[ el e[ o[ o o[ v o] v b ool -1 -1 -1 - o 1T -1 -1 -1 -1
Gse | o[ e | | e[ e e el e o e el = FEI I = e e R B B B A A R B R B
G | | v -1 -1 ] 1l 1 ] -1 -] ] 1+
(6) teachers’ observation forms
Teacher Evaluation Form for Oral Presentations? «
B Evaluation item~ Evaluation scale- .
Grammar < | Verb Formse 1o 20 30 4e Se .
Articlese 1o 20 30 40 s .
Prepositions< 1e 20 30 45 500 .
‘Word Choices 10 20 30 40 500
Sentence Structures 1o 20 30 40 500
Othere 1o 20 30 40 s .
Total score: = B .
Presentation | + B
Commentse |
Explanation of scale: 1 = fail; 2 = unsatisfactory: 3 = pass; 4 = good; 5 = excellent
Interpretation of total score: 6 = fail; 7-12 = unsatisfactory; 13-18 = pass; 19-24 = good; «
25-30 = excellents
Integrated English — Obsevation Form
Class A: English Business (34 students) Teacher: Li, Caixia
Class Att Group Participation Presentation Role—playing perfor
Student Group - - N N N - - - - - N -
No. Name No. 11. |11. (11. [11. [11. [11. [11. [12. |unit |unit|unit|unit|Rema (unit |unit |unit|unit| Rema (unit|unit|unit | unit Remarks
3 T o6 |10 13 |17 (20 |24 |27 |01 1-1 | 1-2 |2-1 |2-2 | vks | 1-1 [ 1-2 | 2-1 | 2-2 | rks | 1-1 | 1-2 | 2-1 | 2-2




(7) quiz paper

215

AN T . (work, revervasion, advasice, i, experience, savious. oy, accident, |

Unit2 ¢ 14 —
ey Ejmmstion Chmmbic | D) sbron e oot B i Dyl Dol
Quize! 15. Theemtiszcapitsl was____ witha fastive smosphars. . K) spected ) late M) sstting 1) ey 0) tuming s
I Language Knowledge | A)pemesting  B)pemested  C)pemestion D) pemmeste.,
N y 16 meme ot - Punctualty is somehing many people strugele with. A website has crested & (1) ®
B T e al ) €1 ond o1 fruut i P E’] o 5 . ind kow mach and how Lirls value &iferent naricns sroued e wodd (7). on pucrusliy.
sentence. . 17. Newspapar aditors all. tobafirst with astory. .. And e sarulis Siffer 3) -
. st Byt etk P— In South Koras, pacpls visw being (4). 232 sign ofdisraspact Bt iz Malaysia saying,
1. Thebrothers ___ widelyin theic tastes. . 18, This, for acoumry gl issvarygood ou il o baing | b
N B)changa o Dy vary ) prospact Eyprospaity  Cypresg D) pros . doa notsaquise am (5), 10 amive ot least 10 mimnes sady
2 = 15 Fo e s bt i e ) ® for amy sckaculed mesting But in Ngeria, if a mesting & ( =t 1pm, which memms e
o S Crmmms i N Emaing | O 5 . ‘masting will start any tims batwemn 1pm and Jpm. Similarly in Saud Assbis, time is not auch an
3. Ivouss . 20, with: . @), commodty, Wit paopls Sequently (9 wp half m how las to mesting.
i 5 o > ; 5oy e et D ) Likewiss, punctuslity is ot sem s  vifue in India. People sppreciate it but it may mt be
4. Thetheory of . W
A sslativity B) relation Cyrelativism D) relevanca . . '
s ____ofdeath liva 1. Blank Filling .. N y
Aypemistence  Bjpemeption  C)perceptivity D) perceptibility.« Directions- V- Translation., )
6. The quastions wer=en tocurintelligance. | collocation or form. . pirections: word or phrase given...
A) imsurmcs B) insurer  C)insurgncy D) insult | . .
7. In US, the salespaopls socallad ora willingte e 1 we i (difference) L AR, RASTHAR. (@oww).
— N U 2 ETSNSEROASRE. pam).,
A mgplicsions Bympplicmt: Cympplis D) muppons 3. Theproposelwas Gefastad (emphasize) | 3. RETAERE? lukem gpoisimat)
& — . 4. Teadeftess saved mafrom with bullers. (ddls) 4 LTS REA T — S W ER BRI, (eakly).
A) comtad Bjoprsesd  Cymplained  D)matien 5 Hens business in New Yok (urz2) & RTRTRAZES. mpug.
5. Waerwilenily___sconendrms.. 6 1 srockon that il cirscy bl slevine peients pan, (i) & B LABDATERHN. (Wi o).,
) pamans Bjpmmit  Cpamms  D)pumate 7 ~ow Rt pette ot clam tha vaceuen il o Py T SRR EASNNE, RURIEAATARS. Com)
10, TheSlms budze ___atoush schadle P echodulesbe had st besel?. (b « 8§ RFEESEEBM. Gonk)
pp— Bl Cjdicmsl D) deceived. o Teswiloes_eppememitferbax (manal) . 5 EEASSHRETIOSELN. pachmsd vt
1 ; o A - lo. BE—LFEWEENETEWODT. Qovkn)
A) popular B)diffra  C)diverss D) marvalous . . '
12 isoneofthemest popular sports in the UK. m. Claze .. “
A) Crickat B)Pele OFwmgh DT . Directions: Decide which of the words given in the box below would best complete the. -
13. Wehave s, very Enlish lass. . passage i N biank, .
) dictien Bjdictmer  C)dictation D) dication . ] -
- s & ctune s revcarch, e made s very sl drmneries sccune p 9) o Thywee o oty dys before seching land. (¢4 p. 37)
Exercise o Deneris_ fe— T My prmdtather e ——
7. She wanked i evening job that wold alow ber o et o duing he day. ok . 10) . ooy b dexcovered the rea reamon ox the samination (day p. 38)
Part One and Two 5 They_ egmn s hetween two large somen. (grindp. 10) 2. we happily__ fove yeus. (marry . 40)
L Fill in the bank with an appropriate word. 9 efore cach class, the deacher 0 s of amy adent weve sbwer (rell p 10) 10, We're going 80 our spurts chub smembership afler this yeur (give p. 52)
1 Newwy what principle the leters have deee 10 Fdlkerw bl twe people for 9 o'clock. (resorvation . 1 1. Zhoulinke e Ohinese Revoluton. (devote p. 52)
A c phe B oagsa C oo opuped D puy 1L Deyeu erking with chuldren” (expenence p 15) 12 dontwantio __thethigs Lot me do it by mysell mix p. $3).
2 Lok over the chat and ry o fnd out why the names ar amanged__ s way 12 Mymoborsways___ ifwe doo't amive when we sey we will. (smsious . 1) 13, Plonse __ these forms before you eave bese. (8 p. 23)
A [ cow D we 11w ahout 1o oy f e shoppon when I sbenly e 1 et my chogue
3 Now, put the bt it arde o e rght e columa ok ot e, (o p. 1) 1L Replace the underiined words or phreses in the following semtences with words or
A = B ow C oo D wa Mo Mary's sem came hack saficly after 10 days. Goy p. 14)
4 Thisperson wentout __ 4 ot 1o cach fh. 141 o e e 1w cking tngh my e, (by accident p. 14) 1. Yoo il urit s e dewn oo s oo, 0. 23)
Aw 5w C oo D 16 Iavie cober smdents o the Paty Lowelip 14) 2 There s many ways 1 giveceherdesaly on  form (. 24)
5 et s e ot e, even _ forml occasions. 17, That it of the form i for UK cltzems - oY __ you (apply p. 14} P ———
Aw B we c o D It Helhes S or "My, Parcidge” (nbdrows . 16) 4 The following we some sheet s
6 Inthe comyersation thoe oblerms cccurred with e and__ of addroe. 19, Letme you (imtraduce . | ®m
A 5 oape C o D e 20 The companny hae chamged wene of it % rhing pratues [ErR— S Wom b vinited Chigm = 1980 he dirnctiod the Chimese Contral Symphenry. (p.12)
7. e the peseripe fo find ot what gl sy __ he ollowing case. pa—— L T ———
A w B o. cw o wa 2 The low will pply cymaly 10 men and women cxcept matcrniy eave. (case . 19) 7. Churchillwom the Nobel Pize for Litratae s 1951, (5. 13
. e 22 In Brawen, packen of cigaries come with & guvernment beaith warnng hem. (anach p. 19) K Hlewas o jounmalist and & seldier before be st inte politics (3. 12)
A m "o Cw D wh 34 My father came b0 see me Lot week | e o e tation this moening (se¢ . 20) 9 Courchill wan s sclfier i e Beitich Ay (. 32)
9. Of course you st et show your cue cand_ sthens 1 e fied my cvay ____ (st p 45)
Aw . c e b v 111, Tremsiation
10. A foseigner comes o soe s Chiese official ___ i office 1. Replac in with  words or poon werd or phrase given.
" c oo D o phroses i 1 NG G E IRV K. (workd-wide fame p.33)
boe . - s i gt ey *5 2 G ELRMUL RERBEN. (afoolp 53)
C @ D%@ﬁmy 2 A men gamod Tavlor usually did a tailor's werk (. §) 3 IERIEH I BRI R (in advance p. $3)
12 He was US sbassador __ India from 1961 10 1963 and adviner__ 1 As Ohinese poople bove o 11 and ¥, poople whose mother songuc is Knglish s have » last sae 4 BRENAN? FEEN. (pell oe's g p. 53)
T i SO Boay l’.: M :--h--uu: S RAPEMABRWRY, &0, (poir ol p. $4)
vo ookl forwend o ___ 00 ety wih youmg poope 4 Thewew w 6 WABSRMF TN, £
A ome_mbog B comg muie . comeg makig D, come_ ke 5. Toeor sew e s vy e it ol . 16 S AR A
14 You see, i Ohina women do st ___ their hushands” sames. They _ thelr own. 6 ledMiglp¥ pethishuggage (. 20) L @REAARAGNEOENE, KCHRERIN. (approsching p. 20)
" :‘- ..’- " :_'u- € heop ke D ke keep T M sugmo ther e help | find the right person. (p 21) 9 BEERRAGATHANA, (make friends p. 45)
IS, 10. DEELT oY, E-RAENANE. £6 VRLE. I FSNANEL. 927 ¥SR
Al i s D Part Three & Four PRAER. MR REOCH— AR TINES. 199 ¥, RRGMRHNATNG
L Collecution W RARARAACH IR, RETIRARS. 25, PHNAKENZR. (o,
L Collacesion o # well-knows, educetion p. 17 political activities p. 12, course, devote, persecute p. 1), give, day)
! . 1 dehe____ spociel sholusbip____ e sy (sward . 12) JRBITINE o sonsasaniaerion. senen. saauarmmnas. ov. s
! l_...-..-.—‘um..:....,.g-u-‘ ——l 1 TheSwimddoor___the two Workd Wars (ke p. 3) —REEFAN, NG T RTCHRE, TRONEN. ENRGHM T —UBFNL T
; ‘:.:-::TV -.“ -I.:l:'l-—ul v."-'" 1 The Pigrin came 1o Americs after thew rehguonn hebief  (perseeuse p M AROEFERRASNER. KON, HROLAN LM RARRRT AN KRN, &)
- — wenen's very lnterestad 4 Ohsrmn Moo s the Pouple’s Republic of Ol (founder p M)
s

e  clounes ot the Mopital for  Somg time. (work p. ¥}

The purposc of » conchusan i 1o

main povets of the article. (sum p. 15)

project

time.

. Stel) Two: finish the group project after class, and hand in

your group report next time.
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Online learning resources
(1) online platforms (micro lectures and videos)

https://moocl.xueyinonline.com/nodedetailcontroller/visitnodedetail?cours

eld=236076815&knowledeeld=765499272&enc=&mooc2=1

https://hikeweb.zhihuishu.com/RSRCcenter/resourceCenter/sharedQuestionB

ank/resourceDetails/1684?VNK=c871f2f3

http://eol.gxust.edu.cn/meol/index.do

(2) other websites for audio and video materials, reading materials,
published research papers, and exercises

https://www.pigai.org/

https://www fifedu.com/iplat/html/index.html

https://max.book118.com/htm\/2012/0409/1545438.shtm

https://www.youtube.com/watch?v=BgE3lvYKO28

https://www.youtube.com/watch?v=3H-b4 yBo84

https://www.youtube.com/watch?v=xNultjTarSw

Evaluation

1. Observation

(1) Class attendance

(2) Group participation

(3) Presentation

(4) Role-playing performance
2. Checking

(1) Pretest—posttest

(2) Exercises


https://mooc1.xueyinonline.com/nodedetailcontroller/visitnodedetail?courseId=236076815&knowledgeId=765499272&enc=&mooc2=1
https://mooc1.xueyinonline.com/nodedetailcontroller/visitnodedetail?courseId=236076815&knowledgeId=765499272&enc=&mooc2=1
https://hikeweb.zhihuishu.com/RSRCcenter/resourceCenter/sharedQuestionBank/resourceDetails/1684?VNK=c871f2f3
https://hikeweb.zhihuishu.com/RSRCcenter/resourceCenter/sharedQuestionBank/resourceDetails/1684?VNK=c871f2f3
http://eol.gxust.edu.cn/meol/index.do
https://www.pigai.org/
https://www.fifedu.com/iplat/html/index.html
https://max.book118.com/html/2012/0409/1545438.shtm
https://www.youtube.com/watch?v=BgE3lvYKQ28
https://www.youtube.com/watch?v=3H-b4_yBo84
https://www.youtube.com/watch?v=xNu1tjTarSw
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Pretest and posttest paper
Objective 4: Cultural conceptions of time

Students can understand and apply the cultural knowledge of time to

schedule time and arrange time in intercultural communication.

1. When would you arrive if you were invited to a family’s house for dinner? ()

A. Just on time.

B. A few minutes before the scheduled time.

C. 10 minutes later.

D. 30 minutes later.

Correct answer: A
2. When would you arrive if you were invited to a party? ( )

A. Just on time.

B. A few minutes before the scheduled time.

C. 10 minutes later.

D. 30 minutes later.

Correct answer: D
3. If you had an appointment with an American professor at 8:00 and arrived at
8:30, how would the professor react? ( )

A. He wouldn’t care very much.

B. He would refuse to talk with you.

C. He would excuse you if you had called.

D. He would consider you irresponsible.

Correct answer: D
4. If you would hold a party for the students in your class, how many days in
advance would you invite them? ( )

A. Just on the day of the party.

B. One day in advance.

C. Several days in advance.

D. 3 or 4 weeks in advance.

Correct answer: C
5. If you’d like to visit your friend at his/her home, which of the following is NOT
polite? ( )

A. Drop in on him/her.

B. Call him/her ahead of time.

C. Send an email ahead of time.
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D. Write a letter ahead of time.
Correct answer: A

6. If you want to visit your friend at his/her home, which of the following is

appropriate for you to say? ( )

A. I’'m going to visit you tomorrow morning.
B. Could I visit you tomorrow morning?
C. I’'m going to visit you, so stay at home tomorrow morning.

D. I’m going to visit you tomorrow morning, so please stay at home and wait
for me.

Correct answer: B

7. You would definitely make an intelligible apology when you go to an

appointment with one of your American friends or someone you do not know well

()

A. one or two minutes late
B. three minutes late

C. five minutes late

D. ten minutes late

Correct answer: D

8. What should you do if you’re running late? ( )

9‘ 143

A. 'L try to notify the other person that I’m running late.
B. I'll call the person I’'m meeting and say I’m sorry.

C. Do nothing about it.

D. I’m never late. Other people come too early.

Correct answer: B

” tells people to make full use of their limited time to create

more material wealth, indicating a strong economic color. ( )

A. Time is money.

B. Time has wings.

C. Time is life and when the idle man kills time, he kills himself.
D. There is no time like the present.

Correct answer: A

10. If someone says “Come over and visit me sometime” to you, which of the

following statement is the right understanding? ( )

A. Drop in on me anytime you like.
B. Make an appointment if you want to visit me.

C. You are welcome to visiting me anytime.
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D. You are not welcome to visiting me.
Correct answer: B
11. In many areas including most of Southern Europe, Latin America, Africa and the
Middle East, time is a servant, not a master. What do you think time means to
people in these places? ( )
A. People in these places are not punctual at all.
B. People in these places do not live by the clock.
C. People in these places like to show their power by being late.
D. People in these places do not like to be controlled by others.
Correct answer: B
12. Time is money in the United States and most of Northern Europe. What do you
think time means to people in these places? ( )
A. People in the United States and most of Northern Europe consider that
time is valuable and should not be wasted.
B. People in the United States and most of Northern Europe love money
above everything else.
C. People in the United States and most of Northermn Europe like to have
plenty of time to spend their money.
D. People in the United States and most of Northern Europe don’t care about
their money.
Correct answer: A
13. Which of the following statements is TRUE about monochronic people? ()
A. Members of monochromic cultures deal with time holistically.
B. Time is less tangible.
C. Members of monochromic cultures lead a more spontaneous and
unstructured lifestyle.
D. Appointment and schedules are very important to members of
monochromic cultures.
Correct answer: D
14. Which of the following statements is NOT describing polychronic people? ( )
A. Take time commitments seriously.
B. Change plans often and easily.
C. Base promptness on the relationship.
D. Have strong tendency to build lifetime relationships.
Correct answer: A

15. Which of the following statements is NOT describing monochronic people? ( )
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A. Do many things at once.
B. Concentrate on one job.
C. Adhere to plans.
D. Show great respect for private property
Correct answer: A
16. Which of the following statements is TRUE about polychronic people? ( )
A. Members of polychronic cultures see time as lineal, segmented, and
manageable.
B. Members of polychronic cultures treat time as something cannot be
wasted.
C. Members of polychronic cultures lead a more spontaneous and
unstructured lifestyle.
D. Appointment and schedules are very important to members of
polychronic cultures.
Correct answer: C
17. What’s the proper interpretation of “it is almost the duty of the higher-ranking
person to be late in business situations”? ( )
A. A higher-ranking person should never be late for an appointment.
B. A higher-ranking person should always be on time for an appointment as
a sign of courtesy.
C. A higher-ranking person will often be deliberately late for an appointment
to demonstrate their status.
D. It’s a part of the job description for a higher-ranking person to show up
late for an appointment.
Correct answer: C
18. Which of the following factors tends to influence people’s attitude towards
punctuality LEAST? ()
A. traditional cultural attitudes
B. social status
C. business and social events
D. age
Correct answer: D
19. Which of the following statement does NOT indicate the attitude that highly
values the time? ( )
A. Time is money.

B. Minutes are a precious resource.
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C. There are never enough of them.
D. The idea that a person should be ruled by the clock is amusing.
Correct answer: D
20. Which of the following statement indicates a real invitation? ( )
A. Let’s get together soon.
B. Come over and visit me sometime.
C. Please come to join us at 15:00 the coming Friday.
D. Let’s watch the movie someday.
Correct answer: C

Assessment Form IOC for Validity of Pretest-Posttest Testing

Research Title:
Development of Task-Based Language Teaching and Experiential Culture
Learning Cycle Instructional Model for Enhancing Intercultural Communication

Competence of Undergraduate Students

Research Objective 3:
To study the results of implementing the task-based language teaching and
experiential culture learning cycle instructional model for enhancing intercultural

communication competence of undergraduate students at GXUST.

Directions: Please assess the validity of the attached pretest-posttest testing paper

regarding the given issues by putting v in the box according to the following criteria.

+1 if you think the testing paper CORRESPONDS with the item of assessment
0 if you are NOT SURE the testing paper corresponds with the item of assessment

-1 if you think the testing paper DOES NOT correspond with the item of assessment
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Assessment
No. Objectives Results Remarks
+1 ] 0 | -1

1) English names and titles: Students can understand
and apply the cultural knowledge of English names

and titles in intercultural communication.

Which of the following is a surname instead of a
given name? ()
A. Morgan
1 B. Ruth
C. David
D. Joseph

Correct answer: A

Which of the following is a given name instead of
a surname? ( )
A. Hardy
2 B. Simon
C. Miller
D. Edwards

Correct answer: B

Which of the following family names indicates the

job a person’s ancestor did in ancient time? ()
A. Hall

3 B. MacDonald

C. Green

D. Weaver

Correct answer: D

Which of the following family names shows who a
person’s ancestor was in ancient time? ()
A. Gardner
4 B. Harris
C. Taylor
D. Wood

Correct answer: B
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No.

Objectives

Assessment

Results

+1

0

-1

Remarks

You have to make a phone call to Ann Smith, who
you just know by name on a customer name list.
Which of the following is the most appropriate
way for you to address her? ()

A. Lady Ann

B. Miss Smith

C. Mrs. Smith

D. Ms. Smith

Correct answer: D

You are going to visit an American professor
named Steve Kulich in his office. Which of the
following is the most appropriate way for you to
address him? ()

A. Steve

B. Teacher Kulich

C. Prof. Kulich

D. Mr. Kulich
Correct answer: C

Which of the following is the right way to file away
the name for future reference? ( )

A. Ann Smith

B. Ann, Smith

C. Smith, Ann

D. Smith Ann

Correct answer: C

You are cheering for an American professor named
Steve Kulich in a basketball same on the spot.
Which of the following is the right way for you to
cheer for him? ()

A. Go, Steve.

B. Go, Kulich.

C. Go, Prof. Kulich.

D. Go, Mr. Kulich.

Correct answer: B
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No.

Objectives

Assessment

Results

+1

0

-1

Remarks

Which of the following family names tells where a
person’s ancestor lived or came from? ()

A. Smith

B. Williams

C. O’Neil

D. Hill

Correct answer: D

10

If a Chinese girl named Xia Liyun (EWZ?)
attends an international conference and wants to
make sure her name enters the name list under
the right alphabetical letter, which of the following
is NOT the correct way for her to register for the
conference? ( )

A. L. Xia

B. L. Y. Xia

C. Xia Liyun

D. Xia, Liyun

Correct answer: C

11

How should you address an elder lady when
asking for directions in street? ( )

A. Grandma

B. Madam

C. Lady

D. Ms.

Correct answer: B

12

How should you address a bus driver who is not
wearing a nametag? ( )

A. Bus driver

B. Man

C. Sir

D. Brother

Correct answer: C
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Assessment
No. Objectives Results Remarks
+1 0 | -1
If a married woman uses her husband’s family
name instead of her own, her original family name
iscalled her . ()
A. first name
13

B. maiden name
C. given name
D. nickname

Correct answer: B

14

Which of the following names is NOT written in
the right way? ( )

A. Emma Jones

B. Rodgers Susan

C. Ivy Russell

D. William Thompson

Correct answer: B

15

In English-speaking countries, a person’s surname
is usually their ()

A. first name

B. middle name

C. last name

D. maiden name

Correct answer: C

16

If a woman is addressed as Miss Johnson, she’s
probably . ()

A. Unmarried

B. Married

C. Divorced

D. Single

Correct answer: D
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No.

Objectives

Assessment

Results

+1

0

-1

Remarks

17

If you and your boss are on a first name basis,
your relationshipis . ()

A. less formal than usual

B. more formal than usual

C. more romantic than usual

D. friendship

Correct answer: A

18

If a senior male executive asks you to do
something, you can reply with “Yes, .7 ()
A. Sir
B. Dear
C. Mister
D. Man

Correct answer: A

19

What’s a short or cute name that’s only used by
close friends and relatives called? ( )

A. a common name

B. a household name

C. a nickname

D. a given name
Correct answer: C

20

After Grace Jones married John Smith, her
students called her . ()

A. Mrs. Jones

B. Miss Smith

C. Mrs. Smith

D. Mrs. Grace

Correct answer: C

2) Etiquette of meeting and introducing people:

Students can understand and apply the cultural

knowledge of rules of meeting and introducing

people in intercultural communication.
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No.

Objectives

Assessment

Results

+1 |0 | -1

Remarks

Choose the best meaning for the phrase “What’s
up?” ()
A. There’s something in the sky. What is it?
B. What have you done since | saw you last?
C. I don’t know what the meaning of the word
“up” is.
D. This doesn’t mean anything.

Correct answer: B

If you were performing introductions among the
following people, whom would you mention first?
()

A. A president of a company

B. A client

C. A manager

D. An outside consultant

Correct answer: A

James Smith is a doctor. Which one of these is the
most formal way he could introduce himself? ()
A. My name is Dr. James Smith.
B. I’'m James.
C. My name is James Smith.
D. ’'m Jim Smith.

Correct answer: A

What are the first things we say to people when
we see them? ( )

A. Farewells.

B. Greetings.

C. See you later.
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Assessment
No. Objectives Results Remarks
+1 0 | -1
D. Take care.
Correct answer: B
You have just been introduced to a new colleague
with “This is James Smith, who’s joining us today.”
What should you say as responding the situation
appropriately? ()
A. Good afternoon, Dr. Smith. How do you do?
> B. Hello, James. Pleased to meet you.
C. Nobody told me we were getting a new
team member !
D. It’s my pleasure to work with you, Dr. Smith.
Correct answer: B
Which of the following would be the most
appropriate way for making introductions in a
business situation? ()
A. Persons of lesser authority are introduced to
persons of greater authority.
6 B. A man is introduced to a woman.
C. A young person is introduced to an older
person.
D. A client or customer is introduced to the
CEO of your company.
Correct answer: A
Which of the following would be the most
appropriate when being introduced in a business
situation? ()
A. A firm and brief handshake
7 B. A kiss on the cheek

C. A quick hug
D. Nothing but “Hello”

Correct answer: A
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Assessment
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+1

0

-1

Remarks

Which is NOT a greeting? ()
A. Hello.
B. Hi.
C. Good night.
D. Good evening.

Correct answer: C

You are introducing an important guest to your
team. Choose the most formal way of introducing
him. ()
A. Hi everybody, this is Jim from WordBurger
Medical.
B. I would like to introduce Dr. James Smith
from WordBurger Medical.
C. This is James Smith.
D. | say nothing, he can introduce himself.

Correct answer: B

10

What do British people often talk about when
they first meet? ()

A. Food

B. Health

C. Weather

D. Income

Correct answer: C

11

A colleague is talking to you about someone you
know a little, but not well. Fill in the blank to
finish the conversation. “Is James a friend of
yours?” “No, he’s just a/an 20

A. Acquaintance

B. Relative

C. Stranger

D. Aunt
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Correct answer: A

12

Which of the following is NOT considered as an
appropriate conversation starter? ()

A. Religion

B. Sports

C. Political issues

D. Weather

Correct answer: A

13

What should you do when greeting a female in a
formal situation and where her marital status is
unknown to you? ()

A. Use Mrs.

B. Use her first name.

C. Use Ms.

D. Don’t address her by name.

Correct answer: C

14

When we encounter someone, what is the part of
the bodies that we notice first? ()

A. face

B. hands

C. eyes

D. clothing

Correct answer: A

15

Which of the following is the most formal way for
you to say when introducing two people to each
other? ()

A. I’d like to introduce...

B. May | introduce...

C. I’d like you to meet...

D. May | present...




231

No.

Objectives

Assessment

Results

+1

0

-1

Remarks

Correct answer: D

16

Which of the following is NOT correct when you
are shaking hands with the person you are first
introduced to in American business situation? ()

A. Give a firm, quick and brief handshake.

B. Give a soft and brief handshake.

C. Give a firm, long and enduring handshake.

D. Give a soft and enduring handshake.

Correct answer: A

17

Which of the following is correct when you are
talking with someone for the first time? ()
A. Look constantly at the person you are
talking with.
B. Look firmly at the person you are talking
with.
C. Make a joke with the person you are talking
with.
D. Stand close to the person to show intimacy.

Correct answer: A

18

You’re meeting with Dr. James Scott to discuss
your lab results. How should you greet him? ( )
A. Hey, James!
B. Good morning, Dr. Scott.
C. How are you, Mr. Scott? ( )
D. Al of the answers are correct.

Correct answer: B

19

Which of these is NOT an example of a nonverbal

communication skill when meeting someone for
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the first time? ()
A. language used
B. eye contact
C. volume of speech
D. the speed of our speech

Correct answer: A

20

Which of the following is NOT true about gestures
and cultures in meeting and introducing people?
()

A. Identical gestures always produce identical
meanings in different cultures because
gestures are natural displays of feelings.

B. [Ilustrators usually come naturally to
individuals in their cultures.

C. There are no gestures that mean the same
thing to members of different cultures.

D. Gestures are not universally understood or
have the same meanings across cultures.

Correct answer: A

3) Telling and asking about time in English: Students

can understand and apply the cultural knowledge of

rules of telling and asking about time in intercultural

communication.

According to the time shown on the clock, which
of the following expression is NOT right? ( )

A. a quarter before five

B. a quarter of five

C. four forty-five

D. sixteen forty-five

Correct answer: A
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According to the time shown on the clock, which
of the following expression is NOT right? ( )
A. six minutes to nine
B. six after nine

C. eight fifty-four

D. six till nine

Correct answer: B

According to the time shown on the clock, which
of the following expression is NOT right? ( )
A. a quarter to ten

B. a quarter before ten

C. a quarter till ten
D. twenty-one forty-five

Correct answer: B

According to the time shown on the clock, which
of the following expression is NOT right? ( )
A. five minutes to four
B. five after four

C. four oh five

D. sixteen oh five

Correct answer: A

According to the time shown on the clock, which
of the following expression is NOT right? ( )
A. three minutes past two
B. three after two
C. two to three

D. fourteen oh three

Correct answer: C
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According to the time shown on the clock, which
of the following expression is NOT right? ( )
A. sixteen minutes past three
B. sixteen after three

C. three sixteen

D. sixteen fifteen

Correct answer: D

According to the time shown on the clock, which
of the following expression is NOT right? ( )
A. twelve minutes of four
B. twelve after four

C. four twelve

D. sixteen twelve

Correct answer: A

According to the time shown on the clock, which
of the following expression is NOT right? ( )
A. seventeen minutes past four
B. seventeen till four

C. four seventeen

D. sixteen seventeen

Correct answer: B

According to the time shown on the clock, which
of the following expression is NOT right? ( )
A. twenty-six minutes to one
B. twenty-six after one

C. one twenty-six

D. thirteen twenty-six

Correct answer: A

10

According to the time shown on the clock, which
of the following expression is NOT right? ( )
A. five minutes to three
B. five till three

C. five after three
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D. fourteen fifty-five

Correct answer: C

11

Which of the following statement about
regularities of time expression is CORRECT? ( )
A. Itis wrong to add “a” before quarter when
telling the time.

B. The phrase “a half past nine” is usual when
we are talking about the time.

C. It is correct to use the indefinite article “a”
in the following phrases: “a half an apple”
or “a quarter of an orange.”

D. The phrase “quarter past seven” is all right
in English.

Correct answer: D

12

Which of the following statement about
regularities of time expression is CORRECT? ( )
A. The phrase “a half past nine” is usual when
we are talking about the time.
B. It is correct to use the indefinite article “a” in
the following phrases: “a half an apple” or
“a quarter of an orange.”
C. British people often use the 24-hour clock
when talking about timetables.
D. It is normal to say “twenty minutes past six.”

Correct answer: C

13

Which of the following statement about
regularities of time expression is CORRECT? ( )
A. These days, people say “twenty-one” rather
than “one and twenty.”
B. Both British and American people say “five
past ten” when they’re telling the time.
C. British people usually say “five till eleven”

when talking about the time.
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D. The American equivalent to the British
“past” is “after”, and to British “to” is
“of7/“till”/“before”.

Correct answer: D

14

Which of the following statement about
regularities of time expression is NOT correct? ( )
A. The indefinite article “a” can only be used
before “quarter”.

B. The word “minute(s)” can only be used after
fisures other than fives.

C. One can use 24-hour clock only when
referring to timetables.

D. It is normal to say “twenty minutes past six.”

Correct answer: D

15

Which of the following statement about
regularities of time expression is NOT correct? ( )
A. The phrase “quarter past seven” is all right
in English.
B. The indefinite article “a” can only be used
before “quarter”.
C. British people usually say “five till eleven”
when talking about the time.
D. British people often use the 24-hour clock
when talking about timetables.

Correct answer: C

16

Which of the following statement about

regularities of time expression is NOT correct? ( )
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A. The indefinite article “a” can only be used
before “quarter”.

B. Both British and American people say “five
past ten” when they’re telling the time.

C. The American equivalent to the British
“past” is “after”, and to British “to” is
“of7/“till”/“before”.

D. The word “minute(s)” can only be used
after figures other than fives.

Correct answer: B

17

What time is it? ( )
A. It is half past eight.
B. It is a quarter past eight.
C. Itis a quarter to eight.
D. It is fifteen to eight.

Correct answer: B

18

Which of the following statement is NOT asking
about the time? ()

A. What’s the time by your watch?

B. Could you please tell me the time?

C. Have you got the time?

D. Do you have time?

Correct answer: D

19

Which of the following statement might be an
appropriate answer to “What time do you have?”
()

A. | have twenty minutes.

B. Sorry, | don’t have time for you.
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C. Now it’s sixteen minutes after three.
D. Sorry, I’'m really busy now.

Correct answer: C

20

Which of the following statement might be an
appropriate answer to “I wonder if you have the
time on you”? ()

A. It’s coming up to three.

B. Your watch is really nice.

C. No, I don’t have any time.

D. Yes, | can stay with you for 10 minutes.

Correct answer: A

4) Cultural conceptions of time: Students can

understand and apply the cultural knowledge of

time to schedule time and arrange time in

intercultural communication.

When would you arrive if you were invited to a
family’s house for dinner? ()

A. Just on time.

B. A few minutes before the scheduled time.

C. 10 minutes later.

D. 30 minutes later.

Correct answer: A

When would you arrive if you were invited to a
party? ()

A. Just on time.

B. A few minutes before the scheduled time.

C. 10 minutes later.

D. 30 minutes later.

Correct answer: D




239

No.

Objectives

Assessment

Results

+1

0

-1

Remarks

If you had an appointment with an American
professor at 8:00 and arrived at 8:30, how would
the professor react? ( )

A. He wouldn’t care very much.

B. He would refuse to talk with you.

C. He would excuse you if you had called.

D. He would consider you irresponsible.

Correct answer: D

If you would hold a party for the students in your
class, how many days in advance would you invite
them? ()

A. Just on the day of the party.

B. One day in advance.

C. Several days in advance.

D. 3 or 4 weeks in advance.

Correct answer: C

If you’d like to visit your friend at his/her home,
which of the following is NOT polite? ( )

A. Drop in on him/her.

B. Call him/her ahead of time.

C. Send an email ahead of time.

D. Write a letter ahead of time.

Correct answer: A
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If you want to visit your friend at his/her home,
which of the following is appropriate for you to
say? ()
A. I’'m going to visit you tomorrow morning.
B. Could | visit you tomorrow morning?
° C. ’'m going to visit you, so stay at home
tomorrow morning.
D. I’'m going to visit you tomorrow morning, so
please stay at home and wait for me.
Correct answer: B
You would definitely make an intelligible apology
when you go to an appointment with one of your
American friends or someone you do not know
well . ()
7 A. one or two minutes late
B. three minutes late
C. five minutes late
D. ten minutes late
Correct answer: D
What should you do if you’re running late? ( )
A. 'L try to notify the other person that I’'m
running late.
8 B. 'l call the person I’'m meeting and say I’'m

sorry.
C. Do nothing about it.

D. I’'m never late. Other people come too
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early.
Correct answer: B
“ ” tells people to make full use
of their limited time to create more material
wealth, indicating a strong economic color. ( )
A. Time is money.
9 B. Time has wings.
C. Time is life and when the idle man kills
time, he kills himself.
D. There is no time like the present.
Correct answer: A
If someone says “Come over and visit me
sometime” to you, which of the
following statement is the right understanding?
()
10 A. Drop in on me anytime you like.
B. Make an appointment if you want to visit
me.
C. You are welcome to visiting me anytime.
D. You are not welcome to visiting me.
Correct answer: B
In many areas including most of Southern Europe,
Latin America, Africa and the Middle East, time is a
servant, not a master. What do you think time
means to people in these places? ( )
A. People in these places are not punctual at
all.
11 B. People in these places do not live by the

clock.
C. People in these places like to show their
power by being late.
D. People in these places do not like to be
controlled by others.
Correct answer: B
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12

Time is money in the United States and most of
Northern Europe. What do you think time means
to people in these places? ( )

A. People in the United States and most of
Northern Europe consider that time is
valuable and should not be wasted.

B. People in the United States and most of
Northern Europe love money above
everything else.

C. People in the United States and most of
Northern Europe like to have plenty of time
to spend their money.

D. People in the United States and most of
Northern Europe don’t care about their
money.

Correct answer: A

13

Which of the following statements is TRUE about
monochronic people? ()

A. Members of monochromic cultures deal
with time holistically.

B. Time is less tangible.

C. Members of monochromic cultures lead a
more  spontaneous and  unstructured
lifestyle.

D. Appointment and schedules are very
important to members of monochromic
cultures.

Correct answer: D

14

Which of the following statements is NOT
describing polychronic people? ( )

A. Take time commitments seriously.
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B. Change plans often and easily.

C. Base promptness on the relationship.

D. Have strong tendency to build lifetime

relationships.

Correct answer: A
Which of the following statements is NOT
describing monochronic people? ()

A. Do many things at once.

15 B. Concentrate on one job.

C. Adhere to plans.

D. Show great respect for private property.
Correct answer: A
Which of the following statements is TRUE about
polychronic people? ()

A. Members of polychronic cultures see time
as lineal, segmented, and manageable.

B. Members of polychronic cultures treat time
as something cannot be wasted.

16 C. Members of polychronic cultures lead a
more spontaneous and unstructured
lifestyle.

D. Appointment and schedules are very
important to members of polychronic
cultures.

Correct answer: C

What’s the proper interpretation of “it is almost
the duty of the higher-ranking person to be late in
business situations”? ()

17 A. A higher-ranking person should never be

late for an appointment.
B. A higher-ranking person should always be

on time for an appointment as a sign of
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courtesy.

C. A higher-ranking person will often be
deliberately late for an appointment to
demonstrate their status.

D. It’s a part of the job description for a
higher-ranking person to show up late
for an appointment.

Correct answer: C

18

Which of the following factors tends to influence
people’s attitude towards punctuality LEAST? ()
A. traditional cultural attitudes
B. social status
C. business and social events
D. age

Correct answer: D

19

Which of the following statement does NOT
indicate the attitude that highly values the time?
()

A. Time is money.

B. Minutes are a precious resource.

C. There are never enough of them.

D. The idea that a person should be ruled by
the clock is amusing.

Correct answer: D

20

Which of the following statement indicates a real
invitation? ()

A. Let’s get together soon.

B. Come over and visit me sometime.

C. Please come to join us at 15:00 the
coming Friday.

D. Let’s watch the movie someday.

Correct answer: C
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Appendix D

The Results of the Quality Analysis of Research Instruments

Evaluation Results of IOC for Questionnaire for students (Objective 1)
Evaluation Results of 10C for Interview for lecturers (Objective 1)
Evaluation Results of 10C for Validity of Instructional Model (Objective 2)
Evaluation Results of Instructional Model Appropriateness Evaluation
(Objective 2)

Evaluation Results of 10C for Lesson Plan (Objective 3)

Evaluation Results of 10C for Validity of Pretest-Posttest Testing Paper
(Objective 3)

Relative Developmental Score of Students’ Intercultural
Communication Competence before and after Learning by the

Developed Instructional Model (total scores=80)



Evaluation Results of IOC for Questionnaire for Students (Objective 1)
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Experts’ rating

No ltem Expert Expert Expert Expert Expert Total MEAN Results
1 2 3 4 5
Section 1 Common data of the respondent
1 Gender .
+1 +1 +1 +1 +1 1.00  Valid
A. Male B. Female
2 Age )
+1 +1 +1 +1 +1 1.00  Valid
A. 18 yrs. B. 19 yrs. C. 20 yrs. D. 21 yrs.
3 University
A. Guangxi University of Science and Technology +1 +1 +1 +1 +1 1.00  Valid
B. Others
4 English Major Orientation
A. Business English ,
+1 +1 +1 +1 +1 1.00  Valid

B. English Language Teaching

C. English Interpretation and Translation
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Section 2 Factors

Internal factors (respondents)

Experts’ rating

No ltem Expert Expert Expert Expert Expert Total MEAN Results
1 2 3 4 5
1 Students find that it is valuable to take IE course. +1 +1 +1 +1 +1 5 1.00  Valid
2 Students are very interested in enhancing ICC. +1 +1 +1 +1 +1 5 1.00  Valid
3 Students would pay more effort to ICC development if ICC would .
+1 +1 +1 +1 +1 5 1.00  Valid
be evaluated or assessed through exams.
4 Students know that ICC is useful for their future career
+1 +1 +1 +1 +1 5 1.00  Valid
development.
5 Students know that ICC is useful for their personal growth. +1 +1 +1 +1 +1 5 1.00  Valid
6 Students would view ICC differently if it is set as a core .
. . +1 +1 +1 +1 +1 5 1.00  Valid
competence for English majors.
7 Students believe that language competence is as important as ICC ,
+1 +1 +1 +1 +1 5 1.00  Valid
for English majors.
8 Students believe that language is the central means of learning ,
+1 +1 +1 +1 +1 5 1.00  Valid
culture in the language classroom.
9 Students feel that they could communicate more fluently,
+1 +1 +1 +1 +1 5 1.00  Valid

effectively and appropriately with foreigners after taking IE course.
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No ltem Expert Expert Expert Expert Expert Total MEAN Results
1 2 3 4 5
10 Students feel that IE course helps them how to negotiate a shared
+1 +1 +1 +1 +1 1.00  Valid
understanding when cultural differences arise.
11 Students feel that IE course helps them understand cultural
+1 +1 +1 +1 +1 1.00  Valid
differences in verbal and nonverbal communication better.
12 Students feel that IE course helps them identify and make up
+1 +1 +1 +1 +1 1.00  Valid
communication breakdowns in intercultural communication.
13 Students feel more confident when they are communicating with
+1 +1 +1 +1 +1 1.00  Valid
foreigners after taking IE course.
14 Students are more engaged in IE course with the sense of
+1 +1 +1 +1 +1 1.00  Valid
accomplishment and pride through different activities in IE course.
15 Students believe that academic achievements would be
influenced by their enthusiasm and willingness to participate in +1 +1 +1 +1 +1 1.00  Valid
classroom activities.
16 Students believe that academic achievements depend on diligent
efforts in learning (assignments, projects, participation, etc.) with +1 +1 +1 +1 +1 1.00  Valid
their highest potential.
Students feel that their personal character would affect their ICC
development in IE course. +1 +1 +1 +1 +1 1.00  Valid
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No ltem Expert Expert Expert Expert Expert Total MEAN Results
1 2 3 4 5
External factors
18 Students feel that their personal learning style and cognitive style
+1 +1 +1 +1 +1 1.00  Valid
would affect their ICC development in IE course.
19 Students feel the importance of ICC development in IE course due
+1 +1 +1 +1 +1 1.00  Valid
to their ICC inadequacy.
20 Students’ ICC development in IE course would be influenced by
+1 +1 +1 +1 +1 1.00  Valid
teachers’ own English proficiency and ICC.
21 Students’ ICC development in IE course would be influenced if
they could get appropriate help from the teacher when they have  +1 +1 +1 +1 +1 1.00  Valid
difficulty in learing.
22 Students’ ICC development in IE course depends on the teacher’s
+1 +1 +1 +1 +1 1.00  Valid
teaching model.
23 Learning tasks challenge and encourage the students’ enthusiasm. +1 +1 +1 +1 +1 1.00  Valid
Students’ ICC development in IE course depends on whether the
teacher creates meaningful situations for students to experience
+1 +1 +1 +1 +1 1.00  Valid

culture with language.
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1 2 3 q 5

25 Students’ ICC development in IE course depends on the

+1 +1 +1 +1 +1 5 1.00  Valid
effectiveness of teaching resources and materials.
26 Resources and teaching materials are interesting for students to
+1 +1 +1 +1 +1 5 1.00  Valid
realize ICC development in IE course.
27 If the resources and teaching materials are maximally utilized for
culture learning along with language proficiency training in IE +1 +1 +1 +1 +1 5 1.00  Valid
course, students’ ICC would get developed.
2g Classroom physical environment (computer, projector, air
conditioner, etc.) affects students' learning enthusiasm. +1 +1 +1 +1 +1 5 1.00  Valid
29 Students are satisfied with and inspired by the cooperation and _
+1 +1 +1 +1 +1 5 1.00  Valid
interaction between students and teachers in IE class.
30 Students’ ICC development in IE course is influenced by the .
+1 +1 +1 +1 +1 5 1.00  Valid
adequacy of the course hour.
Total (In Overview) 170 1.00 Valid

Note: Valid when = 0.50.



Evaluation Results of I0C for Interview for Lecturers (Objective 1)
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Experts’ rating

No. Contents Expert Expert Expert Expert Expert Total MEAN Results
1 2 3 4 5
Section 1 Common data of the respondent
1 Gender
+1 +1 +1 +1 +1 1.00  Valid
A. Male B. Female
2 Age
+1 +1 +1 +1 +1 1.00  Valid
A. Below 29 yrs. B. 30-39 yrs. C. 41-49 yrs. D. Over 50 yrs.
3 Faculty of English Orientation at GXUST
A. Business English
+1 +1 +1 +1 +1 1.00  Valid
B. English Language Teaching
C. English Interpretation and Translation
4 Professional Title
A. Professor B. Associate professor +1 +1 +1 +1 +1 1.00  Valid
C. Assistant Professor D. Lecturer
. Teaching Experience of IE course
A. Below 3 yrs. B. 4-6 yrs.
+1 +1 +1 +1 +1 1.00  Valid

C. 7-9 yrs. D. Over 10 yrs.
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Experts’ rating

No. Contents Expert Expert Expert Expert Expert Total MEAN Results
1 2 3 4 5
6 Overseas Working/Studying Experience
A. Working experience
. . +1 +1 +1 +1 +1 1.00  Valid
B. Studying experience
C. No experience
Section 2 Questions
1 Why do you accept or select to teach Integrated English course? (e.g.,
preferring to teach, being expert in the content, being requested, or +1 +1 +1 +1 +1 1.00  Valid
other reasons.)
2 Do you think students enjoy taking the course? What are their
attitude towards in-class teaching and activities, and after-class +1 +1 +1 +1 +1 1.00 Valid
assignments? (e.g. observation, students’ comments)
3 What do you think students expect for Integrated English course in .
+1 +1 +1 +1 +1 1.00  Valid

terms of teaching content and competence development?
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No. Contents Expert Expert Expert Expert Expert Total MEAN Results
1 2 3 4 5

4 Do you think intercultural communication competence should be
one of the objectives for Integrated English course? If so, what do
you think it mean? And how do your rank it among linguistic +1 +1 +1 +1 +1 1.00  Valid
competence, the four language skills, discourse competence, and
communicative strategies?

5 Previously, what problems do you meet in your teaching in terms of
intercultural communication competence, and how do you find the +1 +1 +1 +1 +1 1.00  Valid
solution?

6 How do you prepare to improve students’ intercultural
communication competence along language competence in terms of  +1 +1 +1 +1 +1 1.00  Valid
contents, materials, locations, facilities, and etc.?
How do you create opportunities for students to get engaged in

7 language-and-culture learning in class? (Please clarify the
methodology.) +1 +1 +1 +1 +1 1.00  Valid
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No. Contents Expert Expert Expert Expert Expert Total MEAN Results
1 2 3 4 5
8 What tasks do you design to improve students' learning enthusiasm? ~ +1 +1 +1 +1 +1 5 1.00  Valid

How do you keep students focused on the learning process in terms .
9 o . . . +1 +1 +1 +1 +1 5 1.00  Valid
of objectives, contents, and their roles in learning?

How many methods would you like to use to measure students’

performance in terms of intercultural communication competence? .
10 . +1 +1 +1 +1 +1 5 1.00  Valid

And do you think your measurement and assessment can reflect

students’ learning effect and knowledge level?

Total (In Overview) 80 1.00 Valid

Note: Valid when = 0.50.



Evaluation Results of IOC for Validity of Instructional Model (Objective 2)
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No.

Experts’ rating

Item Expert Expert Expert Expert Expert Total

1 2 3 4

5

MEAN Results

Utility Standards

1

The task-based language teaching and experiential culture

learning cycle instructional model concerns principle & rationale

for enhancing intercultural communication competence of +1 +1 +1 +1
undergraduate students at Guangxi University of Science and

Technology.

The task-based language teaching and experiential culture

learning cycle instructional model can be used to enhance

+1 +1 +1 +1
intercultural communication competence of undergraduate
students at Guangxi University of Science and Technology.
The task-based language teaching and experiential culture
learning cycle instructional model contains necessary and +1 +1 +1 +1

enough contents.

+1

+1

+1

1.00

1.00

1.00

Valid

Valid

Valid
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No. ltem Expert Expert Expert Expert Expert Total MEAN Results
1 2 3 4 5
4 Methods of teaching & materials employed by the task-based
language teaching and experiential culture learning cycle
instructional model are appropriate and effective in enhancing +1 +1 +1 +1 +1 1.00  Valid
intercultural communication competence of undergraduate
students at Guangxi University of Science and Technology.
5 The task-based language teaching and experiential culture
learning cycle instructional model can promote and evaluate
+1 +1 +1 +1 +1 1.00  Valid

the intercultural communication competence of undergraduate

students at Guangxi University of Science and Technology.

Feasibility Standards

6

The lecturer can apply the task-based language teaching and
experiential culture learning cycle instructional model for
enhancing intercultural communication competence of
undergraduate students at Guangxi University of Science and

Technology in their work and it is worth the time for actual use.
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5

The lecturer can develop the students with the task-based

language teaching and experiential culture learning cycle

instructional model for enhancing intercultural communication +1 +1 +1 +1
competence of undergraduate students at Guangxi University of

Science and Technology.

It is easy to use the task-based language teaching and

experiential culture learning cycle instructional model for

enhancing intercultural communication competence of +1 +1 +1 +1
undergraduate students at Guangxi University of Science and

Technology.

The students always develop their learning with the task-based

language teaching and experiential culture learning cycle

instructional model for enhancing intercultural communication +1 +1 +1 +1
competence of undergraduate students at Guangxi University of

Science and Technology.

+1

+1

+1

1.00

1.00

1.00

Valid

Valid

Valid
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Expert Expert Expert Expert Expert Total MEAN Results
1 2 3 4 5

10

The students are comfortable in learning by themselves with
the task-based language teaching and experiential culture
learning cycle instructional model for enhancing intercultural
communication competence of undergraduate students at

Guangxi University of Science and Technology.

+1 +1 +1 +1 +1 5 1.00 Valid

Propriety Standards

11

12

It is appropriate for lecturers to use assessment results to
improve the students with the task-based language teaching
and experiential culture learning cycle instructional model for
enhancing intercultural communication competence of
undergraduate students at Guangxi University of Science and
Technology.

It is appropriate for students to create knowledge by
themselves with the task-based language teaching and
experiential culture learning cycle instructional model for
enhancing intercultural communication competence of
undergraduate students at Guangxi University of Science and

Technology.

+1 +1 +1 +1 +1 5 1.00 Valid

+1 +1 +1 +1 +1 5 1.00 Valid




260

No.

Experts’ rating

ltem Expert Expert Expert Expert Expert Total MEAN Results

1 2 3 4

5

13

14

15

It is convenient to use the task-based language teaching and

experiential culture learning cycle instructional model for

enhancing intercultural communication competence of +1 +1 +1 +1
undergraduate students at Guangxi University of Science and

Technology.

It is a systematic process to use the task-based language

teaching and experiential culture learning cycle instructional

model for enhancing intercultural communication competence +1 +1 +1 +1
of undergraduate students at Guangxi University of Science and

Technology.

The task-based language teaching and experiential culture

learning cycle instructional model for enhancing intercultural

communication competence of undergraduate students at +1 +1 +1 +1
Guangxi University of Science and Technology is clear and

suitable for use in learning and students’ development.

+1

+1

+1

1.00

1.00

1.00

Valid

Valid

Valid
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No.

Experts’ rating

ltem Expert Expert Expert Expert Expert Total MEAN Results

1 2 3 4

5

Accuracy Standards

16

17

18

The task-based language teaching and experiential culture

learning cycle instructional model for enhancing intercultural

communication competence of undergraduate students at

Guangxi University of Science and Technology is +1 + + +
comprehensively analyzed from different contexts and sufficient

for the synthesis of patterns.

The task-based language teaching and experiential culture

learning cycle instructional model for enhancing intercultural

communication competence of undergraduate students at +1 +1 +1 +1
Guangxi University of Science and Technology has a clear

process.

The task-based language teaching and experiential culture

learning cycle instructional model for enhancing intercultural

communication competence of undergraduate students at +1 +1 +1 +1
Guangxi University of Science and Technology is described and

the acquisition is clear.

+1

+1

+1

1.00

1.00

1.00

Valid

Valid

Valid
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Experts’ rating
No. ltem Expert Expert Expert Expert Expert Total MEAN Results
1 2 3 4 5

19 The task-based language teaching and experiential culture
learning cycle instructional model for enhancing intercultural
communication competence of undergraduate students at )
Guangxi University of Science and Technology uses techniques + + + + + ° 100 Valid
and tools which acquires accurate information and
communication.

20  The task-based language teaching and experiential culture
learning cycle instructional model for enhancing intercultural
communication competence of undergraduate students at +1 +1 +1 +1 +1 5 1.00  Valid
Guangxi University of Science and Technology is a correct and

comprehensive learning system.

Total (In Overview) 100 1.00 Valid

Note: Valid when = 0.50
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Evaluation Results of Instructional Model Appropriateness Evaluation (Objective 2)

Components of Task-Based

Opinion of the experts

Language Teaching and Utility Feasibility Propriety Accuracy

Experiential Culture Learning Agree  Disagree  Agree  Disagree  Agree  Disagree  Agree  Disagree

No. Cycle Instructional Model for > :1%)” > :J%)n > :1%)” > 9&’,, > % > :1%)” > :J%)n > :1%)”
Enhancing Intercultural ¢ ¥ § £ ¢ ¥ & ® & £ § ® g r & =

s § = § = § 3 § 353§ = § =3 § 3 0§

Communication Competence g v g ¢ g © g © g 9 g ¢ g o g ¢

& [} & () & () ' [} & [} & [} & () & [}

of Undergraduate Students o o o o o o o o
1 Principle & rationale 5 100 - - 5 100 - - 5 100 - - 5 100 - -
2 Objectives 5 100 - - 5 100 - - 5 100 - - 5 100 - -
3 Contents 5 100 - - 5 100 - - 5 100 - - 5 100 - -
a4 Methods of teaching & materials 5 100 - - 5 100 - - 5 100 - - 5 100 - -
5 Evaluation 5 100 - - 5 100 - - 5 100 - - 5 100 - -




Evaluation Results of I0C for Lesson Plan (Objective 3)
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Experts’ rating

No. Item Total MEAN Results
Expert 1 Expert2 Expert3 Expertd4 Expert5
Learning Objectives
1 Complying with the content of the course +1 +1 +1 +1 +1 1.00 Valid
Covering knowledge, process and attitude +1 +1 +1 +1 +1 1.00 Valid
Being measurable in 3 aspects +1 +1 +1 +1 +1 1.00 Valid
Contents
4 Complying with the learning objectives +1 +1 +1 +1 +1 1.00 Valid
Being appropriate in terms of time control +1 +1 +1 +1 +1 5 1.00 Valid
Task-based Language Teaching and Experiential Culture Learning Cycle Instructional Model
6  Complying with the designed instructional +1 +1 +1 +1 +1 5 1.00 Valid
model
Supporting students’ learning +1 +1 +1 +1 +1 1.00 Valid
Including various activities +1 +1 +1 +1 +1 1.00 Valid
Learning Materials
9  Complying with the learning objectives +1 +1 +1 +1 +1 1.00 Valid
10  Complying with the content +1 +1 +1 +1 +1 1.00 Valid
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Experts’ rating

No. ltem Total MEAN Results
Expert 1 Expert2 Expert3 Expertd4 Expert5
Evaluation and Assessment
11 Complying with the learning objectives +1 +1 +1 +1 +1 5 1.00 Valid
12 Including various methods and instruments +1 +1 +1 +1 +1 5 1.00 Valid
Total (In Overview) 60 1.00  Valid

Note: Valid when = 0.50.



Evaluation Results of IOC for Validity of Pretest-Posttest Testing Paper (Objective 3)
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Learning Experts’ rating
No. Total MEAN Results
Objectives Expert 1 Expert 2 Expert 3 Expert4 Expert5
Learning 1 +1 +1 +1 +1 +1 5 1.00 valid
Objective 1: 2 1 1 1 1 1 5 1.00 Valid
Students can 3 +1 +1 +1 +1 +1 5 1.00 valid
understand and 4 1 1 1 1 1 1 0.20 Invalid
apply the 5 1 +1 1 1 1 5 1.00 Valid
cultural 6 1 1 1 1 1 5 1.00 Valid
knowledge of 7 +1 +1 +1 +1 +1 5 1.00 Valid
English names 8 1 1 1 1 1 1 -0.20 Invalid
and titles in 9 1 1 1 1 1 5 1.00 Valid
intercultural 10 1 +1 1 1 1 5 1.00 Valid
communication. 11 1 +1 +1 +1 1 5 1.00 Valid
12 1 1 1 1 1 -3 - 0.60 Invalid
13 1 +1 1 1 1 5 1.00 Valid
14 1 +1 1 1 1 5 1.00 Valid
15 1 +1 1 1 1 5 1.00 Valid
16 1 +1 1 1 1 1 - 0.20 Invalid
17 1 +1 1 1 1 5 1.00 Valid
18 1 +1 1 1 1 5 1.00 Valid
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Learning

Objectives

Learning
Objective 2:
Students can
understand and
apply the

cultural

knowledge of
rules of
meeting and
introducing
people in

intercultural

communication.

Experts’ rating

No. Total MEAN Results
Expert 1 Expert 2 Expert 3 Expert 4 Expert5
19 +1 +1 +1 +1 +1 5 1.00 Valid
20 +1 +1 +1 +1 +1 5 1.00 Valid
21 +1 +1 +1 +1 +1 5 1.00 Valid
22 +1 +1 +1 +1 +1 5 1.00 Valid
23 +1 +1 +1 +1 +1 5 1.00 Valid
24 +1 +1 +1 +1 +1 5 1.00 Valid
25 -1 -1 -1 -1 -1 -5 - 1.00 Invalid
26 +1 +1 +1 +1 +1 5 1.00 Valid
27 +1 +1 +1 +1 +1 5 1.00 Valid
28 +1 +1 +1 +1 +1 5 1.00 Valid
29 +1 +1 +1 +1 +1 5 1.00 Valid
30 -1 +1 -1 +1 -1 -1 -0.20 Invalid
31 +1 +1 +1 +1 +1 5 1.00 Valid
32 +1 +1 +1 +1 +1 5 1.00 Valid
33 +1 +1 +1 +1 +1 5 1.00 Valid
34 +1 +1 +1 +1 +1 5 1.00 Valid
35 +1 -1 -1 -1 +1 -1 -0.20 Invalid
36 +1 +1 +1 +1 +1 5 1.00 Valid
37 +1 +1 +1 +1 +1 5 1.00 Valid
38 +1 +1 +1 +1 +1 5 1.00 Valid
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Learning

Objectives

Learning
Objective 3:
Students can
understand and
apply the
cultural
knowledge of

rules of telling

Experts’ rating

No. Total MEAN Results
Expert 1 Expert 2 Expert 3 Expert 4 Expert5
39 +1 +1 +1 +1 +1 5 1.00 Valid
40 -1 +1 -1 +1 +1 1 0.20 Invalid
41 +1 +1 +1 +1 +1 5 1.00 Valid
42 +1 +1 +1 +1 +1 5 1.00 Valid
43 +1 +1 +1 +1 +1 5 1.00 Invalid
a4 -1 -1 +1 -1 -1 -3 - 0.60 Valid
45 +1 +1 +1 +1 +1 5 1.00 Valid
46 +1 +1 +1 +1 +1 5 1.00 Valid
a7 +1 +1 +1 +1 +1 5 1.00 Valid
48 +1 +1 +1 +1 +1 5 1.00 Valid
49 -1 -1 -1 -1 -1 -5 - 1.00 Invalid
50 +1 +1 +1 +1 +1 5 1.00 Valid
51 -1 -1 -1 +1 +1 -1 -0.20 Invalid
52 +1 +1 +1 +1 +1 5 1.00 Valid
53 +1 +1 +1 +1 +1 5 1.00 Valid
54 +1 -1 -1 -1 -1 -3 - 0.60 Invalid
55 +1 +1 +1 +1 +1 5 1.00 Valid
56 +1 +1 +1 +1 +1 5 1.00 Valid
57 +1 +1 +1 +1 +1 5 1.00 Valid
58 +1 +1 +1 +1 +1 5 1.00 Valid




269

Learning Experts’ rating
No. Total MEAN Results
Objectives Expert 1 Expert 2 Expert 3 Expert 4 Expert 5
and asking 59 +1 +1 +1 +1 +1 5 1.00 Valid
about time in 60 +1 0 +1 -1 +1 2 - 0.40 Invalid
intercultural 61 +1 +1 +1 +1 +1 5 1.00 Valid
communication. 62 +1 +1 +1 +1 +1 5 1.00 Valid
63 +1 +1 +1 +1 +1 5 1.00 Valid
64 +1 +1 +1 +1 +1 5 1.00 Valid
65 +1 +1 +1 +1 +1 5 1.00 Valid
66 +1 +1 +1 +1 +1 5 1.00 Valid
67 +1 -1 -1 +1 -1 -1 -0.20 Invalid
68 +1 +1 +1 +1 +1 5 1.00 Valid
69 +1 +1 +1 +1 +1 5 1.00 Valid
70 +1 +1 +1 +1 +1 5 1.00 Valid
71 +1 +1 +1 +1 +1 5 1.00 Valid
72 +1 +1 +1 +1 +1 5 1.00 Valid
73 +1 +1 +1 +1 +1 5 1.00 Valid
74 +1 +1 +1 +1 +1 5 1.00 Valid
75 -1 -1 -1 -1 -1 -5 - 1.00 Invalid
Learning 76 +1 +1 +1 +1 +1 5 1.00 Valid
Objective 4: 7 +1 +1 +1 +1 +1 5 1.00 Valid
Students can 78 +1 +1 +1 +1 +1 5 1.00 Valid
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Learning

Objectives

understand and
apply the
cultural
knowledge of
time to
schedule time
and arrange
time in

intercultural

communication.

Experts’ rating

No. Total MEAN Results
Expert 1 Expert 2 Expert 3 Expert 4 Expert5
79 +1 +1 +1 +1 +1 5 1.00 Valid
80 +1 +1 +1 +1 +1 5 1.00 Valid
81 +1 -1 -1 +1 -1 -1 -0.20 Invalid
82 +1 +1 +1 +1 +1 5 1.00 Valid
83 +1 +1 +1 +1 +1 5 1.00 Valid
84 +1 +1 +1 +1 +1 5 1.00 Valid
85 +1 +1 +1 +1 +1 5 1.00 Valid
86 +1 +1 +1 +1 +1 5 1.00 Valid
87 +1 +1 +1 +1 +1 5 1.00 Valid
88 -1 +1 -1 -1 -1 -3 - 0.60 Invalid
89 +1 +1 +1 +1 +1 5 1.00 Valid
90 +1 -1 -1 +1 +1 1 0.20 Invalid
91 +1 +1 +1 +1 +1 5 1.00 Valid
92 +1 +1 +1 +1 +1 5 1.00 Valid
93 +1 +1 +1 +1 +1 5 1.00 Valid
94 +1 +1 +1 +1 +1 5 1.00 Valid
95 +1 +1 +1 +1 +1 5 1.00 Valid
96 +1 +1 -1 -1 -1 -1 -0.20 Invalid
97 +1 +1 +1 +1 +1 5 1.00 Valid
98 +1 +1 +1 +1 +1 5 1.00 Valid
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Learning Experts’ rating
o No. Total MEAN Results
Objectives Expert 1 Expert 2 Expert 3 Expert 4 Expert5
99 +1 +1 +1 +1 +1 5 1.00 Valid
100 -1 +1 -1 -1 -1 -3 - 0.60 Invalid
Total (In Overview) 367 0.73 Valid

Note: Valid when = 0.50.



272

Relative Developmental Score of Students’ Intercultural Communication
Competence before and after Learning by the Developed Instructional Model

(total scores=80)

Relative

No. Pretest Posttest developmental Development
Score Score Level
score

1 a2 67 65.79 High

2 a8 64 50.00 Moderate
3 21 66 76.27 Very high
q 30 68 76.00 Very high
5 25 52 49.09 Moderate
6 21 50 49.15 Moderate
7 27 55 52.83 High

8 24 53 53.44 High

9 23 54 54.39 High

10 26 60 62.96 High

11 a7 66 57.58 High

12 32 64 68.00 High

13 a0 67 67.50 High

14 25 67 76.36 Very high
15 35 67 71.11 High

16 a4 69 69.44 High

17 36 64 63.64 High

18 24 61 67.24 High

19 21 49 49.18 Moderate
20 39 68 72.09 High

21 a0 67 69.05 High

22 28 54 50.00 Moderate
23 36 66 68.18 High

24 36 67 70.45 High
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Relative
Pretest Posttest Development
No. developmental
Score Score Level
score
25 a8 67 59.38 Hish
26 49 69 64.52 High
27 a7 72 75.76 High
28 51 71 68.97 High
29 a7 70 69. 70 High
30 a7 68 63.64 High
31 51 67 55.17 High
32 39 69 73.17 High
33 24 58 60.71 High
34 50 73 76.67 Very high
Total Average 35.56 63.79 64.07 High
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